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Onsoz

Cagdas dinya ile butiinlesme hedefinin bir pargasi olarak
egitimde de caga ve degdisen kosullara ayak uyduracak, degisim ve
dénusumleri saglayacak kararlari, en genis toplum kesimlerinin
katilimiyla almak amaciyla Milli Egitim Surasi dizenlenmistir.
1995’de duzenlenen lll. Milli EGitim Surasi’ndan 10 yil sonra V. Milli
Egitim Surasrnin, 24 Mart 2005’te baslayarak 23 Mayis 2005te
tamamlanmasiyla egitimde 6nemli bir adim atilmis oldu. Sura’da 187
asil ve 50 de gdzlemci Uye iki aya yakin detayl, 6zverili ve katki
koyucu bir yaklasimla komisyon galismalarini strdirmustir. Sura 4
glin sliren kapanis oturumuyla sonuglanmistir.

IV. Milli Egitim Surasi, birgcok komitede yapilan yogun ve
detayli ¢alismalar sonucunda g¢ikan komisyon kararlarinin, Genel
Kurulda madde madde oylanmasiyla son halini almistir. Elinizdeki
kitap, tim bu calismalarin sonucunda, Genel Kurulda oylanarak
kabul edilen kararlari, ekleriyle birlikte sizlere sunmaktadir.

Bakanligimiz tarafindan gergeklestirimeye baslanan egitim
sisteminin yeniden yapilandiriimasi slrecinde, gerek egitim
sisteminin yeniden vyapilandiriimasi, gerekse yasal ve vyapisal
dizenlemelerin yapilmasi ¢alismalarinda V. Milli Egitim Surasi’'nda
alinan kararlar, bizlere i1sik tutacaktir.

Bu vesileyle, Sura ¢alismalarina katilip, komisyonlarda gérev
alarak degerli gorusleriyle katki  koyan herkese &zverili
¢alismalarindan dolayi tesekkuir ediyorum.

Canan Oztoprak
Milli Egitim ve Kiiltiir Bakani



Milli Egitim ve Kiiltiir Bakan1 Do¢. Dr. Erbil
AKkbil’in A¢ilis Konusmasi

Saygideger Konuklar, Degerli Katihmcilar, Deg@erli Basin Mensuplari;
IV. Milli Egitim Surasi’'na hos geldiniz, hepinizi saygi ile selamlarim.

Bu {¢ gunlik sura siresince, egitime odaklanacak ve egitimi birlikte
tarisma firsati bulacagiz. Bu U¢ guni en iyi sekilde
degerlendireceginizden eminim.

IV. Milli Eqgitim Surasr’nin Bize Gére Amact:

* Avrupa ve dinya ile butliinlesme ana hedeflerinin ayrilmaz
bir parcasi olarak, egitimde de, caga ve degisen kosullara
ayak uyduracak dedisim ve donusumleri gerceklestirecek
kararlar birlikte Uretmek;

* insanimizi gelecege tasiyacak egitimle ilgili tim konulari
tartisarak, yeni yol haritasini birlikte hazirlamaktir.

Sizlere duyurdugumuz dort gindem maddesini, 11 bashk altinda, 11
komisyonda ele alarak, birlikte dederlendirecegiz.

Komisyon listeleri ve bunlara ayrilan konulari, program ve diger
evrakla birlikte, dosyalarinizda bulacaksiniz.

Hepimizi, yogun ve kollektif bir calisma sureci bekliyor. éncelikle, bu
surece katki koymak; goéris ve Onerilerinizi paylasmak Uzere, U¢
glndndza bizlere ayirdiginiz igin; gosterereceginiz sabir ve 6zveri
icin sizleri, igtenlikle kutlar; tesekkurlerimi sunarim.

Sizlere, mimkiin oldugunca rahat ve verimli bir g¢alisma ortami
yaratmaya galistik. gorevlilerimiz sizlere yardima hazir olacaklardir.

v/ Bu_Sura’da, hepimizin beklentisi ve 6zlemi olduguna
Inandigim, degdisimi-donisimu  yakalama firsati elde
edecegimize;



v

Caga ayak uydurmak, AB ile uymu saglamak, dinya ile
kucaklagmak ydninde girigtigimiz yolculugun, ancak egitimle
basariya ulasabilecedinin bilinci icerisinde; eksiklerimizi,
yanhglarimizi, karsilastigimiz sorunlari da ortaya koyarak;
Ancak, bunlarla sinirli veya bunlara takilip kalmadan;
c¢agdas, dinya standartlarinda, kaliteli ve yasamboyu bir
egitim sistemini nasil yapilandiracagimizi ortaya koyarak;
Egitimi, bir sistem btinlGgu icerisinde ve tim yonleri ile ele
alarak; ge¢ kalinmis degisim ve dénusUmleri nasil hayata
gecirecegimizi tartisacagiz.

Tabi ki, gerek dinlerken ve gerekse goruslerimizi aktarirken,

“‘esas amacimizin tartismak olmadigi’ni 6zenle akilda tutacagiz.

Esas Olan;

Bilimsel ogretinin  yol gostericiliginde, degdisik gorislerin
harmanlandigi ve yogruldugu, katiimci bir ortamda,

» insanimiz ve gelecedimiz igin, en guzeli, en dogruyu; en

etkin ve verimli bir sekilde uygulanabilir kilmak; gercekgi
olanani aramak ve bulmaktir.

kollektif zekamizin Urdnlerinden yararlanmak; birlikte fikir
Uretebilme  becerisini gdstermek; bunlari  paylasarak
derinlestirmek; amagladigimiz hedeflere nasil
ulagsabilecegimizi birlikte tasarlayabilmektir.

bu c¢ercevede, herbirimizde bulunan sadduyu ve
birikimlerden azami yarari saglamak; butiin bunlari karsilikli
saygl ve sevgi ilkesi icinde gerceklestirmektir. ¢linkl, amag
aynidir.

Sura’nin kendisi dahi bu suregte sorgulanmistir!

O O0OO0O0O0O0

(0]

suraya gerek var miydi?

sura’nin zamanlamasi uygun mu?

zaman yeterli olacak m1?

nigin sura yapiliyor? ne bekliyoruz?

sura’nin olusumu demokratik midir?

suraya kimler katilmali? surayi ertelesek olmaz mi?
sura gostermelik midir? karalari uygulanacak mi? vb.

bu sorulari blyuk 6l¢clide geride biraktigimizi imit ediyorum.

Bu Suradan neler bekliyoruz?




bu soruyu cevaplarken, egitimde neleri 6ngdrdiduimuizu de birlikte
aktarmak istiyorum.

o] Oncelikle, Sura toparlayicidir diye diginiyorum.

o] Egditimin icinde bulundugu sorunlar, degisik ortamlarda
surekli tartisiimakta; degisik goriis ve Oneriler ortaya
atiimakta; her bir kisi veya grup kendi goris ve
Onerilerinin en dogru, en gegerli ve en gergekci ve
biricik oldugu anlayigi ile, ayni konu igin, egitim
sorunlarina, degisik teshisler konulmakta ve farkh
regeteler yazilmaktadir.

o] Bunlarin, katihmci ve formal bir ortamda, birlikte
sunulup birlikte dederlendiriimesinde yarar vardir.

o] Tabi ki, egitimin planlanmasi, programlanmasi, gbézetim
ve denetimi ile uygulanmasindan sorumlu bakanlk
olarak, bizlerin de ayni konularda goéris ve énerilerimiz,
hazirliklarimiz olmasi dogaldir.

o] Bunlarin 6zt Sura Hazirhk Dokiimanlarinda bilginize
sunulmustur. detaya yonelik bazi ek dokiimanlar ise
Sura sirasinda ilgili komisyonlara sunulacaktir.

o] Sura igin, degisik kisi ve kesimlerden gelen goérisler
ise, Hazirlik Dékdmani II'de, kitap halinde sunulmustur.

1. Onem verdigimiz bir diger husus ise, egitimin iginde
bulundugu durum ve sorunlari ; ve bunlara yaklagsimimiz ve
¢d6zlm Onerilerimiz  hakkinda, toplumda farkindalik
yaratmaktir. bunlar gok 6nem verdigimiz konulardir.
soyle aciklayayim: Egitime herkesin kendi penceresinden
bakmasi dogaldir. Ancak, butini gérmeden, gostermeden
yapilacak oneri ve telkinler ile alinacak kararlar ve yapilacak
uygulamalar bizleri hedefledigimiz noktalara tasimayabilir.
Bu nedenle, konulara butlnlikli bir sekilde yaklasmak,
resmin tamamini goérerek kararlar Uretmek igin; bilgilerimizi,
g6zlemlerimizi, teshis ve Onerilerimizi birlikte
degerlendirmekte yararlar olduguna inaniyoruz. Sura bu
amaca hizmet etmek igin de gereklidir.

2. Hedef ve yaklagimlarimizi toplumun genis kesimlerinin temsil
edildigi bir ortamda paylasmak, degerlendirmek; bu
konularda azami gorus birligi saglamak icin de sura iyi bir
ortam ve firsat yaratmaktadir.
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3. Bu Sura, gergekten ¢ok 6nemli ve gelecegimizi ilgilendiren
bircok konuya yeni yaklagimlar getiren onerilerle yuklii bir
giindeme sahiptir.

>

Egitimdeki sorunlarin artik arkada kalmasi, yeni ve
cagdas bir egitime dogru yelken agacak doénisumlerin
gergceklesmesi, sanirim, genel bir beklentidir.

Halkimiz, nasil bir toplum, nasil bir gelecek istedigini, bu
konulardaki beklentilerini, son iki-t¢ yil igcinde defalarca
gOstermis bulunmaktadir.

Egitimde gerekli dénusumleri saglamadan, dinya ile
gercek anlamda bir kucaklasma; ve AB ile gergek bir
uyuma ulagma olanakl degildir.

Bu Sura ile, bu déniisiim ve yeniden yapilanma &nerileri
gindeme tasinmistir. Bizlere, bu tarihi firsati sunmasi
nedeni ile de, bu Suraya buylk 6nem veriyoruz.

Tabi ki, “Sura bir amag degil bir aragtir; bir son degil
bir baglangictir.” . Sura’yi, boyle algilamaliyiz.

4. Bu gune kadar, Ulkemizde, egitimle ilgili norm ve standartlara
sistematik bir sekilde yaklasiimadigini séyleyebiliriz.

»

Egitime, daha c¢ok, sorunlardan hareketle teshisler
konulmaya c¢ahsildidi igin, gunu kurtarmaya yonelik
Onlemler alinmig; norm ve standart nosyonu Uzerinde
sadece (siniftaki azami 6grenci sayisi  hedefi,
ogretmenlerin haftalik azami ders yikui gibi konularda)
yuzeysel olarak durulmus,

Egitime iligkin standartlar ve bunlarla ilgili hedefler
belirlenmemis;

Okul ortamlar (bina, altyapi, derslik, alet-cihaz, teknik
techizat ve diger donanimlarla ilgili galismalar yetersiz
kalmis;

Programlar, degisime ayak uyduracak, toplum
gereksinimlerine cevap verecek sekilde yenilenememis;

Bu doéndgumleri gerceklestirecek kadrolar
yetigtirilememis;
Gerekli finansman saglanamamisg, yatirimlar

yapilamamistir.



Bu sura giindeminde, tim bu konulara iligkin dnerilere de yer

verilmesi uygun ve gerekli gérilmustar.

Egitime bitceden ayrilan payin azligi/yetersizligi hep

tartisma konusu olmustur. Bu konudaki ge¢mis Oneriler ise

“bu payin artiriimasi gerektigi” ile sinirl kalmistir.

» Finansman vyetersizligi ve bu konuda kemiklesen
inangsizlik nedeni ile, gecmis ddnemlerde, egitimin
yeniden yapilandiriimasina iligkin buttnliklu bir calisma
yapillamamis, kisa orta veya uzun vadeli plan ve
programlar hayata gegcirilememis; sorunlarin
ertelenmesi, birikmesi ve blyUimesi ydninde ise iyi yol
katedilmigtir.

» Bu Sura'ya, 5-yillik bir yatinm plani ve yaklasik 64.5
milyon YTL tutarinda toplam bir kesif bedelini iceren
yeniden yapilandirma proje Onerileri sunuyor, bunlari
paylasmak ve birlikte dederlendirmek istiyoruz.

» Finansmanin, blylik olgide, TC. ve KKTC
kaynaklarindan karsilanabilecegdini distinlyoruz.

» Sivil Savunma siginak fonu; emlak vergisinden pay; milli
piyango’dan pay; vergi indirimi ile ilgili dizenlemeler; 5-
yil suresince, butceden egitime ek-katki (singapur usili
egitim vergisi) gibi ilave girdilerle birgok yatirm

karsilanabilir.

» Adini tasiyacak okul yapan yeni “atleksler” neden
cilkmasin?

» Yeter ki amac¢ ve hedef birligi icinde oldugumuzu
gOsterelim.

Bakanligimin gozetim ve denetimi altinda bulunan tum
okullardaki 6grenci, 6gretmen/6gretim Uyesi ve calisanlar
toplami yaklasik, 85,000 civarindadir. Mezunlar, veliler,
isverenler de dahil edilirse, mensuplarimizin sayisi nerdeyse
Ulke nufusunun da Ustine ¢ikmaktadir. Sadece 6grenciler,
(dogrudan hizmet alan bir kesim olarak) Universite dncesinde
41 000; ve universitelerimizde 34 000 olmak Uzere, toplam
75 000. kadardir. Bakanhdimin, tim bu kesimlere gereken
hizmeti verebilmesi igin, teskilatinin da bu gereklere uygun
bir yapiya kavusturulmasi, hizmet kalite ve etkinliginin
artirlmasi gerekmektedir.



bakanlik teskilatinin yeniden yapilandiriimasi, sadece bu
gereklerle de sinirli degildir.

>

Bakanligin sorumluluguna verilen is ve islemlerin,
sistematik bir analizi yapildigi zaman, bazi konularin
okullar blnyesinde, bir diger kisminin ise bdlgelerde,
daha etkin bir sekilde yerine getirilebilecegi
gorilmektedir.

Yerinden ydnetim ve yerinden denetim yaklasiminin ana
nedenlerinden birisi budur.

Yerinden yonetim ve yerinden denetim kapsaminda:
iice Egitim Mudurligu; iige Denetleme ve Degerlendirme
Kurulu, Okul Yoénetim Kurulu; Okul Akademik Kurulu;
Okul Rehberlik Servisi; Okul Rehberlik Danisma Kurulu;
iige Disiplin Kurulu gibi, her ilce veya okulda,
olusturulmasi hedeflenen kurulus ve dizenlemeler
ongorulmustdr.

Denetimi, okul yasaminin bir parcasi haline getirecek;
performans denetimi ve is basinda egitim anlayisi ile,
¢agdas bir yapiya kavusturacak dizenlemeler 6ngoéren
yasa tasarisi hazirlanmigtir.

Merkez __Orgiitiinde; bakanllk ve bagl daireleri
kapsaminda ise: bazi dairelerin (Egitim Planlama ve
Program Gelistirme Birimi, Olgme Degerlendirme ve
Statistik Birimi, Egitim Danisma Kurulu, Merkezi Sinav
Birimi, Burslar ve Nakdi Yardim Birimi, Yuksekogretim ve
Dis lligkiler Birimi, Hizmetici Egitim Birimi, Ozel Okullar
Birimi, Rehberlik, Danisma ve Rehabilitasyon Birimi,
Okuléncesi Egitim Birimi, gibi) yeni birim ilaveleri ile
yeniden 6rgltlenmesi;

Bakanlik Merkez Orgitine bagli (Basin Yayin Halkla
ilgkiler Birimi, Personel ve Ozliik isleri Birimi, Envanter
Kayit ve Kontrol Birimi, Egitim Donanim, Ara¢ ve
Gergleri Bakim Onarim Birimi, Mali isler Birimi, Okul
Ara¢c ve Geregleri Satin Alma Birimi; Yaygin Egitim
Birimi, gibi) yeni birimler kurulmasi;

ilave olarak; Ozel Egitim Dairesi, Egitim Denetleme
Kurulu, Bilgi Teknolojileri ve iletisim Dairesi gibi yeni
daireler kurularak orgutin genisletiimesi
ongorulmektedir.
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»

Bu dairelerin kurulusu ile ilgili yasa tasarilari hazirlanmis
olup, goruslerinize sunulacaktir.

7. Yayqin Egitim’in bir birim olarak yeniden o6rgitlenmesi

ongorulmustdr.

>

DPO’niin son anketlerine gére, yaklasik 7,700 civarinda
issiz insanimiz bulunmaktadir. Bunlarin bir kisminin
Unadversite/yiksek  okul mezunu igsizler oldugu
bilinmektedir.

is glicimiiziin ise, yaklasik % 45.3'lik bir bdlimi lise
Oncesi egditim gorenlerdir.

Ayni isgucu anketine goére, ¢alisanlar iginde, higbir
diplomasi olmayanlar % 5.8, ilkokul mezunlarn % 28.7,
orta ve dengi % 11.2, lise ve dengi % 33.7 ve
fakulte/yUksekokul mezunlari % 21.0°d1r.

Siirekli Yaygin Egitim ile: bireylerin, yasam boyu egitim
sureclerine, toplumun sosyal, Kkdltirel, politk ve
ekonomik yasantisina tam katimini ve istihdam
edilebilme niteliklerini artirarak, beceri ve bilgiler
kazanmalarina  yOnelik  tim  egitim  etkinlikleri
amagclanmaktadir.

Okuma, yazma, aritmetik gibi beceriler yaninda; yabanci
dil egitimi, meslek dgrenme veya meslek degistirmeye
ve Avrupa’ya uyuma yoOnelik kurslar ile yetigkinlere
yonelik her tirlG kurslar bu kapsamda degerlendirilerek
gelistirilecektir.

Bu konularda, ozellikle, Sura’ya katilan isveren
temsilcilerimizden 6nemli katkilar beklenmektedir.

8. Egitim _ Sistemi’nin __yeniden _ vyapilandirilmasi, bir

gerekliliktir.

Onerilerimiz amag ve hedeflerimizle értiismektedir.

Bunlar:

» Hedefledigimiz insan profiline ulagsmak igin; 6grenene

odakli, 6grenci merkezli egitim-6gretim uygulamalari ile;
dgrenen ve dgretenlerin, planlamadan degerlendirmeye
kadar, Ogrenme sirecinin her asamasina aktif
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katihmlarinin 6zendirilecegi, katihmci bir egitim anlayisi
ve yeni bir egitim sistemi yapilandirmak; ve

» Ezberciligi 6n plana ¢ikaran ve ¢cagdas olmayan, egitim-
ogretim anlayisi ve uygulamalarindan uzaklagsmayi
Oneriyoruz.

> Ogrenciyi etkin égrenenler kilacak, 6grendikleri bilgiyi
yorumlayabilme ve farkli durumlara aktarabilme
yetenekleri kazandiracak; sinif ici ve sinif disi etkinliklere
agirlik veren yeni anlayisin, kitaplara uygulamaya
yansitilarak, hayata gegmesini saglamaktir.

» Bu yaklasimlari, Kibris Tarihi Kitaplar’nda uygulamaya
koyduk, biliyorsunuz.

» Hedefledigimiz “Yasam Boyu Egitim” aliskanhginin
kazandirilmasi i¢in, 6grencilerin, daha okul ¢aginda iken,
okumaktan, sorgulamaktan, arastirmaktan ve
o0grenmekten zevk almasinin saglanmasi gerekmektedir.

» Bu gerekler, hazirlanacak programlarda, kitaplarda ve
uygulamalarda dikkate alinacaktir.

» Programlarin dizenlenmesinde, 6grencilerin 6zdenetim,
iletisim, yaraticillk ve kendilerini tanima becerilerini
gelistirmeleri de esas alinacaktir.

» Yeni Egitim Sistemi’nde rehberlik 6zel &énem
tasimaktadir; &grencilerin ortak o&zellikleri ve ortak
sorunlari yaninda, her birinin kendine has 6zellikleri ve
sorunlari olabilecegi; her bir 6grencinin sahip oldugu
Ozelliklere gore de degerlendiriimesi gerektigi;

» Bu hususlarin g6z énunde tutularak, her turll gelisimleri
icin  gerekli; rehberlik-yonlendirme, yaklasim ve
onlemlerin alinmasi gozetilecektir.

» Ana dilin ¢ok iyi 6Frenilmesi, 6grenmenin temel unsuru
ve bilginin adresi oldudu i¢in de, ¢cok dnemsenmektedir.
Diger yabanci dillerin, ana dildeki kavramlar Ustline bina
edildigi gercedi de bunu gerekli kilmaktadir. dil alt
kaltrin en 6nemli égesidir.

Yeni Egitim Sistemi yapilandirilirken, tGm bunlar butinlukIi
olarak ele alinmakta ve degerlendiriimektedir.
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9. Onerilen Yeni Egitim Sistemi ile ilgili diger detay ve
yaklagimlar, aradan sonraki oturumda, Talim Terbiye Dairesi
Mudird, Sayin. Dr. Hasan Alicik tarafindan sunulacaktir.
Ancak, bu asamada, ana hatlari ile ve ¢gok 6zet olarak:

>
>

YV V VVVY V¥V

2- yillik okuléncesi egitimin yaygilastiriimasi;

5- ve 3-ylillik iki kademeden olusan, 8-yillik (ortak) temel
egitim programlari; ve kademeler arasinda sinavsiz
gecis;

Lise programlarinin, tim lise turlerinde, 4-yil olarak
dizenlenmesi;

Temel Egitimin ana dilde olmasi;

ikinci yabanci dil'in ‘zorunlu’ olmast;

Ana dil ve yabanci dil 6gretiminde ‘iletisim becerileri’nin
on plana cikariimasi;

“Ogrenci Urin Dosyas!” uygulamasi gibi yaklagimlar
Onerilmektedir.

8-Yillk _Temel Egitimin _|. Kademesi’nde: ilkokul
ortaminda yapilacak 5-yillik egitimle; 6grencilerin
bedensel, duyussal, dustinsel ve sosyal yeteneklerini
gelistirerek, 1. Kademe Egitimlerine hazirlanmalarini
saglayacak temel davranis ve becerileri kazanmalari
hedeflenir.

. Kademeden Il. Kademeye gecisler icin bir siralama
sinavl uygulanmaz. &grencilerin bir birlerinden de
ogrendikleri gerceginden hareketle, o6grencilerin, |II.
Kademeye gecerken, iyi-zayif seklinde
ayristirlmasindan sakinilir;

8-Yillik Temel Egitimin Il. Kademesinde: |. Kademeye
dayali, 3-yillik; esnek, se¢meli ve yonlendirmeye acik
programlarla; o6grencileri, lise ve dengi okullardaki
programlara ve ilerideki yasamlarina hazirlama
hedeflenir. Bu kademede, Ogrencilere ortak ve
yonlendirici programlar uygulanir.

Lise dizeyinde ise: okul tiirii yerine program tiiri
anlayisi ile ¢gok programl /gcok amac¢li modern liseler
olusturularak, bireysel istek, yetenek ve genel ihtiyag ve
ilginin g6z o6nunde tutuldugu, daha esnek bir egitim-
Ogretim sunulmasi hedeflenmekte;

Yabanci dilde egitim veren / verecek “kolej’lerin, kurulus
amaglarina ve 4-ylllk sisteme uygun olarak
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yapilandiriimalarinin; kalite ve standartlarinin artiriimasi
yaninda, 6gretmen kadro / kaynaklarinin etkin ve verimli
kullaniimasina da hizmet edecegdi dederlendirilmistir.
Kolej tiri okullarin sayisi ve/veya yeni gce programlari
acilmasi genel istek, ilgi ve olanaklar Olgisiinde
degerlendirilerek karara baglanacaktir.

Yeni Egitim Sistemi yeni yaklagimlar ve yeni egitim anlayisi
ile bir butlin olarak degerlendirilecektir.

10. Mesleki Teknik Ogretim’de:

>

Uluslararasi meslek  standartlari  ve  toplumun
gereksinimleri gozetilerek; édrencilere, is yagsamlarindaki
degisim ve gelismelere acik, Uretken, yaratici ve verimli
olabilecekleri becerileri kazandirmak hedeflenecek;
Mezunlarin, meslekleri ile ilgili, yontemli c¢alisma,
problem ¢6zme, analiz yapma, igbirligi icerisinde
calisma, kendine given ve yeterli iletisim becerileri
kazanmalari icin gerekli dizenlemelere yer verilecektir;
Mesleki ve Teknik Ogretim’in nicelik ve nitelik yénlerden
gelistiriimesine ve 6zendiriimesine dnem verilecektir.

Ciraklik Eqgitiminde:

»

>

Ogrencileri/gencleri, pratik bilgi ve mesleki beceriler
kazandirarak is hayatina hazirlamak;

Nitelikli programlar yoluyla, toplumun ve sanayinin
gereksinim duydugu alanlara &6ncelik verilerek, isglcu
intiyacini karsilamak ve istihdam potansiyelini artirmak
Uzere planlanacak ve diizenlenecektir.

Ozel Egitim’de:

>

Herhangi bir 6zri veya engeli olan &grenciler ile
6grenme gugligu c¢eken veya ileri zekaya sahip
Ogrencilerin, 6zel ilgi ve ihtisas gerektiren ¢agdas bir
egitimle yetigtirillerek yasama ve topluma
kazandirilmalari hedeflenecek;

Sorunlarina konulacak dogru teshis ve tesbitler uyarinca,
yas ve diger Ozel durumlarn da dikkate alinarak,
olanaklar él¢ustinde, bu égrencilerin, kendi yas guruplari
ile ve okul ortamlarinda, egitiimeleri hedeflerine uygun
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11.

12.

13.

14.

olarak, 6zel egitim dairesi altinda, yeniden
yapilandirilacaktir.

:Olcme ve Degerlendirmede’de standarlasma ve merkezi

sinav uygulamalari 6ngorilmektedir.

> Ozellikle, ikinci kademe’nin her asamasinda, merkezi
olarak  duzenlenen, “Seviye Tespit Sinavlar”
uygulanacaktir;

> Ogrenciler, bu sinavlar ve ‘Ogrenci Uriin Dosyalarr’ ile
birlikte degerlendirilerek yonlendirileceklerdir.

» Bu amagla, bakanlk’ta bir “Merkezi Sinav Birimi” ve
“Olgme Degerlendirme Ve Statistik Birimi” olusturulmasi
ongorulmustar.

Teftis Dairesi’nin, “Egitim Denetleme Kurulu” olarak
yeniden yapilandiriimasi i¢in yeni bir yasa tasarisi
hazirlanmistir.

» Yerinden denetim; performans denetimi ve hizmet

basinda egitim gibi, cagdas yaklasimlarla;

» Egitimde, kalite, verimlilik ve etkinligin artirimasini
Ongodren, yeni bir anlayis; ve ‘egitimde toplam Kkalite'yi
hedefleyen bir diizenleme 6ngoérilmastir.

Yasal dizenleme gereksinimleri kapsaminda:

> Milli Egitim Yasasi ve Ogretmenler Yasasr'nda, degisim
sUrecinin ve Yeni Egitim Sistemi'nin gerektirdigi
degisiklikler yapilarak, guncel hale getiriimeleri
gerekecektir.

> Bakanlk Tegkilat’'nda 6ngoriilen yeniden yapilanmanin
gerektirdigi dizenlemeler; ve daha 6nce bahsi gecen
yasal diizenlemeler bu kapsamda ele alinacaktir.

Okul ortamlarinin, egditimin her dizeyinde iyilestiriimesi ve
¢agdas norm ve standartlara kavusturulmasi; yeni okul
binalarinin, her ilgenin gereksinimleri de goézetilerek
projelendiriimesi, yapilmasi; ve c¢agdas teknoloji ve
gereklere gbére donatilmasi; ve planli  bakim-onarim
programlari ile korunarak gelistiriimesi saglanacaktir.
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15. Egitim Teknolojileri:

» “Egitim Portali” ve tum okullarin bilgisayar altyapilarinin
geligtiriimesi, internet’e baglanmasi calismalari
sonuglandirilacak;

> Bilgisayar ve Egitim Teknolojilerinin her okulumuza
ulasmasi ve egitimde etkin kullanimi saglanarak; tim
ogrencilerimizin bilgisayar okur-yazari olmasi
hedeflenecektir.

» Tum Ogretmenlerimizin ‘bilgisayar okur-yazarr’ olmalari
yonlindeki hizmetici egitim c¢alismalari 6zendirilerek
yayginlagtirilacaktir.

16. Ogretmen: égretmenlik mesledi, kaliteye dzen gdsterilerek,
tesvik edilecek ve &gretmenlerin toplumda hak ettikleri
saygin konuma uygun bir statiye kavusmalari saglanacaktir.
Hizmetici egitimlerde, sureklilik sagdlanacak; bilimsel ve
cagdas yontemler uygulanarak motivasyon, verimlilik ve
etkinlik artirilacaktir.

Son olarak, tekrar vurgulamak isterim ki:

Egitimin, amaclanan bu fonksiyonlarini yerine getirebilmesi igin,

asagida siralanan kosullarin, bir sure¢ igerisinde, es zamanl

olarak ve etkilesimsel bir yaklagsimla ele alinmasi hedeflenmekte

ve 6ngorilmektedir.

< Ogretim programlarinin égrenci merkezli yaklagima
gbre yenilenmesi;

% Ogretmenlerin, hizmetigi egitim yoluyla, yeni sistem
ve uygulamalara uygun niteliklere kavusturulmasi;

% Okul ortamlarinin, tim fiziki altyapi ve donanimlarinin

iyilestiriimesi;

Yeni okul binalarinin yapilmasi;

Ogrencilerin, anne ve babalarin yeni sistem

hakkinda bilgilendirilmesi;

Okullarin bilgi ve sunu teknolojileri ile donatiimalari;

internet  ve okul-igi bilgisayar altyapilarinin tim

okullarda saglanmasi;

Egitim sdrelerinin yeni program anlayisina uygun

olarak yeniden dlzenlenmesi;

5

o8

5

%

5

%

e

o

7
0‘0

16



< Egitimin norm ve standartlarinin, ab’ye uyum da
gOzetilerek, belirlenmesi;

Bakanlik tegkilatinin, yeni gereksinim ve yaklagimlar
dogrultusunda, yeniden yapilandiriimasi;

Gerekli finansmanin saglanmasi; ve

Gerekli yasal diizenlemelerin yapilmasi.

Y

o

®
0.0

R/
0.0

Bizler, bakanlk olarak, yukarida 6zetledigim sekilde, bir takim
ongorulerde bulunduk, bir takim uygulamalar baslattik, ve sizlere
yeni bir yol haritasi sunduk. 6énumizdeki 4-5 yil icerisinde,
egitimi, cagdas bir noktaya tasimayi éngoriiyoruz.

Sizler: bu yaklasimlarimiza nasil bakiyorsunuz? dogru yolda
miyiz? bazi ince ayarlar mi gerekiyor?

Bireysel goruslerinizi, ancak kollektif kararlarinizi bekliyoruz.
Bu goris ve dislincelerle, calismalarinizin verimli gegmesini,

gelecegimiz igin ve c¢ocuklarimiz adina, dogru kararlar
Uretilmesini diler, saygilar sunarim.

Erbil Akbil
Milli Egitim ve Kiiltlir Bakani

(24 Mart, 2005, AKM-Lefkosa.)
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BOLUM |
KOMISYONLAR

BAKANLIK TESKiLA_TI’NIN YENiDEI_\l YAPILANDIRILMASI
KOMISYONU I. KOMISYON

ADI - SOYADI

Komisyon Bagkani

1.

Vasfi Candan

Komisyon Uyeleri

2.

Mustafa Hastlrk
Veli Buylkaga

Litfiye Basak Kilig
Cengiz Cicek
Hida Hidaverdi
Salih Sarpten
Ertung Eren

Oya Talat

. Tuncay Yalguk

. Adil Hiral

. Kemal Durust

. Tufan Erhirman
. Gokhan Sengor
. Durmus Ercakica
. Cuferiye Cufer

. Umure Ors

. Sonay Ozgiinan
. Hikmet Olgacer

KURUM - KURULUS

BRT Kurumu Temsilcisi

Milli Egitim ve Kultir Bakanhgi Temsilcisi

Glzelyurt Bolgesi Genel Ortadgretim Mudurleri
Temsilcisi

DAU Ogrenci Konseyi Temsilcisi

UKU Temsilcisi

GAU Temsilcisi

KTOEOS Temsilcisi

KTOS Temsilcisi

YKB Temsilcisi

Bagbakanlik Temsilcisi

Maliye Bakanhgi Temsilcisi

UBP Temsilcisi

Milli Egitim ve Kdltir Bakanhgi Temsilcisi
Milli Egitim ve Kultdr Bakanhgi Temsilcisi
Milli Egitim ve Kultir Bakanhgi Temsilcisi
Milli Egitim ve Kdultdr Bakanhgi Temsilcisi
Milli Egitim ve Kdultir Bakanhgi Temsilcisi
KTOS Temsilcisi

KTOS Temsilcisi
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EGITIM NORM VE STANDARTLARI, ALT YAPI VE
DONANIMLARI KOMISYONU II. KOMISYON

ADI - SOYADI

Komisyon Bagkani
1. Olgun Olay
Komisyon Uyeleri
2. Ayer Kasif

3. Yrd. Dog. Dr. Ertan
Akin

4. Esat Girhan
Dog. Dr. Fikret Kutsal

6. Yrd. Dog. Dr. Aysen
Wolff

7. Petek Cankoy

8. Mustafa Kahvecioglu
9. Hakan Askin

10. Deniz Serbest

11. Hasan Tuluhan

12. Turgay Avci

13. Yesim Kubilay

14. Eralp Curcioglu
15. Atay Coban
16. Onay Coskunsu
17. Gonul Alibaba
18. Necmi Karakilig

KURUM - KURULUS

YODAK Bagkani

GAU Temsilcisi
UKU Temsilcisi

UKU Ogrenci Konseyi Temsilcisi
LAU Temsilcisi
LAU Temsilcisi

KTOEOS Temsilcisi

KTOS Temsilcisi

TAK Temsilcisi

KTMMOB Temsilcisi

Tarim ve Orman Bakanligi Temsilcisi
UBP Temsilcisi

Saglik ve Sosyal Yardim Bakanligi
Temsilcisi

Milli Egitim ve Kdltir Bakanhgi Temsilcisi
Milli Egitim ve Kultdr Bakanhgi Temsilcisi
KTOS Temsilcisi

KTOS Temsilcisi

DPO Temsilcisi
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EGITIMDE YASAL D[_]ZENLEME VE E_GiTiMiN FINANSMANI
KOMISYONU lll. KOMISYON

ADI - SOYADI KURUM - KURULUS

Komisyon Baskani

1. Yusuf Ozbilge Milli Egitim ve Kultir Bakanhgi Temsilcisi

Komisyon Uyeleri

2. Yusuf Karsih Milli Egitim ve Kultdr Bakanhgi Temsilcisi

3. Mehmet Ekin Vaiz Genglik Merkezi Temsilcisi

4. \Vedat Tek KTOEOS Temsilcisi

5. Aysan ismailoglu KTOS Temsilcisi

6. Mehmet Garip DAU-SEN Temsilcisi

7. Feridun K. Feridun Bagbakan Yrd. Ve Digisleri Bakanhgi
Temsilcisi

8. Ahmet Derya CTP-BG temsilcisi

9. Emine Gazioglu DPO Temsilcisi

10. Mustafa Uyguroglu DAU-SEN Temsilcisi

11. Kenan Tuncay KTOS Temsilcisi

12. Aygil Demirel KTOEQOS Temsilcisi
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OKUL ONCESI EGITIM KOMISYONU IV. KOMiISYON

ADI - SOYADI

Komisyon Basgkani
1. Fergin Kirh

Komisyon Uyeleri
Hatice Dlzgin
Sevin Devecioglu
Giilgiin Ozdevim
Hayat Aydinova
Flgen Yazgin
Yilbay Emel
Fergiin Deniz

® N o O~ WD

9. Zehra Sergey

10. Nilgin Tekeli

11. Ozge Kaan

12. Aysem Tomglisehan
13. Aysen Ersenal

14. Hayriye Ocal

15. Giizin ince

16. Neslihan Kizil

17. Nurcan Celebi

18. Bahire Celiktas
19. Mehmet Uysal
20. Ozlem Gazi Kiiglik
21. Kadir Dagcan

22. Yrd. Dog. Dr. Cem
Birol

23. Faik Argay
24. Mustafa Ozhir
25. Ozay Kalyoncu

KURUM - KURULUS

Milli Egitim ve Kiltir Bakanhgi Temsilcisi

Milli Egitim ve Kultir Bakanhgd1 Temsilcisi
Lefkoga ilgesi Mudirleri Temsilcisi
Magusa llgesi Midiirleri Temsilcisi
Girne ligesi Midiirleri Temsilcisi
Glizelyurt iigesi Middirleri Temsilcisi
iskele ilgesi Miidiirleri Temsilcisi
Lefkoga ilgesi Ogretmenleri Temsilcisi
Lefkosa lilgesi Ogretmenleri Temsilcisi
Magusa licesi Ogretmenleri Temsilcisi
Magusa ilgesi Ogretmenleri Temsilcisi
Girne ligesi Ogretmenleri Temsilcisi
Girne ligesi Ogretmenleri Temsilcisi
Giizelyurt ligesi Ogretmenleri Temsilcisi
Glizelyurt iigesi Ogretmenleri Temsilcisi
iskele ilgesi Ogretmenleri Temsilcisi

iskele Ilgesi Okul Oncesi Ogretmenleri
Temsilcisi

Lefkosa lilgesi Okul Aile Birlikleri Temsilcisi

Magusa llgesi Okul Aile Birlikleri Temsilcisi
Girne llgesi Okul Aile Birlikleri Temsilcisi

Glzelyurt ilgesi Okul Aile Birlikleri Temsilcisi

YDU Temsilcisi

KTOEOS Temsilcisi
KTOS Temsilcisi
YKB Temsilcisi
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26.
27.
28.
29.

Neyire Blrtuincuk
Selen Sahin

Ali Celebi

Eren Erglven

Milli Egitim ve Kultir Bakanhgi Temsilcisi
KTOS Temsilcisi
KTOS Temsilcisi
KTOS Temsilcisi
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TEMEL EGITIiM KOMISYONU V. KOMiSYON

ADI - SOYADI

Komisyon Baskani

1.

Dr. Hasan Alicik

Komisyon Uyeleri

2.
3
4
5.
6
7
8
9

10.
11.
12.
13.
14,
15.
16.
17.
18.
19.
20.

21.

Sema Ebeoglu
Cemal Ozyigit
Hisrev Bektas
Gliven Varoglu
Rasiha Erkal
Savas Seyhun
Ahmet Comunoglu
Ragip Oztiiccar
Hakan Arifoglu
Sait Cosaner
Besim Baysal
Ayhan Onel
Akglin Kagmaz
Ufuk Glinduz
Salim Ozbolat
Saffet Asaroglu
Yesim ilkan
Nilglin Altingines

Ural Ozer

Mahmut Kara

KURUM - KURULUS

Milli Egitim ve Kultir Bakanhgi Temsilcisi

Milli Egitim ve Kultir Bakanhgi Temsilcisi
Lefkosa Ilgesi ilkokul Midiirleri Temsilcisi
Magusa llgesi ilkokul Miidiirleri Temsilcisi
Girne llgesi ilkokul Miidiirleri Temsilcisi
Glizelyurt iigesi ilkokul Miidirleri Temsilcisi
iskele ilgesi ilkokul Midiirleri Temsilcisi
Lefkosa llgesi llkokul Ogretmenleri Temsilcisi
Lefkosa llgesi llkokul Ogretmenleri Temsilcisi
Magusa lgesi ilkokul Ogretmenleri Temsilcisi
Magusa llgesi ilkokul Ogretmenleri Temsilcisi
Girne llgesi ilkokul Ogretmenleri Temsilcisi
Girne ligesi ilkokul Ogretmenleri Temsilcisi
Glizelyurt ilgesi ilkokul Ogretmenleri Temsilcisi
Glizelyurt iigesi ilkokul Ogretmenleri Temsilcisi
iskele ilgesi ilkokul Ogretmenleri Temsilcisi
iskele llgesi ilkokul OFretmenleri Temsilcisi
Lefkosa llgesi Ortaokul Ogretmenleri Temsilcisi
Magusa ligesi Ortaokul Ogretmenleri Temsilcisi

Glizelyurt iigesi Ortaokul Ogretmenleri
Temsilcisi

iskele llgesi Ortaokul Ogretmenleri Temsilcisi
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22.
23.
24.
25.
26.
27.
28.

20.

30.
31.
32.
33.

34.
35.
36.
37.
38.
39.
40.
41.

42.
43.
44.
45.

ibrahim Ceylan
Tillay S6nmez
Sileyman Goéger
Ahmet Osmanli
Sabriye Coskun
Hiseyin Sevindik

Yrd. Dog. Dr. Halil
Aytekin

Yrd. Dog¢ Dr. Huseyin

Uzunboylu

Ozgiil Mutluyakali
Ali Yaman
Osman Cankoy

Yrd. Dog. Dr.
Huseyin Yaratan

Dr. Zehra Ozginar
Adnan Eraslan
Mebruke Diren
Selim Ozmenek
Onur Yalgin
Hasan Felek
Ahmet Savasan

Gulden Plimer
Kiglk

Dr. Ejdan Sadrazam
Ahmet Bargin
Nazim Cavusoglu

Dervis Kansu

Dogu Akdeniz ilkokulu Temsilcisi

Lefkosa ilgesi Okul Aile Birlikleri Temsilcisi
Magusa llgesi Okul Aile Birlikleri Temsilcisi
Girne ligesi Okul Aile Birlikleri Temsilcisi
Giizelyurt ligesi Okul Aile Birlikleri Temsilcisi
iskele licesi Okul Aile Birlikleri Temsilcisi

K.T. Ogretmenler Dernegi Temsilcisi
Egitim Bilimleri Dernegdi Temsilcisi

Trafik Kazalarini Onleme Dernegi Temsilcisi
Uzlasim Dernegi Temsilcisi

KTEV Temsilcisi

DAU Temsilcisi

Atatiirk Ogretmen Akademisi Temsilcisi
KTOEOS Temsilcisi

KTOS Temsilcisi

ILK - SEN Temsilcisi

HUR - IS Temsilcisi

DEV - IS Temsilcisi

KITSAB Temsilcisi

KTUK Dernegi Temsilcisi

Saglik ve Sosyal Yardim Bak. Temsilcisi
CTP-BG Temsilcisi
UBP Temsilcisi

DP Temsilcisi
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46.
47.
48.
49.
50.
51.

52.
53.
54.
55.

So6guda Kahvecioglu
ismail Ozatenc

Halil Zorba

Cavit Atalar

Ali K. Kanol

idil Akgal/Tomur
Erglven

Emine Guvenir
Heybeti Balman
Sohret Yigiter

Mehmet Giirgimen

BDH Temsilcisi

Milli Egitim ve Kultir Bakanhgi Temsilcisi
Milli Egitim ve Kultir Bakanhgi Temsilcisi
Trafik Kazalarini Onleme Dernegi Temsilcisi
Trafik Kazalarini Onleme Dernegi Temsilcisi

Girne Amerikan Koleji Temsilcisi

YKB Temsilcisi

KTUK Dernegi Temsilcisi
KTOS Temsilcisi

KTOS Temsilcisi
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GENEL ORTAOGRETIM KOMISYONU VI. KOMiISYON

ADI - SOYADI

Komisyon Baskani

1.
2,
3.

10.

11.

12.

13.

14.

15.

16.

Yeter Arslan
Komisyon Uyeleri
Eser Ceker

Cuma Arikbuka

Fehmi Tokay

Raif Glivenis

Raif Asvaroglu
Ozer Oykin

Mehmet Sanlitlirk
Hiseyin Halitoglu
Nazmiye Celebi
ilknur Semi
Bulent Kocadal
Raif Bahriyeli

Bora Akkus

Cengiz Yigit

KURUM - KURULUS

Milli Egitim ve Kdltir Bakanhgi Temsilcisi

Milli Egitim ve Kultir Bakanhgi Temsilcisi
Milli Egitim ve Kdiltir Bakanhgi Temsilcisi

Lefkosa llgesi Genel Ortadgretim Midirleri
Temsilcisi

Magusa llcesi Genel Ortadgretim Miidirleri
Temsilcisi

Girne ligesi Genel Ortadgretim Midirleri
Temsilcisi
iskele llgesi Genel Ortadgretim Middrleri
Temsilrisi

Lefkoga llgesi Genel Ortadgretim Ogretmenleri
Temsilcisi

Lefkosa ligesi Genel Ortadgretim Ogretmenleri
Temsilcisi

Magusa ilgesi Genel Ortadgretim Ogretmenleri
Temsilcisi

Magusa ilgesi Genel Ortadgretim Ogretmenleri
Temsilcisi

Girne llgesi Genel Ortadgretim Ogretmenleri
Temsilcisi

Giizelyurt iicesi Genel

Ogretmenleri Temsilcisi

Ortadgretim

iskele ligesi Genel Ortadgretim Ogretmenleri
Temsilcisi

Lefkoga ilgesi Genel Ortadgretim Ogretmenleri
Temsilcisi
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17.

18.
19.

20.
21.
22.

23.
24.

25.
26.

27.

28.
20.

30.

31.

32.

33.
34.

35.
36.
37.
38.
39.

Gurel Hidirer

Isilay Arkan
Sevilay Cangul
Ozdemir Kalkanlil
Ozgel Cangiil
Lutfi Vel

Emin Ozkalp

Mehmet Diren

Rifat Tugsal

Do¢.Dr.Mehmet
Caglar
Kemal Celik

Gllgin Erkmen

Meryem Oksiizoglu

Mehmet
Mevlanaoglu

Adnan Kortan

Ali Riza Ozkdk

Tomur Erguiven
Guizin Okutan
Dervig Canalp
Salahi Ugkan
Ozlem Odabasi

Tahsin Albulut
Orhun Mevlit

Lefkosa licesi Genel Ortadgretim Ogretmenleri
Temsilcisi

Yakin Dogu Koleji Temsilcisi
Lefkosa Ilgesi Okul Aile Birlikleri Temsilcisi
Glyurt iigesi Okul Aile Birlikleri Temsilcisi

Lefkosa llgesi Ogrenci Konseyleri Temsilcisi

Glizelyurt iigesi Ogrenci Konseyleri Temsilcisi
KTOEOS Temsilcisi
KTOS Temsilcisi

KOOP - SEN Temsilcisi
CTP-BG Temsilcisi

DP Temsilcisi
BDH Temsilcisi

Milli Egitim ve Kdltir Bakanhgi Temsilcisi

Milli Egitim ve Kultdr Bakanhgi Temsilcisi

KTB Dogay! Arastirma ve Koruma Dernegi
Temsilcisi

KTB Dogayl Arastirma ve Koruma Dernegi
Temsilcisi

GAK Temsilcisi

YKB Temsilcisi

Magosa GOO-OAB Temsilcisi
Girne GOO-OAB Temsilcisi
KTOEOS Temsilcisi

KTOEOS Temsilcisi

Genglik ve Spor Bakanligi Temsilcisi
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MESLEKI TEKNIK VE SUREKLI EGITIM KOMISYONU ViII.

ADI - SOYADI

Komisyon Bagkani

1. Ayhan Gemikonakh

Komisyon Uyeleri

2. Taner Akcan

3. Mustafa Tézer

4. Niyazi Safakogullari
5. Sinan Erguler

6. Kamil Saka

7. Osman Tosunoglu
8. Senay Birol

9. Mehmet Tagker
10. Ozan Coli

11. Mustafa Ertuna
12. Rustem Kal

13. Aysegul Garabli
14. Nergis Siukan

15. Huseyin Teral
16. Cengiz Sahin

17. Ersen Ondes

KOMiISYON

KURUM - KURULUS

Calisma ve Sosyal Guvenlik Bakanligi

Temsilcisi

Milli Egitim ve Kultir Bakanhgi Temsilcisi
Milli Egitim ve Kdltir Bakanhgi Temsilcisi
Lefkosa ilgesi MTO Miidirleri Temsilcisi
Magusa ilgesi MTO Miidiirleri Temsilcisi
Glizelyurt ligesi MTO Mudiirleri Temsilcisi
iskele licesi MTO Mudiirleri Temsilcisi
Lefkosa ilgesi MTO Ogretmenleri Temsilcisi
Lefkoga ilgesi MTO Ogretmenleri Temsilcisi
Lefkosa ligesi MTO Ogretmenleri Temsilcisi
Magusa ligesi MTO Ogretmenleri Temsilcisi
Giizelyurt ligesi MTO Ogretmenleri Temsilcisi
Giizelyurt iigesi MTO Ogretmenleri Temsilcisi
iskele ilgesi MTO Ogretmenleri Temsilcisi
Glizelyurt iigesi Okul Aile Birlikleri Temsilcisi
KTOEQS Temsilcisi

KTOS Temsilcisi
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18.
19.
20.
21.
22.

23.
24,

25.

26.

27.
28.

20.

30.

31.

32.

33.

34.
35.

Evren Ozbayraktar
Aysun Onet

Tijen Apakgiin
Salih Ozilgaz

ilhak Nurludz

Gonul Naci
Feridun Tayiz
Aytunc Sirket

Seniha Bulancak

Mustafa Sah

Ozden Nurludz
Cemal Ulusan
Bilal Ozkader
Hasan Hoca
Burak Mavis
Cetin Kiglilmez
Selman Bérkluce

Veli Canpolat

KTSO Temsilcisi

KTTO Temsilcisi

KTOB Temsilcisi

KTEZOB Temsilcisi

icisleri Bakanligi Temsilcisi

Ekonomi ve Turizm Bakanlidi Temsilcisi
KTMMOBIrligi Temsilcisi
Milli Egitim ve Kultir Bakanhgi Temsilcisi

Milli Egitim ve Kultdr Bakanhgi Temsilcisi

Milli Egitim ve Kultir Bakanhgi Temsilcisi

Saglik ve Sosyal Yardim Bakanligi Temsilcisi
Giizelyurt iigesi Ogrenci Konseyleri Temsilcisi
Ogrenci

KTOEOS Temsilcisi

KTOS Temsilcisi

Lefkosa MTO-OAB Temsilcisi

Magusa MTO Ogrenci Konseyi Temsilcisi

Lefkoga MTO Ogrenci Konseyi Temsilcisi
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OZEL EGITIM KOMiISYONU VIil. KOMiISYON

ADI - SOYADI

Komisyon Baskani

1.

2,

10.
11.
12.
13.
14.
15.
16.
17.
18.

Hiilya Ozbeser

Komisyon Uyeleri

Emine Cem

Sedat Hacimehmet

Dervis Ycetirk
Melek Caluda
Kemal Batman
Tanju Ungér
Cansel Hidiroglu
Emirali Evcimen
ilkay Gokbulut
Mithat Kara
Ozlem Dagl
Kerime Celebi

Musa Saygi

Mustafa Uriinciioglu

Zehra Bertas

Refia Ari

KURUM - KURULUS

Ozel Egitim Okul Midirleri Temsilcisi

Ozel Egitim Ogretmenleri Temsilcisi
KTOD Temsilcisi

KTGD Temsilcisi

ZOD Temsilcisi

KTOEOS Temsilcisi

KTOS Temsilcisi

KAMU-SEN Temsilcisi

Milli Egitim ve Kultir Bakanhgd Temsilcisi
Milli Egitim ve Kiltir Bakanhgi Temsilcisi
Milli Egitim ve Kiltir Bakanhgi Temsilcisi
Milli Egitim ve Kiltir Bakanhgi Temsilcisi
Milli Egitim ve Kiltir Bakanhgi Temsilcisi
Milli Egitim ve Kultar Bakanhgi Temsilcisi
KTOS Temsilcisi

Msa MTO-OAB
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DiL EGITiMi KOMiISYONU IX. KOMISYON

ADI - SOYADI

Komisyon Bagkani

1.

Mine Sancar

Komisyon Uyeleri

2.
3.

10.
1.
12.
13.
14.
15.
16.

17.

Sevilay Borak
Nevres Battal
Filiz Soyer
ibrahim Toprakgl
Huseyin Demirel
Huseyin Tlccar
Erkan Tekeli
Alev Tugberk
Hiseyin Oker
Dr. Mustafa Kurt
Dilek Behgetogullari
Zuhre Civa
Selma Eylem
Mustafa Onurer
Filiz Emirogullari

Serife izkan

KURUM - KURULUS

ingilizce Ogretmenleri Dernegi Temsilcisi

Milli Egitim ve Kultir Bakanhg Temsilcisi
Milli Egitim ve Kultir Bakanhgdi Temsilcisi
K.T. Fransiz Kdltir Derneg@i Temsilcisi
K.T. Alman Kiiltiir Dernegi Temsilcisi
DAU Temsilcisi

KTOEOS Temsilcisi

KTOS Temsilcisi

Milli Egitim ve Kultur Bakanhgi Temsilcisi
Milli Egitim ve Kultur Bakanhgi Temsilcisi
YDU Temsilcisi

ingilizce Ogretmenleri Dernegi Temsilcisi
YKB Temsilcisi

KTOEOS Temsilcisi

KTOS Temsilcisi

KTOS Temsilcisi

KTOS Temsilcisi
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REHBERLIK VE YONLENDIRME KOMiISYONU X. KOMiSYON

ADI - SOYADI

Komisyon Baskani

1. Emine insay

2. Komisyon Uyeleri
3. Nevhiz Ozer

4. Muige Beidoglu

5. Serif Ozhir

6. Mehmet Biliz

7. Salih Tacan Erstimer
8. Fatma Camlikoylu

9. Gilenay Ersoézli

10. Uz. Psi. Sinem Ceral
11. Canan Oztoprak

12. Hatice Ozalp

13. Yonca Necatoglu
14. Figen ismailoglu

15. Duygu Server

KURUM - KURULUS

Milli Egitim ve Kultir Bakanhgi Temsilcisi

Kemal Saragoglu Vakfi Temsilcisi
KTOEOS Temsilcisi

KTOS Temsilcisi

KTAMS Temsilcisi

Bayindirlik ve Ulastirma Bakanligi Temsilcisi
Genglik ve Spor Bakanligi Temsilcisi
DAU Temsilcisi

DAU Temsilcisi

YKB Temsilcisi

K.T. Eczacilar Birligi Temsilcisi
KTOS Temsilcisi

KTOS Temsilcisi
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OGRETMEN , OGRETIM YONTEMLERI VE HiZMETICi EGITIM
KOMiISYONU XI. KOMiSYON

ADI - SOYADI

Komisyon Bagkani

1.

Gulnfer Erkmen

Komisyon Uyeleri

© N o o bk Db

Hasan Ozder
Semiye Yaradanakul
Sener Elcil

Sabiha Aktan

Salih Zaim

Emel Tel

Ogr. Gér. Kamuran
Semra Eren

Unal Eti

. Ugur Eriken
1.

Tugce Savtekin

KURUM - KURULUS

Milli Egitim ve Kultir Bakanhgi Temsilcisi

AOA Temsilcisi

KTOEOS Temsilcisi

KTOS Temsilcisi

BDH Temsilcisi

Milli Egitim ve Kdltir Bakanhgi Temsilcisi
YKB Temsilcisi

Ogretim Uyesi Temsilcisi

Milli Egitim ve Kdltir Bakanhgi Temsilcisi
KTOS Temsilcisi
AOA Ogrenci Konseyi Temsilcisi
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BOLUM II
SURA KARARLARI

BAKANLIK TESKILATININ YENIDEN YAPILANDIRILMASI iLE

Karar 1:

Karar 2:

ILGILI KARARLAR

Yerinden Yonetim, ilgili bolge ve/veya kurumlardaki, kurum
ve bireylerin katiimcilik ilkesiyle yonetim icinde yer almasi
anlayisidir. Bundan hareketle, her okulda, herhangi bir
kesimin gereginden fazla temsil edilmemesine dikkat
edilerek tam bir katilimcilik anlayisiyla, olusumu ve
calisma bicimi tlzukle belirlenerek asagidaki kurullar
olusturulmalidir.

a. Okul Yonetim Kurulu: Her tirli yonetsel faaliyeti
yuritmek ve bu alanda karsilasilan sorunlarin
¢6zimunde kararlar Uretip aktif rol alan kurul.

b. Okul Akademik Kurulu: Egitim-6gretim
programlarinin hedeflerine ulagsmalari baglaminda her
tirl akademik etkinlik ve calismalari dizenleyen,
programlayan ve planlayan kurul.

c. Rehberlik ve psikolojik hizmetler Birimi: Rehberlik
ve Psikolojik Danismanlk hizmetlerinin verilmesini
saglayan birim.

Her ilgede, “Yerinden Yonetim” anlayisi ile bagdasmayan,
¢ok sayida kadro, ara¢ ve lojistik destek gerektiren,
egitime ayrilan mali kaynaklarin kullaniminda oncelikli
olmayan bir “Milli Egitim lige Miidiirliigii” ve “lige
Denetleme  Kurullari”nin  olusturulmasi  komisyon
tarafindan uygun gériilmemistir. Bunun yani sira, ilgili
tim kesimlerden temsilcilerin katilacagi (herhangi bir
kesimin gereginden fazla temsil edilmemesine dikkat
edilerek) danisma nitelikli kararlar Uretebilecek, her
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Karar 3:

Karar 4:

Karar 5:

bdlgede bir “Bélge Egitim Kurulu” kurulabilir. Dinamik bir
calisma yapisi kurulabilmesi, bakanlikla iletisim ve istisare
icinde bulunabilmesi icin bakanhkca uygun goérilecek
binalar bu kurulun galismasi icin tahsis edilebilir.

Bakanlik o6rgltsel yapisi igerisinde “Ozel Kalem
MUdurligid” mevkiinin, Glke gergekleri de dikkate alinarak
gerekliligi yeniden degerlendirilmelidir.

Mustesar’liga Bagh Olarak  asagidaki birimler
olusturulmalidir.

a) Basin Yayin ve Halkla iligkiler Birimi: Milli Egitim ve
Kaltdr Bakanhginin, toplumun her kademesi ile
dogrudan bulugmasi ve dinamik bir yapi kazanan
egitim sistemi ile ilgili oneri, gelisme, saptama ve
degerlendirmelerin  toplumla paylasiimasi goérevini
Ustlenerek, yurtici ve yurtdisi medya organlar ile
bakanlik arasindaki kopruyu olusturma gorevini
ustlenmelidir.

b) Hukuk isleri Birimi: Bakanhga, tim hukuksal
konularda danigsmanlik yapmak ve diger kurumlarla
hukuksal irtibati saglamak goérevini Gstlenmelidir.

Bakanlik Mudirligi'ne Bagh Olarak asagidaki birimler
olusturulmahdir:

a) Personel ve Ozliik isleri Birimi : Bakanlik personeli
ve bu personelin 6zlik haklarinin yuaritilmesi ve
koordine edilmesi gorevini Gstlenmelidir.

i. Mali igler Birimi: Milli Egitim ve Kiiltiir Bakanhginin
her anlamdaki mali islerinin yaratdlmesi ve koordine
edilmesi gorevini Ustlenmelidir.

ii. Okul Arag¢-Gere¢ ve Donanim Birimi: Tim

okullarimizin her alan ve kademedeki okul aracg-
gere¢ ve donanimlarinin, ekisiksiz ve dengeli bir

35



bicimde olusturulmast ve idamesi gobrevini
Ustlenmelidir.

iii. Bilgi Teknolojiler ve iletisim Birimi: Egitim
teknolojilerini kullanmaya yonelik, strdirtilmekte
olan her  okulun Internet ag yapisina
kavusturulmasi; ve Egitim Kultir TV projesinin,
guncellestirilip ivedilikle sonuglandinimasi; “e-
egitim” yapilanmasina gidilerek, Milli Egitim ve
Kultir Bakanhdr bunyesinde bulunan, ulagiimasi
gerekli her tur ve igerikteki bilgilere tum bireylerin
Internet ortamindan ulasilmasinin  saglanmasi;
Okullarin  idari  béliimlerinin  Bilisimsel yapliya
kavusturulup, her tarli  &grenci islemlerinin
bilgisayar ortaminda gercgeklestiriimesi ve okullar
arasindaki alt yapi egitsizliklerinin giderilmesine
calismalhdir. Bu baglamda ders materyalleri yeni
teknolojilere dayali, katihmcihidi ve ekip galismasini
ongdren, yorum guclini gelistiren egitim hedeflerine
ve egitimde yeni yaklasimlara uygun olarak
gelistiriimeli ve Uretilmelidir. Lizbon Startejisi
baglaminda Diinyaya doénik bir egitim anlayisi
icerisinde “Egitim Teknolojileri ve iletisim Birimi’nin
bu alanda gerekli calismalari yapma gorevini
Ustlenmelidir.

Karar 6: Arastima Gelistirme ve Planlama Dairesi : Milli Egitim
ve Kultir Bakanligina bagh “Talim Terbiye Dairesi”
ivedilikle Arastirma-Gelistirme ve Planlama Dairesi'ne
donisturidlmeli ve bu daire asagida belirtilen gorevleri
katihmci bir anlayisla gerceklestirmelidir. Bu daire, Ulke
yararina olan egitim politikalarinin devamliligini, her tarlu
siyasi baski ve istismarlardan arindirilarak, egitimde
istikrarin saglanmasi ilkesine dayali olarak asagida
belirtilen gérevleri surddrmelidir.

a) Egitimde Temel Hedeflere ulasiimasini saglayacak
her tirlG program gelistirme sirecini yuritmek.
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Karar 7-

b)

c)

d)

e)

f)

” o

Tum egitim 6gretim programlarinin, “zaman” “mekan
ve ‘“gerecler”, ders kitablarinin igerigi, her alan ve
kademedeki 6lgme-dederlendirme sistemlerini yeniden
yapilandirmak.

”

Egitim Teknolojilerinin  okullarda yaygin bigimde
kullanilmasi ve her alandaki okullar arasi dengesizligin
giderilmesi i¢in projeler gelistirmek.

Basta Milli Egitim Yasasi olmak Uzere tim egitim
mevzuatini, yukarida belirtilen temel ilkeler 1s1§inda ve
AB standartlarina uygun, egitimde yer alan 6grenci,
ogretmen ve velinin kaliteli ve mutlu bir ortamda
egitimle bulusmasini dngdren bir zihniyetle yeniden
dizenlenmesi ¢alismalarini yuritmek.

AB ile egitim alaninda bilgi alig-verisine girerek, bu
alandaki isbirligini olusturmak ve “AB-Egitim
Programlari’nin Glkemizde uygulanmasini baglatmak.

Egitimde toplumsal mutabakati saglamak.

Arastima Gelistirme ve Planlama Dairesi’ne Bagh
Olarak:

a)

b)

Olgme-Degerlendirme ve istatistik Birimi : Egitim-
ogretimin her alan ve asamasinda, 6gdrencinin, ilgili
egitim programinin hedeflerine ne oranda ulasip
ulagmadidini, geri donutleri ile birlikte ortaya koyacak
sistemi organize etmek ve her turlu istatistik bilginin
olusturulmasini saglamak ve yuratmek gorevlerini
Ustlenir.

Program Gelistirme Birimi : Her alan, tir ve
kademedeki egitim-6gretim program gelistirme
g6revini Ustlenir.

Merkezi Sinav Birimi : Egitimde Yetkili sendikalar ile
isbirligi halinde belirlenen alan, kademe ve tirdeki
merkezi sinavlarin yapilabilmesi igin, akademik
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anlayisla hazirlanmis bir “Soru  Bankasi”
olusturmakla goérevlendirilir. Konu ile ilgili hizmet satin
alma yetkisi vardir.

Karar 8: Denetleme,Degerlendirme ve Yonlendirme Kurulu :
Halen “Teftis Dairesi” olarak hizmet veren kurum
“Denetleme, Degerlendirme ve Yonlendirme Kurulu” olarak
olusturulmalidir.

Karar9: Ozel Egitim Dairesi : “Yeni Egitim Sistemin'nin hedefleri
baglaminda ortaya ¢ikan, “Ozel Egitim” ihtiyacina yanit
vermesi amaciyla olusturulmalidir.

Karar 10: Egitim Ortak Hizmetler Dairesi’ne Bagl Olarak :

a) Hizmet igi Egitim Birimi : Uygulamali ve tim yila
yayllan genis strelerle, planh ve programli, bilimsel
ve profesyonel bir anlayisla olusturularak, hizmet ici
egitimlerin planlanmasi ve yuritilmesi gorevini
Ustlenmelidir.

b) Okul Sporlan ve Kol Etkinlikleri Birimi : Her alan
ve kademedeki okul sporlari ile diger tim kol
etkinliklerinin planlanmasi ve yuritilmesi gorevini
Ustlenmelidir.

c) Ozel okul ve dersaneler birimi: Bu birim 6zel okul
ve dersanelerin acllmasi, kapanmasi, gereken
izinlerin verilmesi, faaliyetlerinin yUrttilmesi gibi
gorevleri Ustlenmelidir.

Karar 11:Psikolojik Danismanlik ve Rehberlik Dairesi : Her alan
ve kademedeki PDR programlarinin olusturulmasi ve
planlanmasi gérevini tstlenmeldir.

Karar 12:Temel Egitim Dairesi : Yeni Egitim Sistemi baglaminda
kesintisiz temel egitim kavrami dikkate alinarak
olusturulmahdir.
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Temel Eqgitim Dairesi’ne Bagh Olarak :

a) Okul Oncesi Egitim Birimi: Okul Oncesi Egitim
kapsamindaki okullarin bagh bulundugu icra birimi
gorevini Ustlenmelidir.

i. Temel Egitim I. Kademe Birimi : Temel Egitim
I.Kademe kapsamindaki okullarin bagh bulundugu
icra birimi gorevini tUstlenmelidir.

ii. Temel Egitim Il. Kademe Birimi : Temel Egitim
Il.Kademe kapsamindaki okullarin bagli bulundugu
icra birimi gorevini Ustlenmelidir.

Karar 13: Genel Orta Egitim Dairesi: Yeni Egitim Sistemi
kapsaminda belirtilen, Cok Programli Liseler ve
Yabanci Dilde Egitim Veren Liseler ( Kolejler )'in bagl
bulundugdu icra goérevini Ustlenmelidir.

Karar 14 Mesleki Teknik Egitim Dairesi: Yeni Egitim Sistemi
kapsaminda belirtilen, Meslek Liseleri, Glizel Sanatlar
Liseleri ve Diger Orgin ve Yaygin Egitim kapsaminda
bagh bulundugu icra goérevini Ustlenmelidir. Bu baglamda
Lefkosa Anadolu Glizel Sanatlar Lisesi ‘nin bu daireye
bagdlanmalidir.

Mesleki Teknik Egitim Dairesi’ne Bagh Olarak:

a) Yaygin Egitim Birimi: Yeni Egitim Sistemi
yapillanmasinda 6ngorilen Yasam Boyu Egitim
kapsaminda hizmet verecek birimdir.

Karar 15: Yiiksek Ogrenim ve Dis lligkiler Dairesi’ne Bagl
Olarak

a) Burs ve Nakdi Yardim Birimi: Yiksek 6grenimdeki

Ogrencilerin burs ve nakdi yardimlar ile ilgili
islemlerinin yuratilmesi gbrevini Ustlenmelidir.
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b) Dis lligkiler Birimi : Yiksek Ogrenimi hedefleyen
bireylere, Dlnya Uulkelerinin egitim sistemlerinin ve
egitim kurumlarinin tanitimini yapmak, Avrupa Birligi
egitim kriterlerinin ve startejilerinin surekli takibi
yapilarak sistemimizle uyumlulugu konusunda
calismalar yapmak, AB-Egitim Programlarina,
katilabilmemiz igin ihtiya¢ duyulan yasal ve teknik
calismayl yaparak “Ulusal Ajansin” kurulmasini
saglamak, Ulkemizde uygulanacak Avrupa Birligi
Egitim Programlari’nin diger ulkelerle
koordinasyonunu saglamak, Dunya Ulkelerinin egitim
sistemlerinin  ve  kurumlarinin  her alan ve
kademesindeki uygulamalar hakkinda bilgi edinip,
egitim alanindaki her turlt dis iligkiyi etkin bir sekilde
kurmak, goérevlerini tstlenmelidir.

Karar 16 Kiiltiir _Dairesi: Kultir Dairesi, Milli Egitim ve Kultur
Bakanligr'ni olusturan “Egitim” ve “Kiltir” ana 6gelerinden
biri olacak sekilde yapilandinimahdir. Bu baglamda Kulttr
politikalarinin, plan ve programlarinin bu daire catisi
altinda sekillendiriimesi  saglanmalidir. Ancak sanatin
6zglnligu  devletlestirimeden, sanatcinin  kendi  hur
yeteneginin yansimasi olarak topluma ulasmasinin
saglanmasi gerekliligi asikardir. Bu nedenle “Devlet
Tiyatrolar1 Dairesi” gibi yapillanmalar terk edilerek,
sanatin ve sanatcinin  yaratict ruhunu  &zglrce
yansitabilecegi calisma orgutlenmelerine olanak
taninmalidir. Bunlarin yani sira Kilttr Dairesi blinyesinde,
tim kdaltirel ve sanatsal faaliyetlerin topluma ulagmasini
saglamak amaciyla, etkinlikler organize ve koordine
etmek, sanatcilarin 6zgin eserlerinin degerlendirilmesini
saglamak amaciyla asagidaki birimler kurulmalidir;

a) Yazin ve yayim Birimi

b) Plastik Sanatlar Birimi

c) Halk Edebiyati Birimi

d) Tiyatrolar Birimi

e) Halk Danslari Birimi

f) Mduzik Birimi ( Senfoni ve Koro )
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g) Kutiphaneler Birimi (AKM, Milli Kutiphane, Halk
Kittuphaneleri )

Karar 7: YODAK: Ulkemizde yer alan Universitelerin bilgi tireten ve
Urettigi  bilgiyi cesitli alanlara yayan kurumlar olarak,
dizeylerinin ylkseltiimesi tesvik edilmelidir. Bu amacla
Universitelerimizin altyapi, tesis, donanim, kadrolar ve
Ozellikle etkin egitim-6gretim programlari  yéninden
¢agdas dizeyi yakalamalari igin gerekli tim vyasal
dizenlemelerin ivedilikle yasama geciriimesi
saglanmalidir. Bu amagla ;

a) YODAK'In siyasetten arindirilarak tamamen bir
akademik kurul halini almasi.

b) Akademik kariyerleri en Ust diizeyde olan kisi ve/veya
kisiler tarafindan yonetilmesi.

c) Ulkemizde egitim veren tim Ylksek Ogrenim
Kurumlarrnin adil temsiliyetini icermesi.

d) Kararlarinin, Ulkemizdeki tim Yiksek Ogrenim
Kurumlarini  (Unviversiteleri) baglayici ve yaptirim
uygulayici nitelikte olmasi.

e) Ticari zihniyetten uzak, tamamen Kkaliteli, nitelikli ve
dinya standartlari dlgUsundeki egitim anlagini
destekleyen bir misyon yiklenmesi.

_Yukarida bahsedilen amaclar dogrultusunda YODAK (Yiiksek
Ogrenim Denetleme ve Akreditasyon Kurulu) Yasasrnin ivedilikle
glncellestiriimesi saglanmalidir.

a) Vakif Universiteleri kendi yasa ve yonetmelikleri
cercevesinde hizmet vermelidir.

b) Atatirk Ogretmen Akademisi’'nin halihazirdaki yasa

tasarisinin  ivedilikle Teknik Kurula getirilerek
sonuglandiriimasi saglanmaldir.
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Karar 18: Milli Egitim ve Kiltiir Bakanlhiginin Verimliligi: Milli
Egitim ve Kultir Bakanligi drgutsel yapilanmasinin
yaninda kendi i¢ isleyisininde verimliligi konusunda
yeniden yapilanmalidir. Bu badlamda;

a) Tuim kademelerde, ilgili gorevin gerektirdigi
niteklikleri tasiyan bireylerin  gorevlendiriimeleri
saglanamalidir.

b) Karmasik ve diizensiz bir arsiv sistemi terk edilerek
tek merkezden dizenli ve dinamik bir arsiv sistemi
getirilmelidir.

c) Her  personelin gbérev  ve  sorumluklular
tanimlanmalidir.

d) “Adama gore is” mantigi terk edilmelidir.

e) Bilisim teknolojilerinin kullanimi, bakanligin tim
birimlerine yayginlastiriimalidir.

f) Bakanlik i¢i personelin hizmet igi egitimi, performans
degerlendiriimesi ve denetimi dizenli olarak
yapiimalidir.

Karar 19: Yukarida belirtilenler isiginda, Yeni Egitim Sistemi’nin
olusturulmasinda, Milli Egitim Bakanhgi
Orgiitlenmesini’nin  de yeniden yapilanmasi gerekliligi
kaginiimazdir. Bu yapilanmanin, hedefler ve ihtiyaclar
dogrultusunda olmasinin yaninda verimli, Kkaliteli ve
dinamik bir hizmet verme anlayisinin hakim olmasi,
gorevin  gerektirdigi  nitelikleri  tagsiyan  personelin
gorevlendiriimesi ve bUtunlukli bir degisim yakalanmasi
icin  egitimin  siyasi  baski  ve istismarlardan
etkilenmemesini saglayacak tim yasal dizenlemelerin
hayata geciriimesi kaginilmazdir. “Egitime yapilan
yatinnm insana yapilan yatirrmdir.”
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EGITiM NORM VE STANDARTLARI, ALT YAPI VE DONANIMLARI

Karar 1:

Karar 2:

Karar 3:

Karar 4:

Karar 5:

Karar 6:

KOMISYONU KARARLARI

Tiazik geregi bundan sonraki sura toplantilari zamaninda
ve tam bir katilimcilik ilkesi ile yapilmali ve alinan sura
kararlari uygulanmalidir.

Egitimle ilgili norm ve standartlar konusunda, Ogretmenler
Yasasr'ndaki teknik ve yuksek danisma kurullarinin
gorevlerini aksatmayacak sekilde MEB blnyesinde surekli
gorev yapacak bir “"KURUL” olusturulmalidir.

Anilan kurul basta AB olmak Uzere c¢agdas dinyanin
kullandigi standart ve normlar “Egitimde Toplam Kalite
Yonetimi” anlayisini referans alarak Ulkemizdeki kosullari
da  gbOzeterek  uygulanabilir,  degisim-gelisim  ve
iyilestiriimeye acgik norm ve standartlar ortaya koymali ve
uyumunu kontrol edebilmelidir. (Kurul Gyeleri Bakanlk
Mustesarligr'na bagli olarak Miihendis ve Mimar Odalari
Temsilcileri, Egitim Uzmanlari, Universitelerin Temsilcileri,
Sendika Temsilcileri, Saglk Bakanhdr Temsilcisi,
Bayindirlik ve Ulastirma Bakanhgi Temsilcisi ve Okul Aile
Birlikleri Federasyonu Temsilcisinden ve gerekli goérllen
kuruluslardan olusturulmalidir.)

IV. Milli Egitim Surasina Hazirhk Doékdmani | olarak
sunulan kitapgiktaki “Ogrenci Profili”, “Ogretmen Profili”,
“Kibris  Tirk Toplumunun 21.Yizyll insan Profili”,
“Misyon” ve “Vizyon” tanimlari dikkate alinmalidir.

Ek-1 olarak sunulan “Ulusal Mesleki Egitim-Ogretim
Programi Standardi” baslkli metin olusturulmasi 6nerilen
norm ve standartlarla ilgili kurulda, referans olarak
alinabilir.

Ek-2 olarak sunulan MEB’nin vermis oldugu “Okul
Binalar, Derslikler ve Donanimlara” iligkin belge,

43



Karar 7:

Karar 8:

Karar 9:

olusturulmasi énerilen norm ve standartlarla ilgili kurulda
referans olarak alinabilir.

Ek-3 olarak sunulan “Egitimde Altyapi Donanim Norm ve
Standartlar” baslikl belge, olusturulmasi 6nerilen norm ve
standartlarla ilgili kurulda, referans olarak alinabilir.

Ek-4 olarak sunulan birlestiriimis belgelerin olusturuimasi
Onerilen Norm ve Standartlarla ilgili kurulda referans olarak
alinabilir.

Ek-5 olarak sunulan belge, aynen olusturulmasi énerilen
Norm ve Standartlarla ilgili kurula referans referans olarak
alinabilir.

Karar 10:Ek-6 olarak sunulan AB egitim raporunda yer alan 16

Kalite gostergesi (16 Quality Indicators) egitimde kalitenin
artirlilmasi icin referans olarak alinabilir.

Karar 11:Her Projenin %5 oranindaki maliyetine denk dusecek

degerde bir sanat yapitinin, Yerel sanatgilarimizdan
saglanarak projeye dahil edilmesi icin yasal dizenleme
yapiimaldir.
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EGITIMDE YASAL DUZENLEME ve EGITIMIN FINANSMANI

Karar 1:

Karar 2:

Karar 3:

Karar 4:

KOMISYONU KARARLARI

EGITIMDE YASAL DUZENLEME

Milli Egitim Yasasi’'nin 5. maddesi, Avrupa Birligi ve Diinya
bireyleri ile rekabet edebilecek ¢addas Ozelliklere sahip
bireyler yetistirme hedefini 6ngoérecek bigcimde yeniden
dizenlenmelidir.

Milli Egitim Yasas'nin 9(3) maddesi ile ©6ngorilen,
“Zorunlu egitim c¢agdinda her gocugun yas gruplarindan
kopmadan, kisisel yetenek ve becerileri de dikkate alinarak
egitim gdérmesi” ilkesinin uygulanabilmesi icin gereken
yasal dizenlemeler yapilmalidir.

Milli Egitim Yasas’'nin 17. maddesi, “Kibris Turk”
kdltirindn  ve  manevi-kiltirel degerlerinin  korunup
geligtiriimesi ve 06gretiimesine 6nem verecek bicimde
yeniden duzenlenmelidir.

Milli egitim yasasinin 18. maddesi zorunlu egitim disinda
devletin yabanci dil agirlikl egitim kurumlari agmasina
olanak verilecek sekilde yeniden dizenlenmelidir.

Bireylerin anadilinde egitim almasi bir haktir. bu dislnce
bireyin yabanci dil diye tabir edilen herhangi bir dili 6grenmesine
engel teskil etmez ve toplum iginde halen yasamini devam ettiren
anadili farkli toplumlarin veya azinlik diye tabir edilen toplumlarin
kendi dillerinde egitim almasi ve okul agabilmesi igin gerekli yasalar
dizenlenir.

Karar 5:

Karar 6:

Milli Egitim Yasasinin 20/2 maddesi egitim kurumlarinda
siyasi ve ideolojik istismari 6nleyecek sekilde yeniden
dizenlenmelidir.

Milli Egitim Yasasr’'nin 22. maddesi, Kibris Turk egitim
kurumlarinda uygulanan 6gretim programlarinin, ¢agdas
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egitim programlari ile uyumlu olmasini éngérecek sekilde
yeniden duzenlenmelidir.

Karar 7: Milli Egitim Yasas’'nin Okuloncesi Egitim, ikégretim,
Ortadgretim, Ozel Egitim ve Yaygin Egitimle ilgili
maddeleri gagdas bir yaklasimla yeniden diizenlenmelidir.

Karar 8: Milli Egitim Yasasinda zorunlu egitim yasinda ¢ocugunu
okula kaydettirmeyen velilere yonelik yaptinmlar (Madde
49(7)) ile izinsiz okul veya kurs yeri acanlara yonelik
yaptirimlar (Madde 53(1)G) glnidn kosullarina uygun
olarak yeniden dizenlenmelidir.

Karar 9: Milli Egitim Yasasrnin zorunlu egitim yasindaki
ogrencilerin tagsinmasi ile ilgili hikimleri giintin kosullarina
gére ve yaptinmlari bakimindan (Madde 49(5)) yeniden
duzenlenmelidir.

Karar 10 Milli Egitim Yasas’'nin 50. maddesinde ©&ngodrulen
“Psikolojik Danigsmanlik ve Rehberlik Hizmetleri” ile ilgili
uygulama esaslarini igeren tuzlk ivedilikle gikariimalidir.

Karar 11:Milli Egitim Yasas’nin 52. maddesi ile éngérilen “Ozel
Egitim kurumlarinin ¢galismasi ve bu okullarda uygulanacak
programlarda goézetilecek esaslar’la ilgili yasal altyapi
olusturulmahdir.

Karar 12:Milli Egitim Yasasi'nin 53. maddesinde 6zel okul, dershane
ve kurs yerlerinin acilmasinda aranan norm ve standartlar,
Avrupa Birligi norm ve standartlari dikkate alinarak
yeniden dizenlenmelidir.

Karar 13:Milli Egitim Yasas’’nin 64. maddesi ile dngorilen, ders
kitaplari da dahil egitim ara¢ gereclerinin hazirlatiimasi ile
ilgili gbrevlerin yerine getiriimesi kurallari, ¢ikarilacak bir
tuzukle dizenlenmelidir.

Karar 14:Milli Egitim Yasas’’'nin 66. maddesi ile dngdrulen ders
kitaplari ve egitim ara¢ gereglerinin hazirlatilmasi,
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yarismalarda 6dul  verilmesi ve telif haklarinin
Ucretlendirilmesi ile ilgili esaslar bir tizukle belirlenmelidir.

Karar 15:Ogretmenler Yasasi’ndaki tefsirler ve kapsamlarla ilgili
c¢agdas duizenlemeler yapilmahdir.

Karar 16:Ogretmenler Yasas’'nin 5. maddesinde belirtilen disiplin
islemlerinin  yerine getirilmesi ile ilgili yUkimlGlik,
Anayasa’nin 121(2). maddesinde belirtilen hususlar da
dikkate alinarak yeniden diuzenlenmelidir.

Karar 17:Ogretmenler Yasas’nin 7. maddesi ile ©ngdrilen
“Ogretmen kadrolarinin  egitim ve o6gretim kurum ve
kuruluglarina dagihmi” ile ilgili tlzUk cagdas norm ve
standartlar da dikkate alinarak ivedilikle ¢ikariimalidir.

Karar 18:Ogretmenler Yasasr'nin 10(1) maddesinde belirtilen
ogretmenlerin atanmalari ve 12. maddesinde belirtilen
yukselmeleri ile ilgili sinav esaslarini igceren tizik cagdas
norm ve standartlar dikkate alinarak yeniden
dizenlenmelidir.

Karar 19:Ogretmenler Yasas’'nin 11. maddesinde ortaya konan
ilkeler gercevesinde &gretmenlerin  yer degistirme
esaslarini belirleyen bir tizik c¢ikariimalidir.

Karar 20:Ogretmenler Yasas’'nin degisik maddelerinde belirtilen her
kademe ve tlrdeki okullara atanacak 6gretmen, bolim
sefi, atdlye sefi, teknik 6gretim gorevlisi, kdy kadin kursu
o6gretmeni, mudur muavini ve muidurlerde aranan 6zel
nitelikler ve bu Kkisilerin gorev, yetki ve sorumluluklari,
¢agdas normlar da dikkate alinarak  yeniden
dizenlenmelidir.

Karar 21: Ogretmenler Yasasr’'nin 38(3) maddesi uyarinca gikariimig
“Egitsel Kol Etkinliklerinin Ders Saatlerine Denkligi
Tuzigu” gbézden geciriimeli ve gunun kosullarina goére
yeniden duzenlenmelidir.
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Karar 22: Toplumsal demokratiklesme silreci igerisinde, 6gretmene
konan siyasal faaliyette bulunma yasaginin ortadan
kaldinlmasi i¢cin Anayasanin ilgili maddesinde ve
Ogretmenler Yasasrnin 70. maddesinde dizenlemeler
yapilmahdir.

Karar 23:0gretmenler Yasasr’nin disiplin cezalari ve ceza gerektiren
eylem ve davraniglarla ilgili maddeleri, Avrupa Birligi
Ulkelerinin  mevzuatlari da dikkate alinarak yeniden
dizenlenmelidir.

Karar 24:Ogretmenler Yasas’nin 89. maddesi uyarinca gikarilan
“Ogretmenlerin ~ Odiillendirilmesi ~ Tizigi'ne,  verimli
calismay! tesvik edecek bicimde yeniden dizenlenerek,
islerlik kazandiriimahdir.

Karar 25.0'_gretmenler Yasasr'nin 95. maddesi uyarinca c¢ikarilan
“Ogretmenler Sicil Tuzugu” yeniden diizenlenmeli ve ivedi
olarak islerlik kazandiriimalidir.

Karar 26:Ogretmenler Yasas'nin  96. maddesinde belirtilen
ogretmenlerin hizmetici egitimleri ile ilgili esaslar bir
tizukle belirlenmelidir.

Karar 27:“Milli Egitim Denetim Yasas!” ivedilikle ¢ikariimahdir.

Karar 28:“Atatiirk Ogretmen Akademisi (Degisiklik) Yasas!” ivedilikle
cikariimalidir.

Karar 29:Bakanliga bagli dairelerin “Kurulus, Goérev ve Calisma
Esaslari Yasalar’” ve bunlar altinda ¢ikarilan tuzukler
¢agdas bir yaklasimla yeniden ele alinmalidir.

Karar 30:“Ciraklik ve Meslek Egitimi Yasas!” Avrupa Birligi normlari

ve meslek standartlari da dikkate alinarak yeniden
dizenlenmelidir.
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EGITIMIN FINANSMANI

Karar 31:Ulkemizde, egitimin seviyesi disurilmeden sirdirilebilir
olabilmesi igin, Devlet Bltgesi’'nden egitime ayrilan payin
yuzde 20, Gayri Safi Milli Haslla igerisindeki payinin ylizde
8 ve toplam kamu harcamalarindaki payinin da yizde 12
seviyelerine getirilerek Avrupa Birligi Glkelerindeki ortalama
dizey yakalanmalidir

Karar 32:Bltceden egitime ayrilan payin istenilen dizeye
yukseltilebilmesi olanaklari yakalanana kadar egditime katki
olarak fon da dahil diger kaynaklardan yararlaniimaldir.

Karar 33:Egitim yatirimlarinin  toplam yatirrmlar igindeki orani
artirlmalidir.

Karar 34:Her alan ve kademedeki tim yasal mevzuatlar ve teknik
calismalar kamu ve 6zel okullari kapsayacak ve yaptirm
uygulayacak bigcimde dizenlenmelidir.

Karar 35:Daha genis kapsamh Telif haklari ile ilgili yasal
dizenlemeler yapiimalidir.
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OKULONCESI EGITIM KOMiISYONU KARARLARI

Karar 1:

Karar 2:

Karar 3:

Karar 4:

Karar 5:

Karar 6:

Karar 7:

Karar 8:

48 — 72 ayhk cocuklari kapsayan okul dncesi egitim
dénemi zorunlu egditim kapsamina alinmalidir.

Kirsal alanlardan baglayarak 4 yas egitimi
yayginlastiriimahdir.

Okul éncesi egitim igin bakanlik bunyesinde ayri bir birim
kurularak, yasal c¢ergevesi olusturulmalidir. AB egitim
sistemi 6ngdrilerine ulagiimasi amacini gliden Ulke egitim
sisteminin, AB kriterleri de baz alinarak Ulke ihtiyag ve
kosullarinin  gdzetilmesi sonucu okul ©6ncesinin daire
sekline donusturidlmesi galismalari yapilabilir.

MEB’da 0-6 yasta hizmet verecek okullarin izin ve
denetimlerinde gorev alan dairelerin kurulacak okul dncesi
egitim birimi tarafindan belirlenecek kural ve kosullardan
yola gikmasi esastir.

Okul 6éncesi egitim kurumlarinin islevliginde, okul dncesi
egitim biriminin belirledigi kural ve kosullar esas olmalidir.

Okul 6ncesi egitim birimi ¢atisi altinda, okul éncesi egitim
alaninda galigan kigilerden olusan Arastirma ve Gelistirme,
Degerlendirme komitesi olusturulmalidir. Bu komite, okul
oncesi egditimin her turld igleyisini arastirmalar yaparak
yénlendirme gdrevi yapmalidir.

Bakanlik tegkilatinin yeniden yapilandirilmasinda, program
gelistirme  birimi  olusturulurken, program gelistirme
uzmanlarinin yanisira okul éncesi egitim alan uzman veya
uzmanlari da bu birimde goérev almalidir.

Gelisimsel hedeflere ve ulkemiz kosullarina uygun olarak
hazirlanmis ve su an uygulanmakta olan okul dncesi
egitim programi ihtiyaglar dogrultusunda degerlendirilip
geligtiriimelidir.
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Karar 9: Okul Oncesi egditimde yabanci dil Ingilizce’nin bakanlik
tarafindan uygun goriilen programla, 4 yasa sarki ve oyun,
5 yasa sarki, oyun ve basit kelimeler yoluyla verilmeli,
ilkokul 1. ve 2. sinifta da surekliligi saglanmalidir

Karar 10:Okul 6ncesi egitim her gocugun bilgisayar destekli egitim
programi ve ortamlari kullanimina olanak saglayacak
sekilde dizenlenir.

Karar 11:Egitim o6gretimde uygun fiziki, sosyal ve ekonomik
kosullarin yerine getiriimesiyle birlikte 6gdretmenlerin
kazanilmig 6zlik haklarinin iyilestiriimesi halinde egitim
gun igerisine yayiimaldir.

Karar 12:Okul dncesi egitim programina uygun gunlik program ve
galisma takvimi, ilgili kurumlarla birlikte temel egitimden
farkli olarak tespit edilmelidir.

Karar 13:Bagimsiz  anaokullarinin  yayginlastirilmasi, ilkokullar
icerisinde yer alan anasiniflarin bagimsizlastiriimasi,
merkezilestirme uygulamasindan dolayl kapatilan okul
binalarinin okul dncesi hizmetlerde kullaniimasi i¢in planlar
yapiimalidir.

Karar 14:Butiin belediyelerde, egitim bakanhgi ve yerel ydnetim
isbirligiyle okul o6ncesi egitim kurumlari agilmahldir. Bu
kurumlarin 6gretim kadrosu, programi ve denetimi MEB
tarafindan ve diger ihtiyaglar yerel yonetimler tarafindan
saglanmalidir.

Karar 15:Varolan ve agilacak olan okul éncesi egitim kurumlarinin
fiziki Ozellikleri ¢agdas normlarin ve vyerel Ozelliklerin
dikkate alinmasi ile uzman goéris ve deneyimlerinin
degerlendiriimesi sonucunda sentezlenerek belirlenmelidir.
Bu sartlarin yerine getiriimesiyle hazirlanacak ortamlar
cocugun  saglkli  gelisimini  sUrdirecegi, gelisim
Ozelliklerine uygun, ihtiyaclarini karsilayacak, rahatca
hareket edebilmelerini saglayacak, uygulanan egitim
programindaki etkinliklerin uygulanmasini mimkun kilacak
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bina, bahge, donanim ve arag-gerece sahip Ozellikte
olmalidir.

Karar 16:Okul o©ncesi egitim okullari ve anasiniflarina 6grenci
sayisina uygun, egitim ogretim vyili sliresince temel
intiyaclarinin ve egitim 6gretim ihtiyaclarinin karsilanmasi
icin devlet okullarina MEB tarafindan bir bltgce saglanmali
ve uygulamasina gecilmelidir.

Karar 17:0kul 6ncesi egitimi 6gretmeni, bu yas dénemi ¢ocugunun
gelisim Ozelliklerini ve ihtiyaclarini iyi bilen, bu ihtiyaclara
cevap vermede gereken 6zelliklere sahip kisi olmalidir.

Karar 18:Okul 6ncesi egitim siniflarinda 6gretmenin kullanabilecedi
teknolojik araclar bulundurulmali ve bunlarin kullaniminda
ogretmenler gerekli hizmetici egitimi almahdir.

Karar 19:Gorev yapan okul 6ncesi egitim 6gretmeninin; okul dncesi
egitimin amaci ve temel ilkelerine uygun c¢alisip
calismadigi ik c¢alisma yillarinda  hassasiyetle
denetlenmeli ve teftis dairesinin ilgili mevzuatinca
degerlendirilmelidir.

Karar 20:0 — 6 yas igin hizmet veren ve dUretim yapan tim
isletmelerde okul dncesi egitim 6gretmenlidi veya gocuk
gelisimi egitimi bolimd mezunlari gérev almalidir. ( 6érnek:
televizyon gocuk programlari ...)

Karar 21:Okul o6ncesi egitimde her sinifta c¢ocugun temel
gereksinimleri (sevgi hijyen...) dikkate alinarak Ogrenci
sayisl 16’y asmamalidir.

Karar 22:Ogretmen yardimcisi adi altinda, okul éncesi egitimde
o6gretmen yardimcilar olarak hizmet verecek personel,
meslek liselerinin  ¢ocuk gelisimi  bolimd mezunlar
olmalidir. Bu kigiler konuyla ilgili duzenli hizmetici egitim
kurslarina tabi tutulmali, devlet okullarinda kadrolari
olusturulmaldir.
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Karar 23:Okul 6ncesi dénem c¢ocugunun gelisimini izleme ve
gelisimde sapma gosterenlerin tespitiyle ilgili 6zel egitim
birimiyle iletisime girilmelidir.

Karar 24:0zel egitim birimine génderilen gocugun tibbi teshis ve
egitsel tanisi yapildiktan sonra bireysellestiriimis egitim
programi hazirlanamalidir.

Karar 25:Cocugun kaynastirma programina uygunlugu durumunda,
gereksinim duyulan ortam dizenlemesi ve 6zel egitim
ogretmeni  ihtiyaci, &6zel egitim birimi  tarafindan
karsilanmalidir.

Karar 26:Kaynastirilacak sinifin  6grenci  sayisinda duzenleme
yapilmali. Ogretmen yardimcisi sayisi artiriimali.  Sinif
ogrencilerinin aileleri konu ile ilgili bilgilendirilmelidir.

Karar 27:Sinif 6gretmeni aile egitimi konusunda gonulli olmali ve
hizmetici egitime tabi tutulmalidir. Programin hedefleri sinif
Odgretmeninin igbirligiyle  yapilan bir ¢alisma sonucu
gercgeklestiriimelidir.

Karar 28:0kul 6éncesi egitimde Ulke kosullarini ve sartlarini bilen
uzmanlarla, 6gretmen, aile ve ¢ocuklarin sorunlarinda yol
gOsterici olabilecek rehberlik hizmetleri getiriimelidir.

Karar 29:MEB, ilgili daire, okul idaresi ve o&gretmen igbirligiyle,
ogretmen - aile iletisimini gelistirecek, okul ¢galisma dizeni
planlanmalidir.

Karar 30:Ailenin okul éncesi yas dénemi ¢ocugunun gelisimiyle ilgili
bilgilendirme calismalari yapilmalidir.

Karar 31:Okul 6ncesi egitim programindaki, hedef ve hedef
davraniglarinin kazandirilmasi ve kaliciliginin saglanmasi
konusunda aile programda aktif gérev almalidir.

Karar 32:Aile, okul diizenini ve 6gretmenin ¢calismalarini destekleyici
tutumlar kazanmasini saglayacak sekilde, okul saatleri
disinda bilgilendirilmelidir.
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Karar 33: MEB ve Saglik bakanhdi arasinda yapilacak bir protokol ile
okul dncesi egitim déneminde olan gocuklar okullarda aylik
rutin saglik kontrollerinden gecirilmelidir.

Karar 34:0kul oOncesi yas donemi c¢ocugu fiziki gelisiminin
Olclimlerle sirekli olarak izlenmeli, kaydedilmeli ve okul
idaresince buna gerekli olanaklar saglanmaldir. Fiziksel
olarak gelisimi geri kalan veya fazla kilolu gocuklarin erken
teshisine imkan taninmalidir.

Karar 35:0kul 6ncesi egitim kurumlarindaki kantinler, saghgda zararl
veya sagliga higbir katkisi bulunmayan besinlerden
arindinimalidir

Karar 36:Okul 6ncesi egitim kurumlarinda tam tesekkulli ilkyardim
dolabi bulundurulmalidir.

Karar 37:0kul o6ncesi egitim ogretmeni ilkyardim konusunda
hizmetici egitim gérmeli ve gerekli bilgilerle donanmalidir.

Karar 38:Okul 6ncesi egitim ddénemi cocuklarinin tasimaciliginda
gelistirilecek bir tizik ile, 6grenci sayisina uygun sayida
yetiskin ~ refakatginin, tasimaci  sirket  tarafindan
bulundurulmasi zorunlulugu getirilmelidir.

Karar 39:Okul 6ncesi egitim donemi gocuklarinin tagimaciliginda,
tasimacilik tiztgunde yer alan 2 km sinirhihgi uygulamasi
kaldiriimali ve her mesafeden gocuklar taginmalidir .

Karar 40:0-6 yas doneminde hizmet veren tim kurumlarin saglk
sartlari ve bakim personeli yoniinden izin ve denetimlerinin
Saglik Bakanhgi tarafindan yuarutilmesi yaninda , idareci
ve dgretmen kadrosu, programlari ve ortamlarinin izin ve
denetimi MEB tarafindan yaratilmelidir.

Karar 41:Okul dncesi egitim donemi denetimleri, yas grubuna uygun

olarak ¢ocugun gelisimi, ilkdégretime hazir olusu gibi
faktorler dikkate alinarak yapilmalidir.
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Karar 42:Okul 06ncesi egitim ddnemi denetimlerinde ¢ocuk
sorgulanarak  degerlendiriimemeli, sadece gdzlem
yapilarak degerlendirilmelidir.

Karar 43:0kul 6ncesi egitim doneminde denetimi yapacak kisi, okul
oncesi egitim alaninda uzman kigilerden olmalidir.

Karar 44:Okul Oncesi egitim dénemi denetimleri; 6gdretmene
rehberlik edecek, 6gretmen verimliligini artiracak ve egitim
ortamlarini iyilestirecek nitelikte olmalidir

Karar 45:0kul aile birligi etkinlikleri sonucunda elde edilen gelirlerin
vergileri okullarin yapilandiriimasinda kullaniimalidir.

Karar 46:Okul o6ncesi egditimde gorev yapan &gretmenlerin okul

oncesi Ogretmenligi veya cocuk gelisimi ve egitimi
bdliminden mezun olmasi esastir.
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TEMEL EGITiM KOMiISYONU KARARLARI

Karar 1: Egitim Sisteminin yeniden yapilanmasi gerekliligi

Karar 2:

a)

b)

c)
d)
e)

f)

Kibris Turk toplumunun bilgi ¢aginda diger toplumlar
arasindaki yerini almasina,

Kibris Tirk toplumunun sosyal, kultirel, ekonomik
alanda gelismesine,

Egitimde firsat esitligine,
Yasam boyu egitime,
Degisime acik egitime,

Egitimde bireysellige, olanak saglamak amaciyla
yeniden yapilanma gerekmektedir.

Yeni Egitim Sisteminin Ongérdiigii insan Profili

Temel egitimle toplumu gelecede tasiyacak insana
ulasiimasi hedeflenir. Buna go6re ulagilmasi belirlenen
insanin profili sdyle belirlenir:

a)

b)

c)
d)
e)
f)

9)

Ozglrlik, demokrasi, baris, sosyal adalet ve hukukun
Ustlnligune inanan,

Dusunme, algllama ve problem c¢b6zme yetenegi
gelismis,

Bilgiyi yaratici bir sekilde kullanabilen,

Bilgi ve teknoloji kullanimina yatkin,

Kendini tanimaktan ve agiklamaktan korkmayan,
Bilgiye nasil ulagacagini bilen,

Tasarlayip yaratabilen,
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Karar 3:

Karar 4:

h)

j)

k)

m)

n)

o)

Dunya bireyleriyle rekabet edebilen,
Degisime aclik,
Sorgulayan, dislincesini 6zglirce soyleyebilen,

Ulusal, kiltirel, sanatsal ve ¢agcil kimliklerinin farkina
varan,

Kibris't yurt olarak bilen,

Empati duygusu gelismis, her tarlt kalttrel farkhliklari
hosgdru ve saygiyla kabul eden,

insana, insan haklarina; dogaya, doga haklarina
sayglli, koruyan ve seven,

Bireysel ve toplumsal haklarini korumasini bilen
baris¢1 yurttaglar.

Egitim Vizyonu
Cagdas, AB ve dinya standartlarinda demokratik, parasiz
bilimsel ve kaliteli egitim.

Egitim Misyonu

a)

b)
c)
d)
e)

f)

Ozguirliik, demokrasi, baris, sosyal adalet ve hukukun
Ustlinltgutne bagl,

Bilimsel distints ve calismayi 6zimsemis,
Bilgi ve teknoloji kullanimina yatkin,

Dunya bireyleriyle rekabet edebilen,
Dusuncesini 6zgurce sdyleyebilen,

Sorgulayan, arastiran bilgiye nasil ulasacagini bilen,
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Karar 5:

s))

h)

Bedenen ve ruhen saglikli, estetik duygulari gelismis,
erdemli,

21. yuzyll insan profiline uygun yaratici yurttaglar
yetistirmek.

Temel Egitimin Hedefleri
Temel Egitimi tamamlayan 6grencinin asagida belirtilen
kazanimlara ve becerilere sahip olmasi hedeflenir.

a)

b)

c)

d)

e)

f)

9)

h)

)

Estetik, ahlaki, sosyal, kisisel, teknik ve ekonomik
yonlerden gelisir,

Bireysel, sosyal ve ekonomik sorunlarla basetmesi icin
gerekli bilgileri kazanir,

Sorgulama, problem ¢6zme, analiz ve sentez yetenegi
geligir,

Takim halinde ¢alismayi 6grenir ve takim bilinci gelisir,

Ana dilde iyi iletisim becerileri kazanir ve elestirel okur-
yazarlik becerisi gelisir,

ingilizce yaninda, ikinci bir yabanci dilde de iletisim
becerileri edinir,

Farkl sanat ve spor dallarini tanir, kendi sanatsal ve
sportif yeteneklerini ortaya koyar,

Kendi mesleki ilgi ve anlayisilarini asamali olarak
sekillendirir,

Beceri, ilgi ve yetenek bakimindan kendi
potansiyellerinin farkina varir,

Ogrenmeyi dJrenerek, yasam boyu egitimin degerini
kavrar,
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Karar 6:

k)

m)

n)

Entellektiel ve mesleki bakis acgilarinin énemini takdir
eder,

Kendi kiltirdnd tanir, farkh kdltirlere ilgi ve hosgori
ile yaklasir,

Kendi hayatini 6zgurce planlar ve yonlendirir,

Saglikli yagam bilinci kazanir.

Okul Yonetici Profili
Temel egitim kademesinde goérev yapacak olan yoénetici
profili agagidaki gibi belirlenir.

a)

b)

c)
d)
e)

f)

9)

h)

)

iliskilerinde demokratik,

Okul  digindaki kisilerle de iletisim  kurmayi
benimseyen,

Guduleyici,
Cesaretlendirici,Vizyon sahibi,
Yeniliklere ve degisime agik,

Bilimsellige ve egitim amaglarina ulasma gabalarina
destek veren,

Okulda fiziki, sosyal ve psikolojik ortamlarin
olusmasina rehberlik eden,

Sorun ¢bzme, karar verme, yazma, konusma, rapor
hazirlama becerilerine sahip,

Girisimci,

Gerektiginde yetkilerini devredebilen.
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Karar 7: Ogretmen Profili

Temel egditim kademesinde gdrev yapacak olan
ogretmenlerin 6grenci merkezli egitim anlayisina uygun
olarak profili sdyle belirlenir:

Karar 8:

a)

b)

c)

d)

9)
h)

Ogrencilerin ilgi ve yeteneklerine uygun 6grenme
ortamlari hazirlayabilen,

Ogrenci ile ¢evresi arasinda gerekli etkilesimi
saglayabilen,

Yatay iletisimi benimseyen, 6grencileriyle arkadasca
iligkiler kurabilen,

Ogretim  yontemlerini  6grenci merkezli anlayigla
kullanabilen, 6grencisine 6grenmeyi dgretebilen
Meslegini seven ve bir yasam bicimi olarak kabul
eden,

Egitimdeki gelismeleri takip eden,

Teknoloji kullanimina yatkin,

Kendini gelistirmeye édnem veren,

Psikodrama, bulus, ironi, tartisma, arastirma, gosteri,

gezi, g6zlem ve inceleme, deney, soru-cevap gibi
yontemleri etkili ve verimli bigcimde kullanabilen.

Ogrenci Profili

a)
b)
c)
c)
d)

Arastirmaci ve sorgulayici,

Bilimsel ve akilci dusinme becerisine sahip,
Kendi bilgisini kendisi olusturabilen,

iletisim kurma becerisine sahip,

Ana dili ve en az bir yabanci dili etkin kullanabilen,
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Ezberleyen dedil, bilgiye ulagabilen,

Bilgiyi kullanip paylasabilen,

Teknolojiyi etkin kullanabilen,

Kendini gergeklestirmisg,

insanligin ortak degerlerini sahiplenmis,
Yaraticli, Uretken, takim galigmasina yatkin,

Ozglrlik, demokrasi, barig, sosyal adalet ve
hukukun Gstinligune inanan,

Disinme, algilama ve problem ¢ozme yetenegi
gelismis,

Bilgiyi yaratici bir sekilde kullanabilen,

Bilgi ve teknoloji kullanimina yatkin,

Kendini tanimaktan ve agiklamaktan korkmayan,
Saglikli yasam bilincini kazanmis,

Tasarlayip yaratabilen,

Dunya bireyleriyle rekabet edebilen,

Degisime acik,

Sorgulayan, diuslincesini 6zglrce sdyleyebilen,
Ulusal, kultirel ve ¢gagcil kimliklerinin farkina varan,
Kibris’i yurt olarak bilen,

Empati duygusu gelismis, her tirli kaltdrel farkhliklar
hosgdru ve saygiyla kabul eden,
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insana, insan haklarina; dogaya, doga haklarina
saygil, koruyan ve seven,

Kendi hayatini 6zglrce planlayabilen,
Sorumluluk bilinci gelismis,

Bireysel ve toplumsal haklarini korumasini bilen
baris¢i yurttas.

Karar 9: Temel Egitim

a)

b)

c)

iki yillik okul éncesi egitimi, zorunlu ve temel egitim
kapsamindadir.

Okul 6ncesi dahil olmak Uzere temel editim kesintisiz
ve sinavsiz gecis esasina dayall 11 yillik sireye uygun
olarak planlanir ve programlanir.

Doért (4) yilhk lise programlarina okul &éncesinden
sonraki 8. yilin sonunda yonlenirme yapilir.

Karar 10:Ders Programlari

a)

b)

d)

e)

Temel Egitim kademesinde programlar dokuz yillik
stire batanligine uygun olarak  dizenlenir.
Kategorilestirilip ayristirlmadan ortak ve ydnlendirici
program uygulanir.

Ders programlari ve kitaplari 6grenci merkezli,
isbirlikli 83renme ve yapilandirici egitim yaklasimina
gére dlzenlenir.

Ders programlari araciligiyla beceri, kavram ve
yasama donuk anlayis gelistirilir.

Bireysellestiriimis  egitim programlari araciligiyla

esnek ve bireysel farkhliklari dikkate alan programlar
uygulanir.

Derslerde kullanilacak kitaplar, Talim Terbiye Dairesi
tarafindan onaylanan kitaplar arasindan okul
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yénetimi, 6gretmen ve okul aile birlikleri tarafindan
belirlenir.

Karar 11:Yontem ve Teknikler

a)

b)

Ogretmenin kullanacagi yontem ve teknikler dgrenci
merkezli 6grenime uygun olur. Ogretmen, bilgi
yukleyici degil, 6grenmeyi yonlendirendir. Problem,
kavram ve konularda dgrencilerin kendi 6grenme
yapilarini ve yeni anlamlar yapilandirma becerilerini
gelistirmelerine rehberlik eder. Ogrencilerin, yarismaci
ve izole edilmis etkinlikler yoluyla degil, is birligi
gruplari iginde o6grenmelerine olanak saglayacak
ortamlar olusturur. Ogrenme etkinliklerini, degisik
o6grenci ihtiyaclarini  géz 6nunde bulundurarak
yapilandirir.

Ogretmenler, 6grenci  merkezli  6grenime  uygun
yontemleri kullanabilmek i¢in surekli egitilir.

Karar 12:0lgme Degerlendirme

a)

b)

f)

Ogrencilerin objektif bilgiye ulagsmasina, kendi kendini
degerlendirmesine, bagimsiz distinmesine, 6grenme
dlzeyine ve yeteneklerine katki saglamak amaciyla

yaplilir.

Degerlendirme, egitim sistemine bilgi saglayici ve
6grenme Ogretme slrecine geribildirim olanagi
sunacak sekilde planlanir.

Degerlendirme sonuclarindan aileler de bilgilendirilir.

Degerlendirme, igbirligi ortaminda 06grenmeyi ve
karsilikh sayglyi tesvik edecek sekilde yapilir.

is birligi icinde rekabetgi bir ruhun yaratiimasi ve bilgi
edinerek yuksek yeterlilige ulasmayi saglar.

Kriter tabanli  olarak  &grencilerin  seviyelerini
belirlemeye yonelik degerlendirmeler yapilir.
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g) Ogrenci Uriin dosyasi ve performans degerlendirme
uygulamalari yapilir.

h) Degerlendirmeler temel egitim kapsamindaki devlet ve
Ozel okullari kapsar.

i) Degerlendirmelere gore 0Ogrencilere yonlendirici ve
destekleyici programlar uygulanir.

j) Merkezi sinav dizenleme gobrevini Ustlenecek bir
merkezi sinav birimi kurulmasi saglanmalidir.

Karar 13:Denetim
Temel egitim boyunca okul ve 6gretmenlere etkin, surekli,
yonlendirici, 6gretici denetim ve degerlendirme hizmetleri
sunulur. Coklu denetim ve kriter tabanli denetim yapilir. Bu
amagla ivedi olarak “Egitim Denetim Yasas!” hazirlanarak
uygulamaya konur.

Temel egitim boyunca okul ve 6gretmenlere etkin, strekli,
yonlendirici, 6gretici denetim ve degerlendirme hizmetleri
sunulur. Coklu denetim ve kriter tabanli denetim ve
6zdenetim yapilir. Bu amagla ivedi olarak “Egitim Denetim
YasasI” hazirlanarak uygulamaya konur.

Karar 14:Teknoloji Sinifi
Her kademedeki okullarda dil 6greniminde ve diger
derslerde kullanillacak, teknolojik arag gereclerle
donatiimis siniflar olusturulur.

Karar 15:0kul Kiitliphanesi
a) Temel egitim kademesindeki tim okullarda, “Okul
Katiphanesi” olusturulur. Kutiphanelerin yapisi, islevi
ve mevcut kaynaklari geligtirilir. Yeni kitaplar ve yeni
teknolojik arag-gereglerle donatilir.

b) Sinif kitaphklari ve gezici kitiphaneler okul

kitiphanesini  destekler sekilde duzenlenir ve
uygulanir.
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Karar 16:Sosyal Beceri Egitimi ve Veli Saati

a)

b)

c)

d)

Temel Egitimde okul idaresi, Sosyal Beceri Egitimi
dersini vermek Uzere her sinif igin bir 6gretmeni
g6revlendirir.

Gorevlendirilen 6gretmen rehber 6gretmenle isbirligi
icinde “Sosyal Beceri Egitimi” adi altinda verilen
rehberlik faaliyetlerini ylrutar.

Ogrenci, 6gretmen, yoneticiler, rehber 6gretmen ve
veliler arasindaki isbirligini saglar.

Veli saati uygulamasi ile rehber 63dretmenle birlikte
o6gretmen-6grenci-veli isbirligini ve iletisimini saglar.

Karar 17:Egitsel Kol Etkinlikleri

a)

b)

Ogrencilerin ilgi ve yetenekleri dikkate alinarak, her
o6grencinin ve her o6gretmenin bir kol etkinligine
katilmasi saglanir.

Egitsel kol etkinlikleri, 6grencilerin zihinsel, bedensel
ve estetik duygularinin gelismesini saglayici olarak
uygulanir.

Karar 18:0zel Okullar

a)

b)

c)

Milli Egitim Ve Kdaltir Bakanligi Talim ve Terbiye
Dairesi tarafindan onaylanan programlari uygular.

Temel egitim programlarini kesintisiz uygular.

Milli Egitim ve Kdaltir Bakanhgrnin denetim ve
gOzetiminde egitim faaliyetlerini strdrir.
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GENEL ORTA OGRETIM KOMiISYONU KARARLARI

Karar 1:

Karar 2:

Karar 3:

Karar 4:

Karar 5:

Karar 6:

Karar 7:

Karar 8:

Karar 9:

Okul butcgeleri okul tirtne nifusuna proje 6nceligine ve
ulagim giderlerine goére belirlenmelidir.

Okul bagislan icin tlzik hazirlanmaldir.

Okul etkinliklerinde basarili okullarin tesvikleri
saglanmalidir.

Okul butcelerinin olugturulmasi éngérilen okul yonetim
kurulu tarafindan kullaniimasi saglanmalidir.

Zorunlu egitim Ustld yas grubu icin Tagimacilik tamamiyle
Maliye Bakanligi ve Sosyal Hizmetlere Dairesine
devredilmelidir.

Tasimacilik konusunda devlet gerekli tim dnlemleri almali
ve tasimacilik AB normlarina getirilmelidir.

Mevcut tlzikte gerekli degisiklikler yapilarak devamli ve
basarili  6gretmen icin  maas+odul sistemi hayata
gecirilmelidir.

a) Ogretmenin 6zel veya dershanede 6zel ders vermesini
onlemek icin ilgili Yasal mevzuat igletiimelidir.

b) Ogretmenlerin ekonomik sosyal ve o6zlik haklari
gelistirilerek kendilerini timudyle meslek ugraslarina
verme olanagi saglanmalidir.

Okul Biitgeleri (Okul Mudurd, idarecileri, 6gretmen ve
ogrenci temsilcileri tarafindan olusturulan) Okul Yoénetim
Kurullari tarafindan yonetilmelidir.

Karar 10:Ogrencilerin Disiplin Tiizigu giincellestiriimelidir.
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Karar 11:Laboratuvari olan okullara Laborant istihdam edilmelidir.

Karar 12:0grenci Devam-Devamsizlik Tiiziiglne izinli ve mazaretli
devamsizlik ile ilgili de bir Gst limit konmalidir.

Karar 13:0gretmenler Sicil Tiziiglinde 6gretmen performansini
dikkate alan yeni diizenlemeye gidilmelidir.

Karar 14:Derslikler egitim 6gdretim programlarinin ihtiya¢ duyacagi
teknik donanimlara gére dizenlenmelidir.

Karar 15:Yeni sisteme gegiste Okul tirlerinde ihtiya¢ duyulacak
6gretmen kadrolari tamamlanmalidir.

Karar 16:KKTC Universitelerine girig sinavinda Orta Egitim basari
puani da hesaba katiimalidir.

Karar 17:4 yillk liselerde sinif &6grenci sayisi 20 ile
sinirlandiriimahdir.

Karar 18:Munhal &6gretmen kadrolarinin en ge¢ 1 Eyllle kadar
doldurulmalidir.

Karar 19:Ogrencinin bir dénem boyunca okuyacagi toplam ders
saati tamamlatiimak zorundadir.

Karar 20:Ogrenci  Merkezli  egitim-6gretim  sisteminin  saglikh
calisabilmesi igin bakanlik merkez teskilati, 6gretmen ve
okul yoneticilerinin  tUmUnU igeren uzun soluklu bir
hizmetici egitimden gegcirilmeleri saglanmalidir.

Karar 21:Fen Lisesi ve Anadolu Lisesi gibi liselerin ¢ok amacli
liselere donusturilmesi saglanmalidir.

Karar 22:Liselerde program gereksinimi var ise 4 vyilhk egitim
uygulanabilir.

Karar 23:Cok programli okullarda, &grenci sayisi 500 ile
sinirlandiriimalidir.
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Karar 24:Okullara guvenligin saglanabilmesi igin gerekli dnlemler
alinmalidir.

Karar 25:Cok programli liselerde Dil Bélimlerinde yabanci dil ders
egitim sistemi yeniden diizenlenmelidir.

Karar 26:Sinif odalarinda 6gretmen-6grenci masa-sandalyelerinden
isiklandirmaya, isitmadan-sogutmaya kadar altyapida AB
standardlarina uyum saglanmalidir.

Karar 27:Her okula mutlaka bir kitiiphane ve memuru, laboratuvar
ve gorsel egitime yonlik materyal saglanmalidir.

Karar 28:9. sinifta brang o6gretmenleri ile rehber 6gretmenlerin
ortaklasa calismasi, hizmetici egitimden gecirilmeleri ve bu
konuda profesyonellesmeleri temin edilmelidir. Benzer bir
rehberlik 6grenci ve veli i¢in de planlanmal ve
uygulanmalidir.

Karar 29:Her 100 6grenciye bir rehber 6gretmen atanmalidir.

Karar 30:Rehber  dgdretmenlerin ~ kendi  alanindan  olmasi
saglanmalidir.

Karar 31:Sinifta kalan veya disiplin sugu nedeniyle ceza almis
6grencilere rehberlik anlaminda 6zel egitim verilmelidir.

Karar 32:Her 6grencinin ve her 6gretmenin okulunda en az bir
sosyal aktiviteye katihmi tesvik edilmelidir.

Karar 33:Her okul, kendi okulunu tim yoénleri ile tanitici el
kitapgiklarint hazir bulundurmali ve bunlari okula yeni
baglayan 6grenci ve velisine sunmasi saglanmali, bu
konuda bakanlik katki koymalidir.

Karar 34:Veli toplantilarinda velilerin sinif 6gretmenleri ile belli bir
ginin  farkh  saatlerinde  goérismesini  saglayici
dizenlemeye gidilmeli ayrica dgrenci-6gretmen
gOrismeleri icin saat rezervasyonu sistemine gegilmelidir.

68



Karar 35:Bilim ve teknolojideki ¢ok hizli gelismeler ile cevre ve
saghdin énemi dikkate alinarak Fizik, Kimya, Biyoloji ve
Saglik Bilgisi derslerinin 9. sinifta da okutulmasi ve ders
saatlerinin artirilarak yeniden diuzenlenmesi saglanmalidir.

Karar 36:Yukardaki 6neri 1s1ginda, Temel Egitim 2. kademesinde, 1
saat eksiltilip haftada 3 saat olarak 6ngorilen “Fen ve
Teknoloji” Dersi en az 4 saat olmalidir .

Karar 37:Lise-2. siniflarda se¢meli ders olarak konan ancak bu gune
kadar genellikle secilmedigi icin okutulmayan “Cevre-
insan-Trafik” Dersi, zorunlu ders olmalidir.

Karar 38:Liseler arasi veya lise bunyesinde yatay ve dikey gecisler
mdmkin  olabilmeli;  gecgis  kriterleri  bir  tlzUkle
belirlenmelidir.

Karar 39:Liseler Yatay ve Dikey Gegis Kriterleri Tiziginde 9. sinifta
her dénem sonunda yapilacak merkezi sinav unsuru ve
o6grenci Urlin dosyasi degerlendirmesi de yer almalidir.

Karar 40:Tim alan ve kademelerde her tarli  dlgme
degerlendirmenin  ilgili  programin  hedefine  gore
dizenlenmesi saglanmalidir.

Karar 41: Sinif Gegme ve Sinav TuziUgi yeni sisteme gore yeniden
dizenlenmelidir.

Karar 42:Sinif Gegme ve Sinav Tuzlgu bilir kisilerden olusan bir
komisyon tarafindan  hazirlanmali ve sk sik
degistiriimemelidir.

Karar 43:0Okullarda Beden Egitimi, Resim, Mizik, Kimya, Atelye,
Bilgisayar vb. uygulama dersleri sinavlarinda davranigsal
performans degerlendirme kriterleri/rubrikler” hazirlanmasi
zorunluluk haline getirilmelidir.

Karar 44:Temel Egitim kademesinden baglayarak tutulan 6grencinin

Urin dosyasinin Orta Egitim okuluna gegiste ilgili okuluna
aktariimasi saglanmalidir.
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Karar 45:Sinav sorulari tamamlanan donemi tamamen icerecek
sekilde olmali, 6grencilerin ifade ve yorum glcini
Olcebilecek ve geligtirebilecek; 6grencinin kavrama ve
yorum yeteneklerini geligtirici tirden yapiimahdir.

Karar 46:Tim uygulamali derslerde 6grencilere uygulama sorulari
da sorulabilmelidir.

Karar 47:0Olgme-dederlendirme ve sinav teknikleri konusunda
6gretmenlerin Hizmetigi egitimden gegcirilmeleri
saglanmalidir.

Karar 48:Her Unite sonunda yapilmasi 6ngdrilen “konu kavrama
sinavlarinin® 6grenciyi baglayici olmasi ve galisma sevkini
artiracagi cihetle 6dev notunu etkilemesi saglanmaldir.

Karar 49:Urlin dosyalarinin kullanimi ve degerlendirilmesi ile ilgili
yoneticilere hizmetigi egitim verilmelidir.

Karar 50:Yabanci dil dersleri sinavlarinda yazili sinavlar yaninda
“dinleme-konugsma becerilerinin” de sinif gegme notuna
etki etmesi temel editimden baglayarak uygulanmalidir.

Karar 51:0zel gereksinimli bireylerin orta 6gretim kademelerinden
ireysellestirilmis egitim programlari gergevesinde
yararlanmalari i¢in gerekli 6nlemler alinmalidir.

Karar 52.0rtadgretim okullarindaki programlar 6zel okullarda da
uygulanir
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MESLEKIi TEKNIK VE SUREKLI EGITiM KOMiISYONU

Karar 1:

Karar 2:

Karar 3:

Karar 4:

Karar 5:

Karar 6:

Karar 7:

Karar 8:

KARARLARI

Mesleki ve Teknik Egitimde Programlar uluslararasi
standartlara gore diploma ve cesitli sertifikalara goétiirecek
sekilde genis tabanli ve modiiler esasa gore dizenlenmeli,
bu dizenlemelerde gerekli kosullari karsilamak kaydiyla
yatay ve dikey gecisler saglanmalidir.

Mesleki ve Teknik Egitimin yeniden yapilanmasinda
ybnelis, finansman, planlama, program gelistirme,
uygulama ve degerlendirme gibi her asamada tum ilgili
kurum ve kuruluslarin  karar sirecine katilimlari
saglanmalidir.

Mesleki Teknik Egitim Kurumlarinda donanim kapasitesinin
tam gln — tam yil olarak kullanilmasi saglanmalidir.

Mesleki Teknik Egitimde yeniden yapilanmanin basariyla
uygulanabilmesi igin gerekli arastirma, gelistirme ve
benzeri destek hizmetleri ile ilgili birimler olusturulmalidir.

Mesleki Teknik Ogretim Dairesi, verimlilik, hedef odaklilik,
AB Ulkelerinin mesleki teknik o6gretimdeki kurumlagma
esaslari da dikkate alinarak yeniden yapilandiriimalidir.

Mesleki egitimde ylrutulecek programlarda ortak amag,
bireyleri teknolojiyi bilen, taniyan uygulayan ve gelistiren
insanlar olarak uyumlu ve etkin duruma getirmek olmalidir.

AB ve OECD llkeleri basta olmak lizere gelismis Ulkelerde
oldugu gibi meslek standartlari ile ilgili birim
olusturulmalidir.

Mesleki egitim programlarinin; amag¢, kapsam, sire ve

diger nitelikleri meslek standartlarina uygun olacak bigimde
belirlenmelidir.
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Karar 9: Mesleki egditim programlari is piyasasinin insan guci
gereksinimleri degerlendirilerek, istihdama ydnelik olarak
duzenlenmelidir.

Karar 10:Temel egitimde &grencilerin ilgi ve yeteneklerini gelistirici
ana meslek alanlarini tanitici ve 6zendirici bir bicimde
diizenlemeler yapilmalidir.

Karar 11:Mesleki egitim kurumlarinda, karar, uygulama ve
denetleme asamalarinda, 6grenci, 6gretmen, veli, meslek
kuruluglart ile sivil toplum orgutlerinin  ve sektor
temsilcilerinin katihmi saglanmalidir.

Karar 12:Meslek egitiminde is basinda egditim gibi uygulamalar
yaninda, uzaktan egitim teknolojisi de kullanilarak zenginlik
ve bltunlesme saglanmalidir. Bu amagla bilgi ve iletisim
teknolojilerine 6nem verilmelidir.

Karar 13:Bilimsel standartlarda ogrenci artin dosyalari
geligtiriimelidir.

Karar 14:Mesleki Teknik Liselerinin ilk yilinda d6grencilerin
yonelmelerine yardim edecek bicimde kendi ilgi ve
egitimlerini  ve temel meslek alanlarini tanimalarini
saglayacak genis tabanli egitim programlari ve mesleki
rehberlik hizmeti uygulanmalidir.

Karar 15:Mesleki Egitim Programlarina giriste 6grenci secimi,
mesledin gerektirdigi bilgi beceri ve Ozelliklere goére
yapilmahdir.

Karar 16:isletmelerde meslek egitiminin daha etkili olabilmesi icin
gerekli dnlemler alinmali ve dizenlemeler yapilmaldir.

Karar 17:Mesleki  egitim  kurumlarinin  denetim  standartlar
gunumazin kosullarina gore tesbit edilmelidir.

Karar 18:is yeri agmada ustallk sertifikasina sahip olunup
olunmadigi takip edilmelidir.
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Karar 19:Mesleki ve Teknik Egitim okullarindaki ddner sermaye
uygulamalari, d6grencilere Uretim icerisinde gercek is
tecribesi kazandiracak sekilde gelistiriimelidir.

Karar 20:Ciraklik ve surekli egitimi gelistirme amaciyla bitcede
kaynak yaratiimalidir.

Karar 21:Yasam boyu egitimin gerceklestirimesi amaci ile sosyal,
kiltirel, teknolojik, sportif, mesleki vb. egitim programlari
dizenlenerek Bakanlik binyesinde sirekli egitim birimi
olusturulmahdir.

Karar 22:is yerlerinde galisarak egitim almak isteyen dgrencilere
yonelik Ciraklik Egitim Merkezleri olusturulmalidir.

Karar 23:Meslek Liseleri veya ciraklik egitimi mezunu genglerin
mesleklerinde deneyim kazanmalarini saglamak amaci ile
askerlige girislerin mezuniyetten itibaren 4 yil tecil edilmesi
saglanmalidir.

Karar 24:Kéy Kadin  Kurslari  Halk  Egitim  Merkezlerine
donustiralmelidir.

Karar 25:Calisan kesimlerin, kurslardan faydalanmalarini saglamak
amacl ile mesai saatleri disinda kurs programlari
dizenlenmelidir.

Karar 26:Gerek kamu gerekse ©zel tesebbis isletme ve
kurumlarinda istihdam yapllirken igin cinsine goére o igi
yapabilecek meslek elemanlarinin yasal olarak tarif
edilerek yalniz o is konusunda resmi bir belge, sertifika
veya diplomasi olanlarin istihdaminin  yapilmasini
saglayacak dizenlemeler yapiimalidir.

Karar 27:Butgeden egitime ayrilan payin artirimasi ve bununla

birlikte en fazla payin da mesleki ve teknik egitime
ayrilmasi saglanmalidir.
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Karar 28:Mesleki ve Teknik Liselerden mezun olup, kendi alaninda
Universite egitimi almak isteyen 6grencilere ydnelik giris
sinavlari meslegin gerektirdigi 6zelliklere gére yapiimalidir.

Karar 29:Kamu veya 0Ozel is yerlerinde Ciraklik ve Meslek Egitimi
go6ren 6grencilere lcret 6denmelidir.

Karar 30:Mesleki Teknik Egitimin gelistiriimesi icin yeni modern
meslek liseleri yapilmasi, alt yapi ve donanimlarinin AB ve
gelismis Ulkelerdeki norm ve standartlarda olmasi
saglanmalidir.

Karar 31:Egitimdeki ders kayiplarini dnleyici 6nlemlerin alinmasi
saglanmalidir.

Karar 32:Calisma yasami AB ve gelismis Ulke norm ve
standartlarina gére yeniden dizenlenmelidir.

Karar 33:Mesleki ve Teknik Liselerde egditim Universiteye ve is
hayatina yonelik olmak Uzere iki yonlli olarak yeniden
dizenlenmelidir.

Karar 34:0zel kurs okul veya merkezlerinin égretim programlarinin
uluslararasi meslek standartlarina gére ve moduler yapida
olmasi saglanmalidir.

Karar 35:0rtadgretimde Mesleki — Teknik egitimin payinin AB
ulkelerindeki % 65 6grenci oranina yukseltmesi hedeflenir.

Karar 36:0SS'nin olumsuz etkilerinin ortadan kaldiriimasi amaci ile
devlet tarafindan belirlenen ihtiyag sahalarina kontenjan
temin edilerek bu sinavlarin yeniden yapilandirilacak
YODAK tarafindan yapilmasi saglanmalidir.

Karar 37:Universite burslarinin yanhzca Turkiye ve Kibris Universite
ogrencilerine degil 3. ulkelerdeki Universite 6grencilerine
de verilmesi saglanmali ve burs tizugu ihtiyag ve basariya
gore yeniden duzenlenmelidir.
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Karar 38:0rtadgretimde “Okul Turd” yerine “Program TUurd’nG esas
alan bir yapi olusturulmaldir.

Karar 39:Egitim kurumlarinda &6gretmen ve yodnetici atamalar
belirlenecek kriter ve standartlara goére yeniden
dizenlenmelidir.

Karar 40:Ulkemiz galisma hayatini olumsuz yénde etkileyen kagak
is¢i ve isveren konularinda ilgili kurum ve kuruluslarin
isbirligi ile daha etkin énlemler alinmalidir.

Karar 41:Mesleki — Teknik Egitim Kurumlarinda moduler sistemde
o6lcme — degerlendirme Bakanlik, okul ve sektdr isbirligi
icerisinde yeterliligin 6lcilmesi amaci ile okul ortaminda
ve/veya ulusal dizeyde yapiimalidir.

Karar 42:Mesleki — Teknik Egitim Kurumlarina teknik o6gretim
gorevlisi alinmasi uygulamasindan vazgecilerek yerine
yeterlilikleri  belgelenmis tam gin c¢alisacak usta
Ogdreticilerin istihdam edilmesi saglanmalidir.

Karar 43:Mesleki ve Teknik Egitimde Orta ve Yiksek Ogretim
Kurumlari arasinda program devamliligi ve butanlagu
saglanmalidir.

Karar 44:Mesleki egitimle ilgili tim mevzuat glncellenmeli ve
yeniden yapilanmaya uygun olarak yasal degisiklikler
yapiimahdir.

Karar 45:Mesleki Teknik Egitimde calisan mevcut 6gretmenlerin ve
yoneticilerin hizmetici egitimle yeniden belirlenecek kriter
ve standartlara uyumlari saglanmalidir.

Karar 46:Mesleki Teknik Egitim Kurumlarina atanacak meslek
o6gretmenleri yeterli mesleki bilgi ve pratik beceri kriterine
uygun olmaldir.

Karar 47:Meslek liselerinde okul — sektdr iligkilerini yUrutecek,
bolimler arasindaki iligkileri ve organizasyonu saglayacak,
bolimlerin ihtiyaglarini tespit edip takip edecek, sektérde
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(ikili sistem iginde) stajlari takip edecek bir “Teknik Mudur
Muavinligi”  kadrosunun  yasa ile  olusturulmasi
saglanmalidir.

Karar 48:Her okul blinyesinde saglik ve trafik birimleri olusturulmali
ve bu birimlere istihdam edilecek personel egitmen olarak
da kullaniimalidir.

Karar 49:Mesleki Teknik Egitimde teknoloji ve ¢agdas uygulamalar
icin ivedi olarak teknik destek biriminin (Tamir-bakim-
gelistirme) olusturulmasi saglanmalidir.

Karar 50:Mesleki Teknik Ogretimin 6zendirilmesi amaci ile meslek
lisesi mezunlarini istihdam eden isverenlere, devlet
katkilarinin yapilmasi ve mezunlara (sosyal sigorta, ihtiya¢
sandigi) kendi islerini kurmalari igin disuik faizli kredi
verilmesi saglanmalidir.

Karar 51:0zel gereksinimli bireylerin egitim sireclerinin kesintiye
ugramamasi igin; mesleki teknik egitimin tim kademeleri
ve surekli egitim faaliyetlerinin tim alanlari, onlarin katilimi
icin gerekli dnlemleri almahdir.

Karar 52:Merkez okullarda slrdirtlen distan verimsiz  bitirme
sinavlarinin en erken bir zamanda yaygin egitim
kapsamina alinarak modiler sisteme  gegilmesi
saglanmalidir.

Karar 53:Meslek egitimi ile ilgili programlarin yuratilmesi, meslek
liselerinde ve MTO dairesi biinyesinde yapilimalidir.

Karar 54:Okul Aile Birligi hesaplarindan alinan KDV ve diger
vergilerin kaldiriimasi

Karar 55:Sektor temsilcileri, meslek odalari gibi sosyal ortaklarin
akademisyenlerin MTO dairesi ve 6gretmenlerin katihmi ile
okul-sektor iligkilerinin tartisilacagi bir mesleki teknik egitim
surasinin en ge¢ 1 yil icinde dizenlenmesi saglanmalidir.
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OZEL EGITIM KOMiISYONU KARARLARI

YASAL DUZENLEMELER

A. Mevcut MEB Yasasinda istenen Degisiklikler

Karar 1:

Karar 2:

Karar 3:

Karar 4:

Karar 5:

Karar 6:

M.E.B Egitim Yasasinda yer alan 41. maddenin (kapsam)
degistirilip gelistiriimesi; “ Cesitli nedenlerle bireysel
Ozellikleri ve 63renme vyeterlikleri akranlarindan anlamli
farklihk gosteren bireyler, 6zel egitim hizmetlerinden
yasamlari boyunca yararlandirilir”.

MEB Egitim YasasI madde 42:

Ozel egitim gereksinimi olan birey, zorunlu egitim ¢aginda
iken, ilgi ve yetenekleri oraninda zorunlu ve parasiz olarak
0zel egitim kurumlarindan yararlandirilir.

M.E.B. Egitim Yasasinin 52. maddesinin |. Fikrasi:
Ozel gereksinimli bireyler, bireysel ozellikleri dikkate
alinarak degerlendirilir, yonlendirilir ve yerlestirilir.

M.E.B. Egitim Yasasinin 52. maddesinin II. Fikrasi:

Ozel gereksinimli bireyler, bireysel 6zelliklerine gore 6zel
egitim ortamlarindan yararlanirlar. Bu amagla, olanaklar
oraninda egitim kurumlarindan da yararlanirlar.

M.E.B. Egitim Yasasinin 52. maddesinin Ill. Fikrasi:
Ozel egitim kurumlarinda 6zel egitim 6Jretmeni ve idari
personel disinda; gerektiginde, rehber 6gretmen, psikolog,
terapist, sosyal hizmetler uzmani, c¢ocuk gelisimi ve
egitimcisi, saglik personeli, 6zel egitim yardimcisi, égretici
usta, bakici ve gerekli diger uzmanlar bulundurulur.

M.E.B. Egitim Yasasinin 52. maddesinin VI. Fikrasi:
Zorunlu egditim g¢aginda, 6zel gereksinimli bireylerin
devamlarini saglamakla veli veya vasileri yukumludur.
Devamlarini  saglamayanlar  hakkinda 49.maddede
ongdorulen cezai mueyyideler uygulanir.
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B. Yasal Diizenlemeler

Karar 7:

Karar 8:

Karar 9:

Karar 10:

Karar 11:

Karar 12:

Ozel egitim hizmetlerinin, 6zel gereksinimli bireye saglikh
ve ¢agdas bir normla ulagtirilmasi, ¢alismalarin koordineli
ve bilimsel yuritilebilmesi igin tam donanimh Ozel Egitim
Dairesi’'nin kurulmasi gerekmektedir.

Ozel egitim yasasinin en erken zamanda hazirlanip hayata
gegirilmesi bir gereklilik olarak algilanmaktadir.

Ozel Egitimde, 6gretmen yardimcisi ve dgretici
usta/egitmen niteliklerinin; gorev, hak ve sorumluluklarinin
belirlenmesi i¢in gerekli yasal ¢calismalar baglatiimalidir.

Ozel gereksinimli bireylerin 6zelliklerini igceren ve dlgme-
degerlendirme sistemine uygun 06zel sinav tizigu
olusturulmahdir.

Ozel gereksinimli bireyleri kapsayacak bir déner sermaye
tizGglu hazirlanmasi 6nerilmektedir. Bu baglamda doner
sermaye ile elde edilecek ekonomik katkinin bir
boliminidn is/meslek okuluna, bir boéliminin de direkt
olarak buralarda goérev yapan 0Ozel gereksinimli bireylere
aktarilmasi esas olmalidir.

Ozel egitim okullarinin isimlerinin degistiriimesine yonelik
olarak, mevcut okullar kendi isimlerini kendi yapilari icinde
dizenlemelidirler. Bu baglamda isim degisikligi ve o6zel
egitim kurumlarinin iglevlerinin geligtiriimesi, amaclanan
bltinlestiriimis  egitime katki saglayacagindan yasal
diizenleme yapiimalidir.

Il. UYYGULAMA

Karar 13:

Ozel egitim ile ilgili yasa ve tizik ¢alismalarinda ve 6zel
editimin yeniden vyapilandiriimasinda, 6zel gereksinimli
bireylerin  kaynastirnimalari ve uzun vadede tam
katihmh/bitinlestiriimis (inclusive) egitim sistemine gegis
temel politika olarak esas alinmalidir. Ozel gereksinimli
O6grencinin normal egitim programinda en az kisitlayici
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ortamlarda 6zel destekle tam katilimi/batinlestiriimesi
amactir.

Karar 14:Egitim teknolojileri 6zel gereksinimli bireylerin dzelliklerine
g6re uyarlanmalidir.

Karar 15:0zel gereksinimli bireyin, oérgiin ve yaygin egitimle
meslege kazandiriimasi igin bir devlet politikasinin
olusturulmasi  gerekli goérilmektedir. Bu baglamda
ulkemizin; sosyal, ekonomik, cografik yapisi analiz edilerek
s6z konusu mesleklerin saptanmasi ve bunun 6zel
gereksinimli bireylere egitim-6gretim yolu ile
kazandirilmasi uygun gérilmektedir.

Karar 16:0zel egitim uygulamalarinda temel ilke, sdz konusu
kisilerin topluma uyumunu esas almaktadir. Ancak bunun
basarilabilmesi i¢in, toplumun 6zel gereksinimli bireylere
karsi, olumlu tutum gelistiriimesi icin gerekli dnlemler
alinmalidir.

Karar 17:0zel gereksinimli bireye hizmet sunan tiim personelin
hizmetici egitim gereksinimleri strekli karsilanmaldir.

Karar 18:Kariyer belirlemede 6zel egitim alaninin tanitiimasi igin
gerekli dnlemler alinmalidir.

Karar 19:0zel egitim gereksinimi olan bireylerin 6zelde okul
yasantilarinda, genelde toplumsal yasantilarinda
karsilastiklari mimari engeller kaldiriimalidir.

Karar 20:Spor herkes icindir. Ozel olimpiyatlar ise yetenek, cesaret,
paylasma ve nese; cografi dagihm, milliyet, politik felsefe,
cinsiyet, yas, irk ve din sinirlarini asan evrensel degerleri
birlestirir. Ozel gereksinimli bireylere gesitli spor dallarinda
egitim ve yarisma olanadi sunan; onlara cesaret, disiplin,
6zguven ve bagsarma mutlulugu edinme ve toplumsal kabul
gorme hedeflerini iceren bolgesel, yerel, ulusal ve
uluslararasi duzeyde spor etkinliklerine katilmalari igin
olanaklar yaratiimalidir.
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Karar 21:0zel egitim alaninda yapilacak olan denetleme “alan
mufettigligi” dikkate alinarak, 0Olgme-degderlendirme
teknikleri temelinde, objektif olarak yapiimahdir

Karar 22:0zel egitim rehberlik hizmetlerinde, “koruyucu ve onleyici’
hizmetlerin, daha insancil ve ekonomik olmasi nedeniyle,
toplumun, aile kuracak ve gocuk sahibi olacak bireylerinin
bilinglendiriimesi esas olmalidir.

Karar 23:Uygulamalarin daha etkin ve verimli strdarulebilmesi igin;
6zel gereksinimli bireylerin dogum ©ncesi, sonrasi ve
gelisiminin her dénemine ait verilerini de igceren on-line
sistemde bir veri tabani etik kurallar dahilinde
olusturulmalidir.

Karar 24:0zel gereksinimli bireylere hizmet sunacak kurumlarin
tizel ve gergek kisiler tarafindan da agilmasi, 6zel egitim
uygulamalarinin etkinlegtiriimesi ve gelistiriimesine katki
saglayacaktir.

Karar 25:0zel egitimin ayriimaz bir parcasi olan sinif égretmenleri
ve anasinif 6gretmenlerinin (Atatirk Ogretmen Akademisi)
Ozel editim slreclerinde daha verimli olmasi igin donanimli
olarak yetistiriimesi esastir.

Karar 26:0zel Egitim Hizmetlerinin bélgesel olarak yapilandiriimasi
esas olmalidir.

lIl. KOORDINASYON

Karar 27:0zel gereksinimli  bireylerin, sosyal yasamin her
asamasinda yer almalari, yasam kalitelerinin artmasi ve
gereksinimlerini en az sorunla karsilayabilmeleri igin
ulkenin bir 6zel gereksinimli bireyler yasasini (K.K.T.C.
0.G.B.Y) olusturup uygulamaya koymasi ve devlet
politikasini olusturmasi gerekmektedir.

Karar 28:0zel gereksinimli bireylerde 6rgin ve yaygin egitim
sureglerinin kesintiye ugramamasi igin, 6zel egitim;
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a) MEEB teskilatinda bulunan tim dairelerin
koordinasyonu ile yaruttulmelidir,

b) Bagbakanlik binyesinde “Ozel Gereksinimli Bireyler
Ust Koordinasyon Merkezi” tim  bakanliklar
kapsayacak sekilde olusturulmalidir.

c) Sivil toplum o&rgitleri AB sivil toplum oérgutleri
dizeyinde yapisal degisiklik yaparak organizasyonda
yer almalidir.

Karar 29:Suregelen hastaligi olan g¢ocuk ve genclerin hastanede
bulunduklari dénemlerde egitim olanaklarindan
yararlanabilmeleri igin Dinya da ve Turkiye’de 6rnekleri
bulunan hastane okullarinin veya hastane egitim
odalarinin saglik bakanligi ve egitim bakanhgi isbirligi
icerisinde kurulmasi icin ¢alismalarin yapilmasi
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DiL KOMiISYONU KARARLARI

Karar 1: ilke ve Hedefler:

a) Cagdas normlara uygun ve yerel degerlerini de
koruyarak, yabanci dil egitim ve d6gretimi, toplumda
cok dilliligi yasama gecirebilme baglaminda, oncelikli
egitim hedefleri arasinda olmalidir.

b) Bu baglamda vyapilacak c¢alismalarda ilgili tim
paydaslarin etkin ve esit katilimi ilkesi gézetilmelidir;

c) Ogrenci ve 6grenme merkezli bir egitim yaklagimi
benimsenmelidir;

d) Avrupa Konseyi Ortak Dil Kriterlerini hedefleyen,
cagdas ve bilimsel ydntemler esas alinmalidir.

Karar 2: Vizyon:
a) Cok dilli, cok kulturly;

b) Kendi kiltari yani sira diger kiltirleri de anlayabilen,
sayglyla yaklasabilen

c) Kendi klltirinu yabanci dilde ifade edebilen;

d) Toplumda cesitlilige hosgoriiyle yaklasabilen;
dolayisiyla,

e) Farkh bakis acilari ile olaylara bakabilen;

f) Yasam boyu 6grenmeyi ilke edinmis bireyler
yetistirmek olmalidir

Karar 3: Etkin Yabanci Dil Egitimi ve Ogretimi.

Etkin Yabanci Dil Egitim ve Ogretim Ortaminin
Olusturulmasi igin Yapilmasi Gerekli Diizenlemeler:

82



b)

c)

d)

e)

f)

g)

h)

)

Siniflarda 6grenci sayisi azaltiip, zamanla 16-20
6grenciye indirilmelidir

Yabanci dili sevdirecek ve &63drenimini 6zendirecek,
bilgi teknolojileri ile donatiimis yabanci dil siniflari
olusturulmahdir

Bu siniflar, hareket 6zgurligu ve grup c¢alismalarina
olanak saglayan ergonomik masa ve sandalyelerle
dgrenci merkezli egitime uygun olarak donatiimahdir

Bu siniflar olusturulurken saglik ve guvenlik kriterlerine
uygunlugu goézetiimeli ve 6zel egitime gereksinim
duyan o6grencilerin ihtiyaglarina da cevap verecek
dizenlemeler yapiimalhidir

Sinif icinde demokratik, karsilikli anlayis, gliiven ve
saygigilya dayall 6grenme ortami yaratiimali,ayrimcilik
ve etiketlendirme yapilmadan batin &égrencilere esit
mesafede ve adil davraniimalidir

Ogretmen &grenciye ilgi duydugu velveya eksiklik
hissettigi  konularda bireysel &6grenmeyi nasil
gergeklestirebilecegi  konusunda yol  gdstericilik
gbrevini de ustlenmeli, bu konularda guduleyici olmal
ve 6grenci ile birlikte 6grenmeye acik olmalidir

Her okulun kiitiphane ve/veya bilgi ve 6grenme odasi
bulunmahdir

Bu katuphane vel/veya bilgi ve 6grenme odasinda
yabanci dili 6grenme ve gelistirmeye yonelik altyapi ve
teknik donanim saglanmalidir

Ogrencinin ilgisini ¢ekecek yabanci dilde yazilmis,
onlarin bulunduklari okula ve dil seviyesine uygun,
yazili, sesli ve gorsel materyaller bulundurulmalidir

Ergonomik okuma ve bireysel 6grenme  koseleri
olusturulmahdir

83



Karar 4:

k)

m)

n)

Ogrencilerin  danisabilecekleri egitimli yabanci dil
danismanlari bulunmalidir

Yaygin egitime de olanak saglayacak sekilde (belli
zamanlarda) toplum kullanimina agik olmalidir

Bu merkezin calisma saatleri okul ve O6grenci
gereksinimlerine goére dizenlenmelidir

Kutuphanecilik egitimi almis, yabanci dil bilen kigilerce
idare edilmelidir

Aktif kullanim ve &grenci merkezli editimin gerekleri
icin ders programlarina arastirma ve bireysel 6grenme
saatleri konulmalidir.

Yabanci Dil Egitim ve Ogretiminin Etkin Bir Sekilde
Yuritiilebilmesi Igin Okul Yonetiminde goérev alacak
olanlar:

a)

b)

Katilimci yénetim anlayisi ile, her alanda olmasi
gerektigi gibi, dil egitiminde de Ogretmen ve
dgrencilerinin istek, gereksinim ve &nerilerini dikkate
alip astlari ve Ustleri ile igbirligi icinde ¢calismalidir

Onderlik ve yoneticilik uzmanlik ve/veya hizmet igi
egitimi almis, katilimci, paylasimci, girisimci, insan
iliskileri iyi, yonlendirici, inisiyatif alabilen, vizyonu
genis ve sorumluluk sahibi 6gretmenler arasindan,
paydaslarin (6gretmen, 6grenci, Okul Aile Birligi, v.b,)
katihmi ile segilip gérevlendiriimelidir

En az bir yabanci dil bilmelidir.

Okulla ilgili akademik ve ydnetsel Kkararlarda
yetkilendirilmis olmahidir

Karar alma silreglerine paydaslarin  (6grenci,
O0gretmen, okul aile birligi, v.b.) goris, disiince ve
oneriliriyle etkin sekilde katilabilecekleri bir yonetim
modeli uygulamalidirlar.
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Karar 5: Etkin Yabanci Dil Egitimi ve Ogretimi icin Gerekli
Ogretmen Profili :

a)

b)

d)

e)

f)

g)

h)

Egitimin  her asamasinda gdrev yapacak dil
Odgretmenleri alanlarinda ylksek 6gretim kurumu lisans
diplomasina sahip olmalidir

Temel Egitimin birinci kademesinde hizmet verecek dil
Ogretmenlerinin  amaca uygun bicimde yetismis
olmalari igin Atatiirk Ogretmen Akademisinde yabanci
dil 6gretmenligi branglasmis olmalhdir

Yabanci dil 6gretmenleri 6gretmenlik sertifikasi sahibi
olmalidir

Milli Egitim ve Kultir Bakanliginin komisyonumuzca
olusturulmasi dnerilen “Yabanci Dil Dairesi (merkezi)
uzmanlarinca hazirlanacak yazili ve s6zIlU sinavlardan
“yeterli” sonucunu almig olmalidir.

Dil 6gretmenleri ogrettikleri dili gelistirip, kendilerini
yenileyebilmeleri icin, belli araliklarla, en az alti ay
(veya bir akademik dénem) o dilin ana dil olarak
konusuldugu  Ulkeye  dil  gelistirme  kursuna
goénderilmelidir

Hem bireysel, hem egitimsel, hem de toplum kultiru
ve okul kultiri etkilesimi agisindan vyararli olacak
o6gretmen degisim programlari baslatiimahdir

Yuksek ogretim kurumlarindaki o6gretmenlik
uygulamasi dersleri kesintisiz bir tam yili kapsayacak
sekilde dizenlemeler yapiimalidir

Tdm yabanci dil 6gretmeni adaylari bu bir yilin
sonunda, madde 3.ivte belirtlen mesleki yeterlik
sinavini almalidir

Yabanci dil 6gretmenleri dil egitimindeki gelisim,
degisim ve  toplumsal  gereksinimlere  ayak

85



uydurabilmeleri igin, tim dil dgretmenleri
komisyonumuzca Milli Egitim ve Kultir Bakanhgi
blnyesinde olusturulmasi énerilen “Yabanci Dil Dairesi
(Merkezi)” tarafindan diizenlenecek takvimlendirilmis
ve programlandiriimis hizmet ic¢i egitim programlarina
katilmalidir.

Karar 6: Yabanci Dil Egitimine Baslama Yasli ve
Programlardaki Ders Saatleri Diizenlemeleri:

a)

b)

c)

d)

e)

f)

g)

Yabanci dil farkindalik egitimi gocuk okulla tanistigi
andan itibaren verilmeye baglanmalidir

Yabanci dil farkindaligi yaratma etkinlikleri bir program
gergevesinde, yas grubuna uygun hizmet 6ncesi veya
hizmet ici egitimi almis Ogretmenler  tarafindan
yapilmahdir

Etkinlikler o dilde kulak dolgunlugu yaratmak ve
cocuga dili sevdirmek amaciyla oyun, sarki, eglence
seklinde yapiimalidir

Yabanci dilde formal egitime ilk6gretim 3. sinifinda
baslanmalidir

Egitimin birinci kademesinde goriinen okul 6ncesi
egitim asamasinda, yabanci dil farkindahgini
gelistirme  etkinlikleri icin  gerekli olan saat
dizenlemeleri yapilmali ve ilkdgretim tglncu sinifta,
haftada iki olarak gortinen ders saatleri en az haftada
Uc¢ ders saati olarak yeniden dizenlenmelidir

ikinci yabanci dil egitimi ilk 6gretimin birinci
kademesinde, farkindalik egitimi bigiminde besinci
sinifta baglatiimahdir

Egitimin ikinci kademesinde 6ngorilen ikinci yabanci
dil i¢in dizenlenmis olan haftada 3 ders saati amag ve
hedefe ulagsmada yetersiz kaldigindan, haftada en az
4 saate gikarilmali ve bu lisede de devam etmelidir.
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Karar 7:

Etkin Yabanci Dil Egitimi ve Ogretimi igin Milli Egitim
ve Kiiltiir Bakanligi Biinyesinde Yapilmasi Gereken
Degisiklikler:

Yaygin ve 6rglin egitim kapsaminda yuritilmekte olan ve
yuritilmesi 6ngorilen galismalarin daha etkin, verimli ve
bilimsel Olgltlere gore yapilabilmesi amaciyla Milli Egitim
ve Kiltir Bakanhgi bunyesindeki o6rgutlenme yeniden
yapilandiriimalidir. Bu baglamda:

a) Bakanlik 6rgitinde bir “Yabanci Dil Egitimi Ydénetimi
Dairesi (Merkezi)” kurulmalidir.

b) Bu dairenin (merkezin) basinda tim alt bilimlerin
koordinasyon icinde c¢alismasini saglayacak bir
mudur bulunmalidir

c) Bu daireye (merkeze) bagh olarak, her yabanci dil
icin, agagida belirtilen birimler olusturulmahdir

i.  Egitim/6gretim programlari (mufredat) birimi
ii.  Olgme/degerlendirme birimi

iii. Ogretmen istihdami, mesleki gelisimi ve
danigsmanhg birimi

iv.  Yaygin egitim birimi
v. Arastirma, istatistik ve argiv birimi

d) Bu birimlerin gérev yetki ve sorumluluk alanlari
asagida belirtildigi gibi olmalidir

i. Egitim / 6gretim Programlari (mufredat) Birimi
e Egitimin cesitli kademelerine uygun mifredat

programlarinin  uyum ve surekliligine yonelik
calismalar yapmak
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ilkdgretimin birinci kademesinden lise son sinifa
kadar olan yabanci dil programlarinin uyum ve
surekliligi  ilkesi ile mifredatlar yapmak,
dizenlemek ve etkili bir bicimde uygulamaya
konmasini saglamak

Yapilan miufredatlara uygun materyalleri segmek,
secilmis veya Onerilen materyalleri incelemek,
gelistirmek, degerlendirmek, uyarlamak ve etkin
kullanimini saglamak

Yabanci dil egitimi ile ilgili uygulanmakta ve
uygulanmak tzere yuritilmekte olan ¢alismalari,
ve cesitli donemlerde Milli Egitim ve Kultar
Bakanliginca gOrevlendirilen uzmanlarca
hazirlanmis raporlari inceleyip, degerlendirip,
mufredatlari bilimsel bulgularin ve raporlarin
Ongdrdigu  dogrultuda dizenlemek ve/veya
gelistirmek

Madde 5.iii. e’de olusturulmasi &nerilen
arastirma, istatistik ve arsiv birimi ile igbirligi
icinde toplumsal ve evrensel gereksinim
arastirmalari ve analizleri yapip veya yaptirip,
yabanci  dil  programlarini  bu  bulgular
dogrultusunda gelistirmek, gerekliligi halinde
mifredatta olmayan bir yabanci dilin mufredata
konmasini 6nermek

Yabanci dil egitim ve O&gretim programlari
hazirlanirken, Ogretilecek  yabanci dilin
kaltirindn yanisira 6grencinin kendi kulturdng,
ogrenmekte oldugu yabanci dilde aktarabilme
gereksinimi de duslndlerek gerekli s6zclk
birikimini de dikkate almak

Yabanci dil egitim ve &6gretim programlarinda
ogrenci merkezli egitimi ve yabanci dil egitiminde
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hedef olarak alinan Avrupa Dil Kriterleri'ni esas
almak

Olgme ve Degerlendirme Birimi:

Yabanci dil egitim ve Ogretimine ydnelik tim
program, okul ve 6grenci degerlendirmelerinde
amag, ilke ve stregleri belirlemek

Belirlenen amag, ilke ve surecleri el kitapgigi
halinde okul ve &gretmenlere ulastirmak,
ogrenci, veli ve toplumu bu baglamda
bilgilendirmek

Bu amag, ilke ve surecleri takvimli bir program
gercevesinde hizmet ici egitimlerle ydnetici ve
Ogretmenlere tanitmak, toplumu bilgilendirme
etkinlikleri dizenlemek

Egitim programlarini  de@erlendirip, bunlarin
iyilestirilmesi ve  gelistirimesine  yonelik
Onerilerde bulunmak

Okullarin altyapi ve 6grenme ortami agisindan
degerlendirmesini yapip, bunlarin iyilestiriimesi
ve geligtirilmesi i¢in dnerilerde bulunmak

Ozel okullarda uygulanmakta olan program,
altyapi ve 0Ogrenme ortamlarini denetlemek,
degerlendirmek ve bunlarin iyilestiriimesi ve
gelistirilmesi igin dnerilerde bulunmak

Devlet okullari ve &zel okullarin yabanci dil
ogretimi  ile ilgili  her tarli  etkinligini
deg@erlendirmek, okul igi 6lgme ve degerlendirme
etkinliklerinin  “Egitim / Ogretim Programlari
(mifredat) Birimince” hazirlanmis olan
programlara uygunlugunu inceleyip, denetlemek
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e Merkezi standart vyabanci dil sinavlarini
hazirlayip, akreditasyon ¢alismalrini yarutmek

e Merkezi standart yabanci dil sinavlarinin Ulke
¢apinda idari uygulamasini saglamaki

iii. Ogretmen istihdami, Mesleki Gelisimi ve Danismanligi
Birimi

e Egitim ve Ogretimde atilacak adimlarin basarisi
ve surekliligi ancak, 6gretmenlerin etkin katilimi
ve profesyonelce yaklagimlari ile saglanabilir. Bu
nedenle 6gretmenlere yonelik istihdam, mesleki
gelisim ve danismanlik calismalari 6gretmenler
icin hem mesleki bir hak, hem de bir sorumluluk
olarak algilanmahdir. Bu baglamda, Ogretmen
istihdami, Mesleki Gelisimi ve Danismanhig
Birimi’nin gdrevleri asagidaki gibidir:

e Yabanci dil 6gretmeni profili énerileri madde
3.iv'te belirtilen yabanci dil 6gretmen adaylarina
yonelik yazili ve so6zli sinavlari hazirlamak ve
idari uygulamasini saglamak

e Etkin ve dizenli hizmet i¢i programlarini hayata
gecirmek  igin “yabanci dil o6gretmen
danigmanlari” ve “6gretmen egitmenleri” (teacher
mentor — formator) yetistirmek ve bunlarin yasal
konumlarini saglamak

e Yabanci dil 6gretmenleri icgin, gereksinimlere
yonelik, hizmet Oncesi ve hizmet ici,
takvimlendirilmis egitim ve gelisim programlari
dizenlemek

e Yabanci dil égretmenlerinin hizmet Oncesi ve
hizmet i¢i egitimi icin, gerektiginde, Ulkemizdeki
Ogretmen yetistiren kurumlarla igbirligi yapip,
yardimlagsmak
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Madde 5.iii. €e'de olusturulmasi Onerilen
arastirma, istatistik ve arsiv birimi ile igbirligi
icinde toplumsal ve evrensel gereksinim
arastirmalari ve analizleri yapip veya yaptirip,
yabanci dil 6gretmenlerine yonelik hizmet 6ncesi
ve hizmet ici egitim programlarini bu bulgular
dogrultusunda gelistirmek ve uygulamak

Ulkemizdeki 6gretmen yetistiren yiiksek dgretim
kurumlarinin ~ dil  6gretmeni  yetistirme ve
ogretmenlik sertifikasi programlarini inceleyip,
ulkemiz gereksinimleri ve evrensel gereksinimler
dogrultusunda duzenlemeler yapilmasini
onermek

Yabanci dil 6gretmeni istihdaminda belirleyici
olacak olan bilimsel, adil ve sgseffaf kriteleri
olusturmak, ve bu kriterleri topluma duyurmak

Ulkemizin yabanci dil egitimi ve dégretimi ile ilgili
gereksinimleri dogrultusunda belirlenecek
alanlarda, yabanci dil egitiminde uzmanlasmaya
olanak saglayacak sertifika, diploma ve/veya
lisans Ustu programlarina katilabilme olanaklarini
saglayacak burslar verilmesi ile ilgili girisimlerde
bulunmak ve bunu tegvik edici uygulamalar
baslatmak

Bu konuyla ilgili yerel ve/veya yabanci burs
fonlarini arastirip bunlari ilgililere duyurmak

Yabanci dil egitimi alaninda  okullarin,
paydaslarin da katilimi ile, olusturacagr 6z
denetim raporlarini inceleyip gerekli iyilestirme
ve gelistirme dnerileri yapmak

Bu 6z denetim raporlarini toplumun bilgisine
sunmak
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iv.

Okullari, yabanci dil egitiminin iyilestiriimesi ve
geligtiriimesine iliskin kendi projelerini
gelistirmeye tesvik etmek

Bu projeler geligtirilirken &nerilerde bulunmak,
yol gdstermek ve mali aktarimlarin bu projelere
yénlenmesi konusunda ¢alismalar yapmak

Yaygin Egitim Birimi

Yerel yonetimlerle ve Universitelerle isbirligi icinde
topluma agik yabanci dil kurslari dizenlemek

Medya araciligi ile yabanci dil egitimi ve 6gretimini
yayginlastirmak

Medya araciligi ile yabanci dil egditim ve
ogretimindeki gelismeler ve yenilikler konusunda
toplumu bilgilendirmek

Toplumun etkin dil egitimi ve o6gretimi icin bir
internet sayfasi olusturmak, ve bu baglamda:

Okullardaki internet olanaklarinin, yabanci dil
kaynaklarinin ve bireysel 6grenme olanaklarinin
toplum kullanimina aciimasini saglamak igin
gerekli calismalari yapmak

Tarkcenin yabanci dil olarak 6grenilmesi olanaklarini
yaratmak ve bunu yayginlastirmak

V. Arastirma, istatistik ve Arsiv Birimi

(Diger birimlerle igbirligi igcinde) Yabanci dil egitimi ile
ilgili her tdrli konuda arastirma yapmak vel/veya
yaptirmak

Arastirma sonuglari ile ilgili bilgi kaynagi (data base)
olusturmak
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Aragtirma sonugclarini rapor haline dénusturap ilgili
birim ve kurumlarla paylagmak ve topluma duyurmak

Yabanci dil egitimi ile ilgili plan, program ve
politikalarin olusturulmasinda gerekli bilgi
kaynaklarini ve argivleri olusturmak

Karar 8: Yabanci Dil Egitimi ile ilgili Yasal Diizenlemeler:

a)

b)

c)

d)

Yabanci dil egitim ve 06gretiminin temelini
olusturacak misyon ve vizyon belirlenmelidir

Egitimin her kademesinde hizmet veren okul ve
kurumlarin yabanci dil egitim ve 6gretimi ile ilgili
misyon ve vizyonu belirlenmelidir

Yabanci dil o6gretmenlerinin  hizmet vermekte
olduklari egitim asamasinin niteliklerine uygun
detayh gorev tanimlari yapiimahdir

Komisyonumuzca Milli Egitim ve Kaltir Bakanhgi
blnyesinde olusturulmasi o6nerilen “Yabanci Dil
Egitimi ve YoOnetimi Dairesinin  (Merkezinin)’
gereksinimlerine uygun olusturulacak kadrolar igin
detayli gérev tanimlar hazirlanmali, ve yasal
statliye kavusturulmahdir

Tudm bu Onerilenler ¢cercevesinde ilgili yasa, tizik ve
yonetmelikler uyumlu hale getirilmeleri icin yeniden
diizenlenmelidir

Milli Egitim ve Kultir Bakanhgi blnyesinde yabanci

dil egitimi ile ilgili etkin ve topluma agik bir arsiv
olusturulmahdir
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REHBERLIK VE YONLENDIRME KOMISYONU KARARLARI

Karar 1:

Karar 2:

Karar 3:

Psikolojik Danismanlik Ve Rehberlik Hizmetlerinin

Felsefesi:

a) Her birey degerlidir ve optimum gelisim hakkina
sahiptir. Yas, yetenek, performans ve statisi ne
olursa olsun essizdir. Bu nedenle PDR hizmetleri her
dgrenciye yonelik olmalidir,

b) PDR hizmetleri okuldaki diger ilgililerle isbirligi icinde
yaratilmelidir,

c) Gelisimsel ihtiyag, kriz ve/veya problem durumlari ele
alinmalidir,

d) Yeterli sayida okul psikolojik danigsmani (rehber
O0gretmen) istihdam edilerek bu hizmetler tim
ogrencilere ulastiriimalidir,

e) PDR hizmetleri okuldaki egitimsel suregler butininin
tamamlayici bir pargasi olmalidir.

Psikolojik Danigmanlik Ve Rehberlik (PDR)
Hizmetlerinde Anlayis: Psikolojik Danigsmanlik ve
Rehberlik hizmetleri okul dncesinden baslayarak egitimin
her kademesinde, kisisel-sosyal, mesleki ve egitsel gelisim
alanlarinda gelisimsel, Onleyici ve iyilestirici kapsamda,
okul - temelli olarak saglanmalidir.

PDR. Hizmetlerinde Teskilatlanma: PDR hizmetleri her
kademedeki &grencinin egitimden en (st dlzeyde
yararlanmasi, kendini taniyan, kendisiyle ve toplumuyla
barisik, problem c¢b6zen ve Ureten bireyler olmasinda
6nemli rol oynamaktadir. Bu o6nemli katkiyi saglayan
hizmet grubunun;

a) Sistemli, c¢agdas ve profesyonel bir anlayisla
planlanmasi,
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b)
c)
d)
e)

f)

Okul
esgudum iginde galisacak Milli Egitim ve Kultir Bakanligi blinyesinde
PDR Hizmetleri Dairesi kurulmalidir.

Programlanmasi,
Uygulanmasi,
Koordine edilmesi,
Geligtirilmesi,

Yayginlastirimasinda

rehberlik hizmetleri ile isbirligi, diger mudurlUklerle

Karar 4: Fiziksel Altyapi:

Karar 5:

Karar 6:

a)

b)

Egitimin  her kademesinde, PDR hizmetlerinin
verilmesinde, uygun ve yeterli mekanin, gerekli
donanimin (arag-gereg,teknoloji v.s), PDR alaninda
egitim almis elemanin, uygun ve yeterli zamanin,
egitim programlarinda yeterli yerin, PDR ile ilgili egitim
programlari  (6grenci, aile, 06gretmen, yodneticiye
yonelik) saglanmalidir.)

PDR hizmetlerinin etkili bir bigimde yuratilebilmesi igin
en fazla 150 dgrenciye bir okul psikolojik danigsman
(rehber 6gretmen) istihdam edilmelidir.

Yasal Altyapi: Okul PDR ttzagu ivedilikle hazirlanmali ve
onaylanmalidir.

isbirligi: Sivil toplum 6rgitleri, Universiteler, kurum ve
kuruluglar, genelde Milli Egitim Bakanligi, 6zelde PDR
hizmetleri dairesi ile egitimin her kademesinde ihtiyag
duyulan alanlarda (saglk, cevre, kultir v.s) karsilikh
isbirligine girmelidir:

95



Karar 7:

Karar 8:

Karar 9:

a)

i) S6z konusu isbirligi, projelerin  planlama,
programlama ve uygulanma slrecinde devam
ettirilmelidir.

ii) Projeler egitim-6gretim programlari ile bitinlGkIG
olmali ve surekliligi saglanmaldir.

Okul PDR egitim programi, okulun gereksinimlerine
gore planlanmali  ve uygulanmasinda yonetici,
Ogretmen, okul psikolojik danismani  (rehber
O0gretmen) 6grenci, veli isbirligi saglanmahdir.

Nitelik, Gorev, Rol Ve Sorumluluk:

a)

b)

Okullardaki PDR  hizmetlerinin  yiritilmesinden
sorumlu kisi okul psikolojik danigsmani (rehber
o6gretmen)dir. Gérev, rol ve sorumluluk; konstltasyon,
isbirligi, psikolojik danigma, organizasyon, sevk.

Okul  psikolojik danismani  (rehber &6gretmen),
Universitelerin PDR / RPD ve/veya Egitimde Psikolojik
Hizmetler bolimlerinde en az lisans egitimi almis kisi
olmalidir.

Yonlendirme:

a)

b)

c)

Egditsel ve mesleki ydnlendirmenin amaci, kapsami,
dayanaklari, ilkeleri ile ydnlendirme sureci, ilgililerin
yapacagi isler ve kullanilacak arag-gereclerin bilimsel
cercevede geligtiriimesi icin PDR Hizmetleri Dairesi
blnyesinde “Yonlendirme Kurulu” olusturulmalidir.

Yonlendirme surecinde mesleki etik kurallar dikkate
alinmaldir.

Egitsel yonlendirmenin gerektirdigi PDR hizmetlerinin
dgrencilere ulastiriimasi kosulu ile tavsiye niteligindeki
yonlendirme dnerisi 6grenci ve aileye iletiimelidir.

Mevcut Yasalarin Giincellestirilmesi:

a)

K.IKT.C Milli Egitim Yasasi 50.maddesi ve
Ogretmenler Yasasi 38.maddesinin 3. bendi bu
komisyonda alinan kararlar dogrultusunda
guncellestiriimelidir.
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b) Milli Egitim ve Kultir Bakanlidi Egitim Ortak Hizmetler
Dairesi bunyesindeki, rehberlik hizmetleriyle ilgili
kadrolar PDR hizmetleri dairesine uyarlanmalidir.
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OGRETMEN, OGRETIM YONTEMLERI VE HIZMETICi EGITIM

Karar 1:

a)

b)

c)

d)

e)

f)

9)
h)

Karar 2:

Karar 3:

KOMISYONU KARARLARI

Ogretmenin Tanim:
Ogretmen;

Sosyal ve toplumsal sorumluluklarini bilen, evrensel
degerleri benimseyen,

Gerekli alan bilgisine sahip olan,

Ogrencilerin ilgi ve yeteneklerine uygun demokratik
6grenme ortamlarini hazirlayan,

Ogrenci ile gevresi arasinda gerekli etkilesimi ve degisimi
yaratan ve gelistirerek surdiren,

Ogrencileriyle yatay iletisimi benimseyen, okul ve iginde
bulundugu sosyal cevre ile iyi iligkiler gelistiren,

Ogretim  yontemlerini  dgrenci  merkezli  anlayisla
kabullenen,

Meslegdini seven ve bir yagsam bigimi olarak kabul eden,

Meslegi ile ilgili gelismeleri takip eden, teknoloji
kullanimina acgik ve kendisini yetistirmeye énem verendir.

Ogretmen Statiisii

Ogretmenin statiisii konusunda; Birlesmis Milletler Egitim,
Bilim ve Kultir Orgiti'nin  (UNESCO)  Genel
Konferansinda kabul edilen deklarasyon temel alinir. (Ek:1
adi gecgen deklarasyon)

Ogretmen Adaylarinin Segimi:

a) Ulkemizde dgretmen yetistirilmesi devlet kontroliinde
yapilmahdir.
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Karar 4:

b) Devletin yetkili kurumlarinin dizenleyecegdi merkezi
sinavlarla 6gretmen adaylari tespit edilmelidir.

c) Ulkemizde devlet, ihtiyaglari géz éniinde bulundurarak,
ilgili kurumlarla istisare eder ve 6dretmen adaylarina
gerekli yonlendirmeyi yapar.

d) Ulkemizde o&gretmen yetistrme konusunda ihtiyag
duyulan yasal dizenlemelerin yapilabilmesi igin ileride
hedeflenen Yiksek Ogretim Kurultayr’nda konu
tartismaya aciimahdir.

Ogretmen Adaylarinin Gérevden Once Yetistirilmesi:

a) Ulkemizde dgretmen yetistiren kurumlarin programlari
Avrupa Konseyi'nin egditim kriterlerine akredite edilebilir
olmaldir. Bu Baglamda Lizbon Stratejisi ve egitimde
16 Kalite Kriteri temel alinmalidir. (Ek.2 — Adi gegen
belgeler)

b) Ulkemizde 6gretmen yetistiren kurumlarda, bir proje
gercevesinde, ihtiyag duyulan alanlarda 6gretim
elemani yetistirmek amaciyla deneyimli 6gretmenlere
devlet burslari saglanmalidir.

c) Ulkemizde 6gretmen yetistiren kurumlarin programlari
hazirlanirken teori yaninda ayni oranda uygulamaya
onem verilmelidir. Bu programlar hazirlanirken teorik
ve uygulama arasinda bir denge saglanmalidir.

d) Ogretmen adaylari, staj slrelerini  deneyimli
odgretmenlerin rehberliginde tamamlamalidir.

e) Ulkemizde o6gretmen yetistiren kurumlarin &égretim
elemanlari degisen dgrenci profilini izleyebilmek amaci
ile belli surelerle ilgili olduklari egitim kademelerinin
bulundugu okullarda gérev yapmalidir.

f) Atatirk Ogretmen Akademisi’nin dgretim programlari
ilkokul programlarina cevap verebilecek sekilde
yeniden diizenlenmelidir. Buna bagli olarak gereksinim
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duyulmasi halinde &gretim sdresi yeniden gdzden
gegirilebilir.

Karar 5: Ogretmenlerin Géreve Baslama Kriterleri:

a)

b)

c)

d)

Ogretmenlerin goreve girigleri ile ilgili; dgretmenin
diplomasi yeterliligini gosterdigi igin, siralama sinavina
tabi tutulmahdir.

Ogretmenlige giriste; dJretmen yetistiren egitim
kurumlarindan mezun olanlara 6ncelik verilmelidir.

Kamu Hizmeti Komisyonu’nun 6gretmen alimlarinda
objektif, demokratik, hesap verebilir ve seffaf olmasi
saglanmalidir. Konu ile ilgili yukaridaki ilkeleri esas
alan yeni bir tizdk hazirlanmalidir.

Atatirk  Ogretmen Akademisi mezunu olmayip
ilkokullarda gecici gbéreve atananlarin asaletleri
onaylanmamalidir.

Karar 6: Ogretmenin Hizmette (gorev basinda) Egitimi:

Bu hizmetler; “Egitim  Ortak  Hizmetler  Dairesi”
koordinatérliglinde yUratulir ve su U¢ bashk altinda
batunlegir.

A) Planlama

B) Uygulama

C) Degerlendirme

A) Planlama

1- Planlamayi su birimlerden olusacak komisyon yapar.

Komisyon:

a) Egitim Ortak Hizmetler Dairesi
b) Talim veTerbiye Dairesi

c) Teftis Dairesi

d) Ilgili Ogretim Dairesi

e) llgili Sendika
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2- Hizmetici egitimler planlanirken asagidaki hususlar dikkate
alinmahdir.

a)

Hizmetici egitimler surekli olmali, akademik yil basinda
planlanip ¢alisma takviminde belirtilmelidir.

b) Hizmetici egitimler, kime ve kimin tarafindan verilecegi
bilimsel yéntemlerle belirlenmelidir.

c) Hizmetici egitim faaliyetleri yerine getirilirken gereksinim
duyulan kurumlardan hizmet satin alinabilmelidir.

d) Bu hizmetlerin yerine getirilmesi igin, hizmetici egitime
ayrilan batce artiriimalidir.

e) Bu hizmetlerin yerine getirilebilmesi icin gerekli fiziki ve
teknolojik alt yapi olusturulmalidir.

f) Yurticinde yapilamayan hizmetici egitimler, ihtiyac
duyulmasi halinde, yurtdisinda yapilacak hizmetici egitime
gerekli maddi olanaklar saglanmalidir.

B) Uygulama

Hizmetici egitim verecek olanlar;

a) Alaninda uzman, guvenilir, bilimsel ve sosyal
gerceklerle uyumlu olmalidir.

b) Hizmeti¢i egitim alacak olan hedef kitle, bilimsel
¢alisma sonucunda belirlenmelidir.

c) Verilecek egitim; egitim programlarina ve Ulkemiz
gercgekleriyle uyumlu olmalidir.

d) Secilecek kurs merkezi, belirlenen hedef kitlenin
intiyaclarina ve uygulanacak program icin gerekli
olacak alt yapi donanimina yanit verecek nitelikte
olmalidir.
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e)

Hizmetici editime katilacak hedef kitlenin, kursa devam
ettigi sirede gereksinimleri karsilanmaldir.

C) Degerlendirme

a) Yapilan kurs sonuglari Egitim Ortak Hizmetler Dairesi
kontrollinde bilimsel ¢calismalarla degerlendirilmelidir.
b) Yapilan bilimsel degerlendirmelerin sonuglari kamuoyu
ile paylagiimalidir.
c) Kurs siresinin Ugte ikisine katilan kursiyerlere katihm
belgesi verilmelidir.
Karar 7: Ogretmenin Gorevde Denetlenmesi ve

Degerlendirilmesi.

Ogretmen gorev basinda denetlenip degerlendirilirken:

Karar 8:

a)

b)

c)

d)

e)

f)

Egitim programindaki amaclar esas alinmalidir.

Ogrenci profili ve buna bagll olarak 6grencinin
ogretmeni degerlendirmesine firsat yaratiimalidir.

Okullarda denetleme ve degerlendirme kurullari
olusturulmalidir.

Ogretmenin  denetleme ve degerlendirimesinde
rehberlik esas alinmalidir. Ogretmen yeterli olmadigi
noktalarda desteklenmeli, yol gosterilmeli ve hizmetigi
egitim kurslari ile takviye edilmelidir.

Ogretmenin degerlendirilmesi ceza olarak
kullaniimamalidir.

Ogretmenleri denetleyecek olanlar ilgili alanda uzman
olmaldir.

('_')éretmenlerin Yikselmeleri )
Ogretmenlerin  yUkselmeleri:  Ogretmenin  akademik
kariyerini, mesleki hizmet yillarini, sicilini, yabanci dil ve
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teknolojik donanimini, mesleki gelisimini, toplum igindeki
sosyal stati ve faaliyetlerini dikkate alip; seffaf,
demokratik, hesap verebilir bir degerlendirmeyi esas alan
yeni bir tizagun ¢ikariimasi gereklidir.
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BOLUM III

EKLER

IV. MiLLi EGITIM SURASI OGRETMEN, OGRETIM YONTEMLERI

EK 1:

VE HiZMETICi EGITIM KOMiISYONU EKLER

ILO/UNESCO Ogretmenin Statiisii Tavsiye Karari 1966

(1966 CEART Recommendation concerning the Status of
Teachers)

Gorevlerinin - yerine getiriimesinde akademik 6zglrlikten
yararlanma;

Program ve ders kitaplarinin hazirlanmasina katiima;

Haksiz degerlendirmelere kargl basvuru hakki;

Toplumsal ve kamusal yasama katilimlarinin 6zendiriimesi;
Tum yurttaglarin yararlandig1 yurttaghk haklarini  6zgurce
kullanmalari ve kamusal yukimltllklere secilebilmeleri;
Ustlendigi  kamusal yukimlilik nedeniyle 6gretmenlikten
ayrildiginda, kidem ve emekli ayligi haklarini korumasi ve eski
gbrevine yada esdeger bir géreve ddnebilmesi;

Aylik ve calisma kosullarinin 6gretmen o6rgltleriyle igverenler
arasinda toplu goérismeler yoluyla belirlenmesi;

Toplu goérisme hakkini glvenceye almak igin, yasal
dizenleme yada ilgililer arasinda anlasma yoluyla yéntemler
(g6nullt mekanizmalar) olusturulmasi;

Uyusmazliklari ¢dzmek icin ortak mekanizmalar olusturulmasi;
Toplu goérugmelerin  kesilmesi  durumunda, 6gretmen
orgutlerine mesru / hakli gikarlarini savunmak icin bagka eylem
araglarina (toplu eylemlere ve greve) basvurma hakki
taninmasi;
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e Haftallk ve ginlik calisma sirelerinin 6gretmen o6rgutlerine
danisarak saptanmasi;

e Tam aylikh olarak, yeterli bir slre icin yillik izin hakki
taninmasi;

e Tam vyada kimi aylikh olarak, zaman zaman inceleme
gezilerinden yararlanmalari;

o Aylikli hastalik izni hakki;

e Sosyal glivenlik hakkindan, okul tipine bakiimaksizin
yararlanma ve bu konuda UCO’niin 1952 tarihli sézlesmesinin
temel alinmasi.

Ek: 2
AB Egitsel Nitelik Gostergeleri

Egitim Bakanlarinin ve bu Ulkelerden uzmanlarin katilimiyla yapilan
calismalar sonucunda “egitim sistemlerinin ulusal duzeyde
degerlendiriimesine  yardimci  olmak igin  okul standardlari
konusundaki sinirli sayida gostergeler veya kiyaslamalar” Gzerinde
anlasiimistir. Bu belirlemeden sonra iki ilerleme raporu hazirlanmis
ve biri Haziran 1999’da Budapeste’de Avrupa Egitim Bakanlari
toplantisina digeri ise 26 Kasim 1999’da Egitim Kuruluna (Education
Council) sunulmustur. Bu gostergelerle ilgili raporlar daha sonraki
toplantilarda da glindemde bulunmaya devam etmektedir. Bu
raporlarda Turkiye egitim sistemi ile ilgili nitelik degerlendirmeleri ve
karsilagtirmalar yer almamaktadir. Ancak raporun sunulmasi
hedeflenen Ulkeler arasinda AB Uyesi Ulkeler diginda Merkez ve
Dogu Avrupa ulkeleri, Malta, Glney Kibris Rum Ydnetimi ve Turkiye
de bulunmaktadir. Avrupa egitim sistemlerinde nitelik degerlendirme
ve kiyaslamada kullanmak (izere belirlenen temel gostergeler dort
temel alanda toplam 16 tanedir. Bu alanlar ve kapsadigi gostergeler
sunlardir: (EC DGEC 2001, s.6).

Bilgi-Beceri: Matematik,Okuma, Fen, Bilgi ve iletisim Teknolojileri
(ICT), Yabanci Diller, Ogrenmeyi 6grenme, Sosyal Bilgiler/Y urttaslik
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Basari ve Ust Egitime Katilma: Okuldan ayrilima, Ortadgretimin
tamamlanmasi, Yiksekogretime katiima

Orgiin Egitimin izlenmesi: Okulda verilen egitimin degerlendirilmesi
ve yonlendiriimesi, Aile katilimi

Kaynaklar ve Yapilar: Ogretmenlerin egitimi ve yetistirimesi, Okul
oncesi egditime katima, Bilgisayar bagina diusen dgrenci sayisl,
Ogrenci bagina diigsen egitim harcamalari.

Egitim kalitesini yansitan ve kiyaslama yapmaya olanak saglayacak
bu gostergelerin  belirlenmesinde G¢ Olgitin  6ne  ¢iktigi
belirtimektedir. Bunlar; gostergelerin alandaki politikalarla ilgili
olmasi, gecerli olmasi (net bir degerlendirmeye izin vermesi) ve
Ulkeler arasinda karsilastirma yapmaya elverigli olmasidir. Avrupa
Birligi tlkelerinin editim sistemlerinin niteligini gelistirme ve kiyaslama
saglamayl amaglayan gostergelerde ulusal dizeydeki sorunlar ve
Onceliklerin de dikkate alindigi belirtiimektedir. Ancak c¢alisma
komitesi raporunda ulusal duzeyde amagclarin hiyerarsik
siralamasinda Avrupa boyutuna oOncelik verilmesini dnermektedir
(European Commission 1999, s. 6).
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IV. MiLLIi EGITiM SURASI I_EGiTiMDE NORM VE STANDARTLAR
KOMISYONU EKLER

EK 1
I-ULUSAL MESLEKI EGITIM-OGRETIM PROGRAMI STANDARDI
A. Giris/Gerekge (Proje ve Yenilikler)
1)  Genel Amag
2) Siire (CEDEFOP’un sureleri)

3)  Tanimi-Felsefesi
4) Giris Kosullar/On Kosullar

e Yas

e Egitim, v.b.
5)  Programi Uygulanan Sektor
6) Alanlar

7) Dallar/Meslek Profilleri
8) Program Dayanaklari/Mevzuat
e Kanuni Gereklilikler
e Yilhk-Haftalik ders yuku
9) Programlarin Ortak Kriterleri/Genel Yapisi
¢ Genel Egitim
e Pratik Egitim
e Igletmede Uygulamal Egitim
e % ve Agirliklan
10) Okul Yapisi ve Donanimi
e Mesleki Egitim Merkezleri
o Meslek Liseleri
11) Ogretmen Yeterlilikleri
12) izleme-Degerlendirme
e Alan Degerlendirmesi (Ulusal)
e Dal Degerlendirmesi (Bolgesel)
e Ders Degerlendirmesi (Okulda)
¢ Modul Degerlendirmesi (Sinifta)
13) Belgelendirme
¢ Diploma (Alanda)
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o Sertifika (Meslegin seviyesine gore sertifika verilir)
Ust Ogrenime Gegis

e M.Y.O. Sinavsiz Gegis

e Lisans Egitimine Gegis

istihdam Olanaklari

Egitim intiyaglari-Sektorlerde Yonelimler-Teknolojik
Gelismeler-Sosyal Taraflar ve Uluslar Arasi
Yansimalar

II-ALAN MESLEKI EGITIM-OGRETIM PROGRAMI STANDARDI

10)

11)

12)

Alan Adi

Alanin Tanimi (Kapsami)

Alan Programinin Amaci

Alani Kapsayan Sektor

Alan Altinda Yer Alan Meslek Profilleri

¢ 3. Seviye Meslekler (Diploma)

e 1. ve 2. Seviye Meslekler (Sertifika)

Giris Kosullari

istihdam Alanlari ve Ortamlari

Alan Altinda Yer alan Dal/Meslek Programlarinin Ortak

Kriterleri

Egitim-Ogretim ve Uygulama Ortamlari

e Meslek Okullari ve Meslek Egitim Merkezleri

e igletmeler

Egitimcilerin Yeterlilikleri

e Ogretmenler

e Diger Egitimciler (Usta ogretici, teknisyen, meslek
elemani, v.s.)

Programin izleme Degerlendirmesi

e Alanda (Ulusal)

e Dalda (Bolgesel)

e Derste ve Modulde (Okulda)

e Degerlendirmede Alanda Ortak Kriterler

e Degerlendirme Kurumu veya Komisyonu

Belgelendirme

e Diploma

e Sertifika
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13)

14)

15)

16)

17)

18)

Dallar Arasinda Yatay Gegis

e Biribiri ile iligkili Meslekler

Ust Ogrenime Gegis

o Meslek Yuksek Okuluna Gegis

e Universiteye Gegis

Egitim Sureleri

o Mesleklerin Egitim Sireleri

e  Egitim Sirelerinin Dagihimi (Okul, igletme, Ev, v.b.)

Ogrenci Kazanimlar

o Gorevler

o Yeterlilikler

Alan Ogretim Programinin Uygulama Faaliyetleri

e Diploma programi ve uygulama plani

 Sertifika programlari ve uygulama plani )

Alanda Isbirligi Yapilacak Kurum ve Kuruluglar (llgili

Tam Taraflar)

e Taraflar, Sosyal Katihmcilar, Sektérler, isletmeler
ve Universiteler

e Igbirligi Konusu (izleme, degerlendirme, planlama,
uygulama, istihdam)

19) Alanin Gelecedi

e Alanin ve Dallarin Mevcut Durumu
o Mesleklerde Gelecege Yonelik Yonelimler
o Bodlgesel Farkhliklar

lI-DAL/MESLEK PROFiILIi EGITIM PROGRAMI STANDARDI

7)

Dal/Meslek Profili Adi

Dalin/Meslek Profilinin Ait Oldugu Sektér

Dalin/Meslek Profilinin Ait Oldugu Alan

Dalin Tanimi (Kapsami)

Dal Programinin Amaci

Dal Programinin Siresi

e Meslek Profilinin Seviyesine Goére Programin
Sdresi

e Program Siresinin  Dagilimi  (Okul, Teorik,
Uygulamali ve Isletme)

Giris Kosullari
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8)

10)

11)

12)

13)
14)

15)

16)

Dalin/Meslek Profilinin iligkili Oldugu Diger Meslekler

Dalin/Meslek Profilinin Altinda Yer Alan Meslekler

Egitim-Ogretim ve Uygulama Ortamlari

e Meslek Okullari ve Meslek Egitim Merkezleri

e isletmeler

e Gorev ve Sorumluluklari

Dallar Arasinda Yatay Gegis

e  Birbiri ile iliskili Meslekler

Ust Ogrenime Gegis (Diplomaya gidis agiklanacaktir.)

e Meslek Yuksek Okuluna Gegis

e Universiteye Gegis

istihdam Alanlari ve Ortamlari

Donanim ve Ekipmanlar

e Derlik, Atdlye ve Isletme

e Arag-Gereg ve Materyaller

Egitimcilerin Yeterlilikleri

o Ogretmenler

e Diger Egitimciler (Usta 6gretici, teknisyen, meslek
elemant, v.s.)

Dal/Meslek Profili  Ogretim Programinin  Ogretim

Faaliyetleri

e Diploma programi ve uygulama plani

e Sertifika programlari ve uygulama plani

e Dersler

e Moddller

17) Yontem ve Teknikler
18) Programin izleme Degerlendirmesi

e Alanda (Ulusal)

Dalda (Bolgesel)

Derste ve Modilde (Okulda)
Degerlendirmede Alanda Ortak Kriterler
e Degerlendirme Kurumu veya Komisyonu

19) Belgelendirme

e Diploma
o Sertifika

20) Ogrenci Kazanimlari

e Gorevler
o Yeterlilikler
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21) Meslekte isbirligi Yapilacak Kurum ve Kuruluslar (ilgili

Tum Taraflar)

e Taraflar, Sosyal Katiimcilar, Sektérler, isletmeler

ve Universiteler

e isbirligi Konusu (izleme, degerlendirme, planlama,

uygulama, istihdam)
22) Meslegin Gelecegi
e Meslegin Mevcut Durumu
o Mesleklerde Gelecege Yonelik Yonelimler
o Bodlgesel Farklilklar

IV-DERS OGRETIM PROGRAMI STANDARDI

1) Dersin Adi
2) Ait Oldugu Sektor
3) Ait Oldugu Alan
4) Ait Oldugu Dal/Meslek
5) Dersin Tanimi
6) Ders Programinin Amaci
7) Giris Kosullan
8) Ogretim Suresi
e Toplam Sire
e Slrenin Dagilimi (Teorik, Uygulamali ve
basinda)
Okulda, igletmede ve evde gegen sureler
gitim-Ogretim ve Uygulama Ortamlari
Sinif
Atolye
Labaratuvar
e Iisletmeler
10) Donanim
e Sinif
e Atllye
e Labaratuvar
e isletmeler
11) Egitimcilerin Yeterlilikleri
e Ogretmenler

9)

e o o [T o
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e Diger Egitimciler (Usta 6gretici, teknisyen, meslek
elemani, v.s.)
12) Programin izleme Degerlendirmesi
e Ders
e Modul
13) Ogrenci Kazanimlari
o Bilgi ve Beceriler
o Yeterlilikler
14) Ders Ogretim Programinin Uygulama Faaliyetleri
e Programin Uygulama Plani
e Dersler
e Moddller
15) Yontem ve Teknikler
16) Sektor-isletme Uygulama Yerleri
17) Derste Isbirligi Yapilacak Kurum ve Kuruluslar
e Taraflar, Sosyal Katihmcilar, Sektérler, isletmeler
ve Universiteler isbirligi Konusu (izleme,
degerlendirme, planlama, uygulama, istihdam)

V-MODUL EGIiTiM PROGRAMI STANDARDI
1) Modilin Kodu

2) Modiilin Adi
3) Modiliin Ait Oldugu

e Sektor

e Alan

e Dal/Meslek Profili
e Ders

4) Modulin Tanimi
5) Modulin Programinin Amaci/Temel Yeterlilik
6) Giris Kosullari
7) Egitim Siresi
e Toplam Sire
e Sirenin Dagilimi (Teorik, Uygulamali ve is
basinda)
e Okulda, igletmede ve evde gegen sureler
8) Modulin Zorunlu Oldugu Meslekler
9) Modiilin Egitim-Ogretim ve Uygulama Ortamlari
e Sinif
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e Atdlye
e Labaratuvar
e Isletmeler
10) Modulin Gerektirdigi Donanim
e Sinif
e Atdlye
e Labaratuvar
e Iisletmeler
11) Egitimcilerin Yeterlilikleri
e Ogretmenler
e Diger Egitimciler (Usta ogretici, teknisyen, meslek
elemant, v.s.)
12) Modiiliin Programini izleme Degerlendirmesi
e Sinavlar (Teorik, Uygulamali)
e Performans Degerlendirme
13) Ogrenci Kazanimlari
e Bilgi ve Beceriler
e Yeterlilikler
14) Ders Ogretim Programinin Uygulama Faaliyetleri
e Programin Uygulama Plani
e Modiiliin Basliklari ve igerigi
o Kazandirilacak Yeterlilikler
15) Yoéntem ve Teknikler
e Sinifta ydontem ve teknikler
¢ Bireysel 6grenmede yontem ve teknikler
16) Sektorde, isletme ve uygulama yerleri

VI-OKUL STANDARTLARI

1)  Okulun Adi
2) Bulundugu Bolgel/il
3) lletisim Bilgileri
e Acik adresi
o Telefon-Fax
¢ Internet sitesi ve mail adresleri
e Calisma gln ve saatleri
4) Okulda Ydurutilen Programlar
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Alan Programlari
Dal/Meslek Programlari
Diger Egitim-Ogretim Faaliyetleri
Personel

dari Personel

Egitimciler

Diger Personel

Danigma Birimleri
Danigsma Kurulu

Okul Aile Birligi

Diger

Okulda Bulunan Birimler
Atolye seflikleri

AR-GE

Zuamre, Diger

5) Ogretmenler ve iletigsim bilgileri
6) Okulun Fiziki Durumu

e Derslikler

e Labaratuvarlar
o Atdlyeler

e Diger

7) Okulun Donanim Durumu
8) Okula Bagh Sosyal Tesisler
9) Okulun Binyesindeki Kultipler, Birlikler, Dernekler
10) Ogrenciler
e Ogrenci sayilari
e Ogrenci etkinlikleri
11) Okulun yUrattigu diger faaliyetler
12) isbirligi yaptigi kurum ve kuruluslar
13) Okulun Yayinlar
14) Okulun Gelir Kaynaklari
15) Yurattagu Projeler
16) Okulun Basarilari
17) izleme Degerlendirme
e Mezunlarin izlenmesi
e (OSS'deki bagarilari
o Sertifika sinavlarindaki basarilari
e Istihdam oranlari
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EK 2
OKUL BINALARI, DERSLIKLER VE DONANIMLAR

Derslik Standartlari:

o Derslikler binanin zemin katinda veya alt katlarinda olmalidir.

e Binalarda en az iki set kapi bulunmalidir.

e Kapillar en az 90cm geniglikte ve (zerinde igeriyi
gOzleyebilecek bir cam paralel bulunacak sekilde,
saglam/masif olmali cam izleme alani 625cm?yi
gegcmemelidir.

o Kapi Kilitleri:

a. Merkezi kilitteme sistemine uygun kilitler kullaniimali
b. Muimkinse, kartla galisan tipte kilit tercih edilmeli
c. Basit agmal/kapama dizenegi olmalidir.

e Network ve Telefon Hatlan:

Ogretmen kiirsiisi civarinda konumlandiriimig

2 data hatt

1 ses hatti

1 fiber hatti

1 adet duvar telefonu

(Okul ici telefon haberlesmesine olanak verecek telefon

servisi, her derslik ve labaratuvara kurulmali, derslik giris kapisi

yanindaki duvara telefon monte edilmelidir.)

Adotoryum tipi konferans salonlarinda, projeksiyon kabini
(odasi) icerisinde bir de telefon bulunmalidir.

YONLENDIRME/iSIMLENDIRME LEVHALARI/TABELALARI

e Oda isim ve numaralari ve oturma kapasitesi gosteren
levhalar ile sinif (derslik) kullanim programinin asilacagi
levhalar, derslik ana giris yanindaki duvara monte edilecek
sekilde monte edilmelidir.

e saret levhalari belirli bir standart sekil ve ebatlarda olmali
tum dersliklerde ayni standartlara uyulmalidir.

o Belirli tabelalara, derslik telefon no:su ve guvenlik telefon
no:su yazil olmahdir.
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e Ozel igaret levhalari ve belirli yol gésterici levhalar yaninda,
sesli bilgi verici cihazlar kullanilacaksa bunlarin kullanim
klavuzu da bir levha Gzerinde sunulmalidir.

Dosemeler:

o Yer dosemeleri, sinif ortamlarinda endustri tipi plastik (vinyl)
veya temizlik ve hiyjene uyumlu malzemeler kullaniimalidir.

Alet Ambari:

e Uygun ve glvenli bir alet/cihaz deposu (duruma gore) sinif
icinde veya yakininda merkezi bir yerde olmalidir.

Yizeyler:

e Boyall yuzeyler acik renklerde, dayanikli, silinebilir, parlak
olmayan ancak yumurta kabugu gibi gdrtinen bir sekilde
bitirilmeli/uygulanmalidir.

Oturma:

o Kolcakli sandalye kullanilacaksa, tabla genisligi yaklagik
1000cm? civarinda veya Uzerinde olmalidir.

e Sabit oturma diizeni ancak 75 ve Uzerinde Ogrenci alan
dersliklerde dusunulecektir. Bu durumlarda, o6gretmenin
Uzerinde serbestce dolasabilecedi 15 ile 40cm yikseklikte bir
platforum distnulecektir.

o Derslikte akustik icin kumas kapli sandalye kullanilabilir.

e Yaklasik %10 solak 06grenci hesaplanarak sinif oturma
dizeni olusturulacaktir.

Biiyiik Amfiler: (75 veya daha fazla oturakli amfiler)

e Lobi alani, yeterli kalabalia hizmet verecek genislikte
olacaktir.

e Lobi alanindaki oturma gruplar giris/cikis alanlarindan
olabildigince uzaga yerlestirilecektir. Bu lobide bekleyenlerin
olasi guriltisinin iceriye fazla etkisini de azaltacaktir.
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Amfi girisleri, amfinin blyikligine gore, yeterli genislikte
olmali; meyilli patikalarla tekerlekli sandalye ulagimina da
olanak vermelidir.

Amfilerin esas giris kapilari, mumkinse arka taraftan,
sahneden uzak tutulmali, her giris-gikis c¢ift kanath kapiya
sahip olmaldir. Kanatlar ige dogru agilabilmelidir.

Amfilerde, muimkin oldugu kadar cam ylizeylerden
kaciniimalhdir. Pencere birakilacaksa, uygun Kkarartma
mekanizmalari olusturulacaktir.

Donanimlar:

Gorsel sunum araglari, dersliklerde bir “ana kontrol merkezi”

olmasini zorunlu kilmaktadir. Ogretmen bu kontrollere kolay

ulasabilmeli; kontrol merkezi degisik iletisim olanaklarinin

kullanimina uygun asagidaki donanimlara sahip olmalidir.

o Elektrik prizleri

e Ses, video ve bilgisayar/internet prizleri

¢ Isik ve projeksiyon kontrol noktalari/switchleri

o Mikrofon ve ses kontrol sistemi ve derslikte bulunan
diger cihazlar kontrol edecek (projeksiyon kabini, alet
dolabi v.s. gibi) olanaklar 6gretmenin kontroliinde
olacaktir.

Kalem Acacagi:

Her derslikte 1-2 kalem agacagi, duvara monteli (saglam
vidalarla tutturulmus) sinifin 6n tarafinda 6grencilerin kolayca
ulasip kullanabilecegdi bir mekanda bulundurulur.

Isiklandirma:

Blylk salonlarda (amfilerde) coklu isiklandirma sistemi
disunulecektir. Rahat okuma seviyesinden, yari karanlik
dizeye kadar kontrol edilebilmelidir.

Dersliklerde 6gretmen ve dgrenci isiklandirma alanlari ayri
ayri duasunulmelidir ve ayri dugmelerden kontrol edilmelidir.
Girig bolumleri ayrica aydinlatiimahdir.
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Tdm isiklar 6gretmen tarafindan kontrol edilebilecek merkezi
bir konumda olmaldir. (Projeksiyon odasi olan blyik
salonlarda bir set de orada olacaktir.) Cift kontrol varsa,
ogretmen timine hakim olabilecek sekilde, ana kontrol
o0gretmende olmalidir.

Video-Projeksiyon Olanaklari:

Seminer odalarinda 100cm’lik perde/ekran yeterlidir.

Bunun yerine dersliklerde LCD ekranda kullanilabilir.
Ogretmen ses ve goriintiiyl kontrol edebilmelidir.
Miamkilnse, tahtanin iki yanina goérintl perdesi olmasi tercih
edilecektir.  Minimum 150cm  Tebesir/marker tahtasi
gereklidir.

Perde malzemesi mat olacaktir.

Perdenin en uzak o6grenciye mesafesi perde ebadinin
(kdsegen bazinda) 4 ile 4.5 katini gegmemelidir.

Duvara asilacak poster veya video perdelerinin yuksekligi
zeminden 200cm veya yukariya asilmasi gerekir.

Derslik Envanteri:

Bina adi ve numarasi (varsa)
Oda adi/numarasi

Odanin metrekare alani

Okul icindeki yerini gdsterir plani
Ogrenci/oturma kapasitesi

Oda Ozellikleri:

Zemin: diz, meyilli veya purizli

Yazi tahtasi ebatlari (uzunluk-cm.)
Pencere sayisi

Pencere karartma kapasitesi ve tipi
Projeksiyon perdesi: Sayisi, tipi, ebatlari
Bilgisayar olanaklari: Tip, cins, sayl, v.s.
Video olanaklari

Ses ve video baglantilari
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Network baglantilari: Tipi, sayisi, konumu

Telefon ve haberlesme olanaklari

Isiklandirma: Bélge () kontrolU; ayarli; floresant v.s.
Elektrik prizleri: Sayilari, tipleri, bolgeleri

Sergi panolari: Tip, sayi, ebat, konum

Harita askilar

Oziirlii ulagim olanag:

Havalandirma: (1sitma/sogutma/iklimlendirme)
Oturma Duizeni: Tipi, sayisi

Oda Durum Degerlendirmesi:

Odanin 1giklandirma durumu (pek iyi/iyi/orta/zayif)
Pencere kaplamalari (perde, jaluzi, pancur v.s.) durumu
Ses kontrolleri kalitesi

Oda-ici ses amplifikasyonu duzeyi

Akustik ylzeylerin durumu

Dis seslerden etkilenme durumu

Sicaklik durumu

Isi Kontrol Ozellikleri

Havalandirma

Isi kaynagi

Hava degisimi/akimi

Yazi tahtasi yatay uzunlugu

Sergi panolari

Harita askilari veya yazi tahtasi Uzeri aski raylari (posterler
icin)

Demonstrasyon bankosu/masasi/sirasi

Servisler; Gug kaynagi (elektrik/gaz/vakum/basingli hava)
Su tesisati (gesme, lavabo v.s.)

Projeksiyon perdeleri

Projeksiyon cihazlari;

e Slide Projektor

Overhead Projektor

Film Projektor

Video Kamera

VCR

Video Disc Player
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e LCD Panel

o Alet Trollesi/standi

e Ses ve Video Trollesi

Egitim aracglari ambari

Sabit cihazlar

Ogrenci ceket askilig

Ogrenci kitap raflari

Sicak ve soduk su cesmesi/lavabosu
Projeksiyon odasi

Pencere karartma tipi (koyu kalin perdeler/otomatik kayar
perde sistemi v.s.)

Pancur, disey perde v.s.

Ogrenci siralari: (tipi, diizeni)

Ogrenci masalari: (tipi, boyutlari)

Ogretmen stasyonu: (kiirsii, masa, sandalye)
Cop sepetleri/kutulari

Yer désemesi

Tavan désemesi

Yazi tahtasi malzemesi

Genel Hizmetler:

Gug: 240V, tek faz/lg faz

Cok fazli iletisim hatlari ve gikislari
Ses cikigl

Video ¢ikigi

Ulasim ve sirkllasyon

Odaya ulasim

Oturma diizeninin serbest genisligi
Odanin konumu (zemin, 1.kat v.s.)
Asansor (var/yok);

En 6n ve en arka sira arasi mesafe
Ayrilan hacim

Ogrenci bagina diisen hacim/alan
Ogretmen (kiirsii) alani

Oda igi sirkulasyon

Dizayn Kriterleri:
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Gorlnds ve ana cizgiler

Isiklandirma ve dogal i1sik yonU

Akustik

Yasam kalitesi

Bilgisayar/bilgisayarlar, ceket askilari, isim kartlari, hareketli
siralar igin mekan.

Onemli Unsurlar:

Givenlik

Standartlar

Teknoloji

Isiklandirma

Ses izolasyonu

Dizenli ve uyumlu bilesenler

Olgiiler:

lyi bir gériinim ve akustik saglamak igin derslikler

Meyil 1:12'den fazla olmamali, derinlik (uzunluk), genisligin
1.5 katini gegmemelidir.

Derslikler, 6grenci basina 2 ile 2.5m? alan dusecek sekilde
Olculmelidir.

Hareketli oturma dizeninde~2m?/dgrenci

Sabit oturma diizeninde~1.4m?/6grenci

Konferans tipi sira-sandalye i¢in~2m?/6grenci

Derslik tavan yuksekligi hesaplanirken, kullanilacak
projeksiyon perdesi ebadi (en uzaktaki 6grencinin gdsterileni
net segebilecedi blyuklikte) ve perdenin en alt ucundaki
goéruntd oturanlar tarafindan engellenmeyecek yulkseklikte
olacak sekilde; ancak her halikarda 2.75m'den az
olmayacak sekilde distn0lur, segilir.

Siniflarin  gurdltd kaynadi olabilecek mekanlardan uzak
olmasi gerekir.

Akustik igin: Arka ve bir yan duvara ses yutucu panolar
kullanilabilir.
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Panolarin konulara gore degisimi igin bu duvarlara rayl aski
sistemi kullanilabilir.

Rayli aski sistemi yazi tahtasinin bulundugu duvar boyunca
da kullanighdir.

Seminer Odalari: (Tipik olarak 20-25 6grenci igin)

Sinifta ylzylze tartismalara olanak verecek sekilde
dusuandlir.

Hali ve perdeler akustik ortam saglar/sert ylzeyler asgari
olmaldir.

Isiklandirma manualdir. Floresan lambalar uygundur.

Portatif oturma grubu tercih edilir.

Dikdortgen veya kolayca hareket edecek, birlestiginde U-
diizeni saglayacak masalar segilebilir.

180*180 bir projeksiyon perdesi yeterlidir.

Yazi tahtasi perde ile uyumlu ve yan yana yerlestirilir.
Tepegdz (overhead) bir trolli iginde, slide-projektor ile birlikte
hareket serbestligi saglar.

Data projektor/oda késesindeki dolapta tutulur.

Yardimci sehpa/masa, bilgisayar ve diger portatif aletler igin
gereklidir.

Seminer odasina bilgisayar hatti ve network baglantisi
gereklidir.

Bilgisayar Labaratuvari/Sinifi:

20 6grenci ve 1 6gretmen stasyonu (21 PC)
Network baglantisi-internet dahil

Akustik igin:
e Bilgisayar kasalarini masa altina koyarak gurdltd
azaltilabilir.

e Yer dosemesi, plastik-(anti statik 6zellikte)

e Duvar kaplamalari ve perdeler

e A/C guUrultist minimum olmali/split unit veya merkezi
havalandirma.

UPS (Kesintisiz gti¢ kaynagi) ~5 KVA

Aydinlatma:
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o Indirekt tavan aydinlatmasi; (dimmer switchli)
e Pencerelerde isik kontrolu igin ¢ift perde.
e Oturma duzeni: U seklinde veya paralel siral.
e Mobilya: Bilgisayar masalari: 105-122cm en ylzey/Kkisi
(Kitap rafli) masalar (76cm*122cm) veya (75*110cm)
o Elbise askiliklari
Calisma (yardimci) masalari
o Biro sandalyeleri/tekerlekli
e Ogretmen Platformu ve kirsusu
Gorsel sunu ve iletisim sistemi
File server ve ekipmanlar icin ayri dolap
Duvar raylari ve panolari
iletisim ag
Laser printer (her 20 6grenciye 1 adet-her laba 1)

Ogretim Alet ve Ekipmani:

o Laptop Bilgisayar

e QOdaici alet dolabi (sinifta)

o Projeksiyon perdeleri; yazi tahtasinin iki yanina birer adet

e Yazi tahtasi: Minimum 150cm eninde (perdeler arasi)

e Yardimci sehpa veya sehpalar, veya uygun ebatta masa

e Sabit tavandan asiimig data pnjectori veya portatif
projeksiyon cihazi

e Duvar telefonu

e Network portu; 6gretmen kirsu alaninda uygun bir konumda
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EK 3

EGITIMDE ALTYAPI DONANIM NORM VE STANDARTLARI

1- Okul Binalarinin Bakim Onarimindaki Standartlar:

2-

e Okul binalari ginimiz kosullarina uygun tadil ve tamir
edilecektir. Antibakteriyel i¢c cephe boyalari, nem gegirimsiz
6zel dis cephe boyalari kullanilarak kullanim  émrU

uzatiimaktadir.

e Binalarin karakteristik  6zelligine uygun elemanlarin
yenilemesi yapilmalidir. Sari tas eski okul binalarinda kapi
ve pencere yenilenmeleri aliminyum veya son teknoloiji

imalati degil ahsaptan tercih edilmelidir.

Derslik Norm ve Standartlari:

o Derslikler ilave edilecedi okulun ana binasinin karakter ve

mimarisine uyum saglamaldir.

e Ana 1sik yoni Kuzey Bati ile Kuzey dodu olmaldir.
Gulnesten yeterl korunma tedbirleri c¢agdas dizeyde
olmaldir. Pencere yuzeyi taban alaninin max 1/5’i kadar

olmalidir.

e Pencere denizlik yuksekligi ana i1sik yéninde max 90cm

olmalidir.

e Hava hacmi min 4 m?® olmali, derslik net yliksekligi min 3,5

mt olmaldir.

e Derslikte alan 2 m? 6grenci En: 7 m boy 8 m mevcut 28

@grenci.
e |ki kapisi olmalidir.

e Yaz tahtasi platformu 17 cm yilksekliginde olacak ve en

yakin 6égrenci sirasi 2 m mesafede olmalidir.
Okul Binalari Norm ve Standartlari:

Arazi:

e Sakin, tozsuz, yogun trafigi olmayan giris cikis yollari ve

genel ulasim araclari ile iyi iligkili olmalidir.
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Arazi blyikligu insaat sahasi dahil 20 m?/6grenci olmaldir.
Teneffls avlusu min 5 m? olmal.

Ozdrlller girisi igin egimli yol

Cevre duvari 120 cm ylikseklikte olmali. Uzeri yapilacaksa
metal olarak yikseltiimelidir.

Binalarin ¢atisina su ve i1si yalitimi yapilmali

Binada bulunan mahaller

Mudir odasi

Md muavinleri odasi
Ogretmen odasi
Toplanti odasi
Calisma odasi
Sekreter odasi

Fen laboratuvari
Bilgisayar laboratuvari
Resim is atblyesi
Katiphane

Gok amagli salon (anfi)
Kapali spor salonu
Kafeterya

Acik Spor sahalari
Arag park yeri

Dil labaratuvari

Muzik Odasi

Kdltir Sanat Bolimu ve sergileme

Genel Oneriler

Derslikler ana aydinlatmayl Kuzey Dogu ve kuzey Batidan
almayacak sekilde dizilecektir.

Désemeler hijyene uygun malzemelerle kaplanmalidir.

Pencere camlari min 2 m ylkseklige kadar mekanik
etkenlere dayanikli olmalidir.

125



Koridorlarin yan duvarlari 1,3 m’ye kadar silinebilir boya ile
boyanmali . ana koridor genisligi max 2.5 ara koridorlar max
1.5 m olmaldir.

Kapilar net 100 cm olmali ve disa aciimalidir.

Koridorlarda karsilikli derslik kapilari sasirtmali konulmali ve
Ulkemiz sartlarina gbére  havalandirma amacli Ulkemiz
sartlarina gére 20 m koridorda karsilikhi ¢ift kapili servis
kapilari konmalidir.

Merdivenler net 1,5 m min geniglikte olmali, riht ylksekligi
max 17 cm basamak genisligi min 29-30 cm olmalidir.
Dersliklerde vestiyer olmamali, koridor iclerindeki nislerde
olmal.

Tdm duvar ve tavanlari yanmaz malzeme ile kaplanmalidir.
Ses yalitimli olmali

Mekan sicakliklari 20 C olmali

iklimlendirme sistem ve tesisleri gurltiisiiz olmali.

WC Norm ve Standartlar:

Avluya yakin olmali

Katlarda tekli WC’ler tercih edilmeli

Ozurlt 6grenciler igin 6zirlii WC bulunmali

20 6grenci veya 6gretmene kabin dusmeli

Kabin duvarlari 2mt Gzeri agik olmali

Zemin ve 2mt'ye kadar duvarlar seramik kaplanmali.
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MEFRUSAT

e idarece her tiirlii envanteri muhafaza edecek tiirde olmali

e Her 6gretmene net 60*60*40cm alan ihtiva eden

e Her dgrenci icin 6zel 40*40*40cm gozleri olan 6grenci dolabi
her derslikte bulunmalidir.

e Her yas ¢ocuk igin sira sandalye Ust kotlari arasi max 2.3cm
olmali

e Her sandalye Uzerinde 2cm sungerli terletmeyen kumasli
oturma yastigi olmalhdir.

e Kullanilacak sira-sandalyeler serbest olmalidir.

e Siralarin tzerinde kalemlik nisi, altinda c¢antaligi olmalidir.
Sira Ust tabla genisligi min 40cm olmalidir.

Bazi Okullarin Ogrenci ve Derslik Sayilari

Okul Adi Ogrenci Sayisi Derslik Sayisi
Sht.Hiseyin Ruso
Ortaokulu 934 27
Bayraktar Ortaokulu 633 22
Sht.Turgut Ortaokulu 761 25
Lefkosa Tirk Lisesi 1047 35
Namik Kemal Lisesi 868 27
Tirk Maarif Koleji 532 26
Sht.Ertugrul ilkokulu 781 25
23 Nisan Ilkokulu 861 30
Gonyeli llkokulu 569 22
Sedat Simavi Endustri 635 18
ve Meslek Lisesi (18 atolye)
H_aydgrpa§a Ticaret 495 20
Lisesi
Atatirk Meslek Lisesi 233 (15 a?élye)
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EK 4

EGITIMDE KALITE ARTIRIMI UZERINE 16 STANDART

Okul Egitiminde (Orgin Egitimde) kalite artirimi igin 2000
yilinda AB Egitim Raporunda yer alan 16 standart;

ALAN

Matematik

Okuma

Fen

Bilgi ve iletisim Teknolojisi (ICT)
Yabanci Dil

Ogrenmeyi Ogrenme
Vatandaslik

Beceri

Nogokwh =

Okul terk (Mezun olmama)
Orta Ogrenim Ustl Ogrenim Tamamlama
0. Mesleki Egitime Katilim

Basari ve
Gegigler

= ©®

P 11. Ydnetim ve Degerlendirme
Okuldaki Egitimi 12. Ailelerin Katilimi

izlemek
13. Ogretmen Yetistirme ve Hizmet igi Egitim
waynaklar ve 14, Okul Oncesi Egitime Katilim
aprianma 15. Ogrenci Basina Disen Bilgisayar Sayisi

16. Ogrenci Basina Diigen Egitim Harcamasi
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b)

c)

d)

e)

f)

g)

EGITIMDE TEMEL STANDARTLAR

Bilimsel, Verimli ve Kaliteli Egitim: Bilimsel dlslince ve
bilimsellige énem veren bir anlayigla egitimin her alan ve
kademesinde verimlilik ve kaliteden 6din verilmemelidir.

isbirligine Dayali, Katiimci _ve Demokratik Egitim:
Egitim ve &gretim alanindaki igbirligi, katilimcilik ve
demokratik  anlayis, sinifigi, okuligi, okullararasi,
toplumlararasi ve uluslararasi duzeyler taginarak, 6grenci-
ogretmen-veli baglaminin yani sira sivil toplum 6rgatlerinin
etkin ve geri donutli her tarlli katihmi saglanmalidir.

Ozgqiirliikcii, Yaratici ve Hosgériilii Egitim: Hoggorli
bir anlayigla egitimin her alaninda ve her kademesinde
sorgulamaya olanak taniyan anlayiglarla yaratici bireyler
yetistirilmesi saglanmalidir.

Bilisimsel Gelismeye ve Yabanci Dile Onem Veren
Egitim: Bilgi gaginin gereklerini yerine getiren ve her tirlu
iletisimi etkin kilacak bir anlayis yapilandiriimahdir.

Dinamik, Yenilenebilir, Yasam Boyu Egitim: Toplumun
her kesiminde bireyi, gereksinim duydugu alandaki bilgiye
ulasabilmesini saglayacak yapilanma hayata
gegirilmelidir.

Emniyetli, Ruhsal ve Fiziksel Saghgi On Planda Tutan
Egitim: EJitim sdrecinin tim kademelerinde, 6grencinin
ruhsal ve fiziksel saghgini 6n planda tutarak, emniyetli bir
ortamda egitim almanin gerekleri ivedilikle yerine
getirilmelidir.

Avrupa Birligi_Standartlarini_ Ongéren Egitim: Egitim
sistemimiz, Avrupa Birligi ile bitinlesme hedefinde olan
Ulkemizin, bu alandaki gerekli bilgileri edinmeyi ve
Avrupa’nin  bilgi birikiminden faydalanmayi 6ngoéren
yapilanmayi icermelidir.
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EGITIMDE GENEL NORM VE STANDARTLAR

Egitimde genel norm ve standartlar, gagdas egitim anlayigini
éngéren bir yapiyla diinyaya dénik olarak belirlenmelidir. Ozellikle
tyesi olmayi hedefledigimiz Avrupa Birligi Ulkelerinin egitimde temel
strateji olarak belirledigi “Lizbon Stratejisi’’ ve 16 Kalite Kriteri”
(16 Quality Indicators), genel norm ve standartlarin esasini
olusturmalidir.

Egitimde Genel Norm ve Standartlar olusturulurken, esas
alinacak gosterge “16 Kalite Kriteri’nde yer alan “6grenci basina
disen egitim harcama miktari’dir.

Yukarida Dbelirtilenlerin  yani sira okullarimizin  bina
yapilanmasinda ve Ogretim kadrolarinin olusturulmasinda gbézardi
edilmemesi gereken, genel norm ve standartlari agsagidaki gibi
gruplayabiliriz:

1) Etkin ve Verimli Egitimde Genel Norm ve Standartlar
a. Etkin ve Verimli Ogretim Kadrolar:

Okullarda gorev yapan tim 6gretmenlerin etkin,
verimli ve yonlendirmeye donlk gdérev yapabilmeleri igin
her alan ve kademede yeterli sayida ve nitelikte
kadrolari olusturmak gereklidir. Okul Yoneticilerin,
“Ogretmenler Yasasi’nda belirtilen oran ve niteliklerini,
katihmci  bir anlayisla yeniden belirlenmesi igin
tartismaya agilmasi gerekliligi vardir. Bu baglamda okul
yoneticileri ve 6gretmenler arasinda dikey gegise olanak
veren ve uzman O&gretmen kavramini tanimlayan
dizenlemeler de dikkate alinmalidir.

Verimli 6gretimde okul i¢i denetimin en 6nemli
yapitasini olusturan, alan/bélim seflerinin yeterli say1 ve
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Vi.

Vii.

viii.

nitelikle ihtiyag duyulan her alan ve kademede
gorevlendiriimeleri gbzardi edilmemelidir.

b. Etkin ve Verimli Egitim Ortamu:

Her alan ve kademedeki egitim-6gretim
programlarinin 6zel hedeflerine ulasmasinda, ihtiyac
duyulan tim 6gretim metodlarini igeren, egitim ortamlari,
her okula esdeder bir denge olusturacak bigcimde
yapilandiriimalidir.

Her okulda, derslik, idare odalari, kitliphane,
atolye, laboratuvar, salon, 06zel alan odalari, arsiv,
ambar, iletisim aglari, ihtiya¢ birimleri ve serbest zaman
alanlari yeterli nitelikte ve buyuklikte olmalidir. Soyle ki;

Tdm kapali alanlarin rahat sirkilasyon imkani
verebilecek blyUklik ve dlgllerde olmasi.

Derslikler grup c¢alismasini amaglayan 24 Kisilik
o6grenci sayisina gore dizenlenmesi.

Ogrenci basina en az 1.2 metrekare digecek sekilde
¢ok amagh kullanilabilecek bir salonun olmasi.

Her tarl0 egitim-6gretim ara¢ ve gereclerini rahatca
kullanilabilecek durumda olmasi.

Elektrik, aydinlanma ve diger teknik donanimin yeterli
ve ihtiyaglara yanit verir sekilde olmasi.

Yeterli dogal 1sik almasi ve farkli hava kosullarinda
rahat ulasilabilir olmasi.

Fizik, Kimya, Biyoloji ve/veya Fen Bilgisi
laboratuvarlari, Resim, Is-Egitimi atélyeleri, Mesleki
Teknik Ogretim okullarindaki her alan ve kademedeki
teknik atdlyeler ihtiyag duyulacak her tirdeki ders
arag-gereclerini ihtiva eder durumda olmasi.
Bilgisayar laboratuvarlari, ICT  teknolojilerinin
kullanilabilecek donanimda olmasi ve 6grenci bagina
disen Dbilgisayar sayisinin  AB  dyesi Ulke
standartlarina ulastiriimasi. (Bkz. Sixteen
Indicators, Number of Student Per Computer)
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ix. Sosyal bilgiler, ingilizce v.b. gibi egitim-6gretim
programinin hedeflerine uygun olarak 6zel ¢alisma
alani gerektiren derslerin ihtiyag duydugu gerekli
alanlar olusturulmasi.

X.  Yukarida bahsedilen tim birimlerde
kullanilabilmesine olanak veren ve yeterli sayida
olmak kosulu ile her okulda; fotokopi, faks, tepegoz,
bilgisayar, projeksiyon, ekran/perde, T.V., video,
teyp, ses dizeni Unitesi cihazlari ile pano, ¢alisma
masalari ve yeterli kirtasiye malzemesinin bulunmasi.

2) Giivenli ve Saglikh Egitimde Genel Norm ve Standartlar
c. Okula Gelirken-Giderken Giivenlik ve Saglk:

Ozellikle zorunlu egitim dénemindeki égrencilerin
okula gelis ve gidislerini duzenleyen “Zorunlu
Tasimacilik Tdzugl” ivedilikle ele alinip, ortaya g¢ikan
ihtiyaclara ve uygulamalara gore yeniden
dizenlenmelidir.

Sadece okuldan-eve ya da evden-okula degil,
egitim-6gretim  uygulamalarinin  gerektirdigi ~ spor
faaliyetlerine, teknik, arastirma ve diger sosyal etkinlik
gezilerinde de ulasimin hangi kosul ve standartlarda
olacagi bu tizukte yer almalidir.

d. Okulda Guvenlik ve Saglik:

Okul binasinin, tasariminda, yapiminda, tamir ve
bakiminda kullanilacak yapi malzemelerinin, elektrik ve
su tesisatlarinin bir batin olarak teknik, estetik gorinus,
hijyen ve saghk kurallarina uygunlugu tartisilmaz
olmalhdir. Okulda, her tirli glvenlik ve saglik
ihtiyaglarinin karsilanabilecegi gerekli ve yeterli birimler
olusturulmahdir. Bu baglamda;
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e Okul binalarinin saglamhgi, yasal mevzuatlara
uygun olmasi.

e Tuvaletlerin, en az 35 6grenciye 1 adet disecek
sekilde, hijyen ve saglik kurallarina uygun olarak
dizenlenmis olmasi.

e Elektrik, kullanma suyu ve atikk su sistemlerinde
meydana gelebilecek arizalari en kisa slrede
giderebilecek dnlemlerin alinmig olmasi.

e Okul acgik alanlarinin, genel saglik kurallarina ve
cevre diizenlemelerine uygun olmasi. Ogrenciler
arasinda meydana gelebilecek disiplin  disi
davraniglara aninda mudahalede edilebilecek goéris
alanin iginde olmasi.

e Sportif sakatliklar ve dider yaralanmalara ilk
mudahalenin yapilabilmesine olanak veren, okulun
biydkligine gobre bir revir odasinin ve/veya
ilkyardim dolabinin bulunmasi.

e Kantin, kafeterya ve diger beslenme alanlarinin,
saglik ve hijyen kurallarina  uygunlugunun
tartisiimamasi ve yasal sarthamelerinde yer almasi.

e Yukarida belirtilen kosullari yerine getirmek icin,
gerekli olan, yeterli sayidaki teknik elemanlarin ve
gece bekcilerinin goérevlendirilmesi.

Derslik, Laboratuvar ve Atodlyelerde Giivenlik ve
Saghk:

Ogretmen ve 6grenciler okullardaki zamanlarinin biyik
bir kismini dersliklerde, laboratuvarlarda ve atdlyelerde
gecirmektedirler. Bu alanlarin azami derecede saglikh
ve glvenli olmasi tartigsiimazdir. Dolayisiyla agagidaki
unsurlarin dikkate alinmasi gereklidir.

e Kullanilan tim derslik, laboratuvar ve atdlyelerde,
kapl, pencere, yer, tavan ve duvarlar teknik
mevzuatlara uygunlugu tam ve hasarsiz olmasi.

e Kullanilan tim  dersliklerde, laboratuvar ve
atOlyelerde, yeterli dogal 1sik, ihtiyag duyulan
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iklimlendirme  ve  aydinlatma  icin  gerekli
donanimlarin yer almasi.

Tum kapali alanlardaki elektrik tesisatlarin, emniyetli
malzeme ile ve tam guvenlikli olarak désenmesi.
Kapi, pencere ve diger aksamlarin, yangin ve
benzeri olagan Ustl kosullarda sorunsuz calisabilir
olmasi.

Gunluk temizliginin yani sira, periyodik olarak bina
bakim onarimin yapilmasi.
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EK 5

SAGLIK VE SOSYAL YARDIM BAKANLIGI
IV. MiLLi EGITIM SURASI iCIN ONERILERI:

Yurttaglarimizin  fiziki, ruhsal saghginin korunmasi ve
gelistiriimesi ile saglkli cevre kosullari icerisinde yasamalarini
saglama goérevinden sorumlu olan Bakanligimiz, egitim sistemimizin
hedefi olan bilgi ile donatiimis, mesleki beceri kazanmis, dislinen,
sorgulayan, arastirici bireylerin ancak fiziksel ve ruhsal saghga
sahipse kendi potansiyellerini tam olarak ortaya c¢ikarabilecekleri
dislncesindedir. Bakanhgimiz, gerek toplumumuzun &nemli bir
kesimini olusturan gen¢ kusaklarin egitim sureci icerisinde ve
gerekse yaygin toplum egitimi yolu ile bu gdrevini etkin sekilde
surdurebilmesi amaci ile Milli Egitim ve Kdltdr Bakanhgi ile iligkilerini
daha yogun sekilde slrdirmekte kararlidir.

Egitim sisteminin AB Ulkeleri egitim sistem ve standartlarina
uyumunu saglamak amaciyla; Milli Egitim ve Kdiltir Bakanhgi
binyesinde egitimle ilgili Avrupa Birligi Masasi olusturulmasi ve
calismalarini asagidaki basliklar altinda surdartlmesi:

e Ulkemiz vatandaslarina ve c¢ocuklarina en iyi egitim
kosullarini saglamak,

e Avrupa Ulkeleri ile Ulkemiz arasindaki egitim alaninda bilgi
alis verisini gelistirmek,

e Avrupa Uulkeleri egitim sistemlerine iliskin dokiman ve

istatistikler toplamak,

AB ile yiksek 6gretimde is birligi saglamak,

Yabanci Dil 6gretimini etkin bir sekilde gergeklestirmek,

Tdm egitim kurumlarina giriste esitligi saglamak,

Cocuklari is hayatina hazirlamak,

Sirekli egitim uygulamasiyla issizligin dnine gegmek.

Her tir ve kademedeki egitim kurumlari igin;
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Okul tir ve kademeleri,

Baslama ve tamamlama yaslari,

Ogretim yili siiresi,

Zorunlu 6grenim suresi,

Ogretim programlari ve ders kitaplarinin hazirlanmasi,
Okutulan derslerin turl ve ders saati sayilari,
Olgme ve degerlendirme sistemi,

Ogrenci kisilik ve yénlendirme hizmetleri,
Universiteye giris sistemi,

Ogretmen yetistirimesi, atanmasi ve zorunlu olarak
okutmasi gereken ders saati sayilari,

ARGE calismalari,

e Yaygin egitim ve igleyisi vb.

konularinda AB Ulkelerinin  egditim sistemlerini inceleme
calismalari yapilmali ve inceleme sonuclarina gére sistemin
ihtiyac duydugu konularda gerekli duzenlemeler zamaninda
yapiimahdir.

Bunlarla birlikte Orta okul 2-3 sinif 6grencilerine kendilerini
tanima; ilgi ve yeteneklerini tespit edebilme, meslekleri tanima,
mesleklerin gerektirdigi nitelikleri tespit edebilme ve bu niteliklere
iliskin 6gretim kurumlarini belirleyebilme alanlarinda rehberlik etme
amaciyla bir galisma yapilmali.

Ogrencilerin kendi ilgi ve yeteneklerini tanimalari, onlarin
hangi alanlara ve hangi mesleklere yoneleceklerini 6zglrce ve
istekle secme firsati saglayacaktir. Boyle bir segim, istekle yasam
boyu 6grenmeyi glindeme getirecektir. Genis anlamda 6grenciler
hem kendi ilgi ve yeteneklerini sonuna kadar kullanabilecekler hem
de kendilerinin ve ailelerinin mutlulugunu saglayacaklardir.

Ogretim materyalleri ile ilgili AB standartlarinda c¢alismalar
baslatilarak, ders kitabi ile birlikte aktif 6grenme yéntemine uygun,
O0grenci merkezli anlayigla “égrenci ¢alisma kitaplan” ve
“6gretmen kilavuz kitaplan” hazirlanmasi ve uygulamaya
konulmasi saglanmalidir. Ogretim materyallerinin  kullanimini
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saglamak amaciyla, AB’deki Ogretim materyalleri ve yeni bilgi
teknolojileri konusunda hizmet ici egitimin verilmesi planlanmalidir.

Ogrenci merkezli egitim amaci ile modern ders kitabi
hazirlama c¢alismalarini yénlendirmek ve rehberlik etmek amaciyla,
Avrupa Birligi Ulkelerinden 6rnek ders kitabi ve dgretim programlari
getirtiimeli, kendi kiiltiirel deger ve normlarimiz da g6z 6ninde
bulundurularak  katihmci  anlayigla  bu  calismalar  sUratle
tamamlanmalidir.

AB’nin  egitim, oOzellikle yuksekogretim  konusunda
uygulamaya basladigi projelerle uluslar arasi 6grenci yetistirme
egilimleri, bu alanda gelecegin ¢ok dil bilen, Ulke kaltirlerini taniyan
meslek  mensuplarini  yetistirmeye  yoneliktir.Ylksekogretimde
olusturuimaya baslanilan Avrupa alaniyla ilgili Sorbon ve Bolonya
Deklerasyonlarr’nin tilkemiz tarafindan gerekleri yerine getiriimesiyle,
gerek akademik personelin gerekse 6grencilerin yodun olarak ikili
iletisimde bulunmalarina katki saglanmis olunacaktir
dislncesindeyiz.

Milli Egitim Bakanhgi ile Bakanhdimizin ortak bir gati altinda ve
isbirligi icerisinde,

1. Okullarimizda mufredat programlari igerisindeki saglik bilgisi
ders icerikleri zenginlestirilip, yayginlastiriimahdir.

a) Ilk yardim ; Kaza, siddet ve afetlerin olumsuz
sonuclarinin azaltilmasi (ev, ig, trafik kazalar)
amac! ile uygulamal ilkyardim egitimlerinin
baglatilip yayginlastiriimasi,

b) Cinsel egitim ; Ureme, cinsel saghgn
gelistiriimesi ve cinsel yolla bulasan hastaliklari
Onlemek amaci ile cinsel saglik egitimi
baslatiimasi,

c) Beslenme ; Cocuklarin saghkli geligimini
saglamak amaci ile beslenme egitiminin
yogunlastiriimasi

d) Hastaliklardan korunma ve saghgi gelistirme ;
Risk faktorlerinin azaltilmasi, sigara, alkol,
madde kullanimini Onleme, bulasici
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hastaliklardan  korunma, bulasici olmayan
hastaliklardan korunma konularinin gelistiriimesi

e) Genglere sorun c¢bozme egitimi; disiplin
yéntemleri , sorumluluk verme, guven gelistirme,
madde kullanimini énleme, c¢atisma ¢6ziminde
yardim edici teknikleri kullanmayir 06gretme,
fiziksel ve psikolojik gelisim, kisiler arasi iletisim
gelistirme vb . konularin interaktif islenmesi,

f) Cevre saghgi; Gerek egitim kurumlari, gerekse
toplum icerisinde ¢evre saghgdi bilincinin
gelistiriimesi, konut saghgi, saglikh su, atiklar,
sanayi isletmeleri, hava Kkirliligi, is saghgi, gida
saghgi, planli kentlesme, gulrultd, plestisitler,
radyasyon vb konularda egitimin
yayginlagtiriimasi,

dg) Demokrasi, insan haklann ve hasta haklari;
Herkesin potansiyel bir hasta olabilecegi
distlincesi igerisinde , geng kusaklara ve topluma
¢agdas insan haklarinin ayrilmaz bir pargasi olan
hasta haklarini kullandirma yetenegini
kazandirma amaci ile egitim c¢alismalarinin
yayginlastiriimasi.

Bakanligimiza bagh kurumlarin  sorumlulugunda tim
okullarda duzenli v e surekli olarak saglik egitimleri devam
etmeli, egitimler ogretmenleri, Agrencileri ve tim okul
galisanlarini kapsamalidir.

Okul Saghgr Hemsireligi uygulamasi gelismis (lkelerde
oldugu gibi baslatiimali ve okullarda ‘Okul Saghgi Hemsiresi’
istihdam edilmelidir
a) Insan’a yénetlik saglik denetimleri: Halihazirda dis
ve g6z denetimleri sekilde vyapilan saglk
denetimleri, cocugun fiziki gelisimi izleyecek sekilde
kategorilere ayrilarak gerceklesmesi. Bu amagcla her
cocuk igin 15 yasina kadar her yil saglk gelisim
raporu hazirlanmasi.
b) Altyapiya yonelik saglik denetimleriOkul
altyapilarinin, sinif dizeni, havalandirma, guirltd,
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kantin ve yemekhaneler, tuvaletler, ulasim hizmetleri
agisindan sik sik denetlenmesi

Bu hizmet, 0&grencilerin ve personelin  saglidinin

degerlendiriimesi, gelistirimesi saglikli okul yasaminin anlasiimasi
ve surdurilmesi icin okulda gergeklestirilen tim girisimleri igerir. Okul
saghgi hemsiresi okuldaki saglikla ilgili 6ncelikleri belirler bunun igin
dgrenciler ve okul personeli ile ilgili tm planlamalari yapar, uygular
ve degerlendirir.(Danigsmanlik)

4,

Her okula bina ve yapi standartlarini dikkate alan gerekli
yatirim yapilarak, saglikh egitim ortami yaratiimahdir. Saghgi
tehdit edecek tium yaplilar tek tek ele alinmali ve sektorler
arasi isbirligi de gelistirerek zaman geciriimeden eksiklikler
giderilmelidir. (Ozirluler igin gerekli tedbirler mutlaka yapim
asamasinda iken alinmalidir.)

Okul kantinlerinde satilan her tirli gida sirekli olarak kontrol
altinda tutulmahdir. Kafeteryalarin galigtirilmasi, pisirilen ve
cocuklar tarafindan tuketilen yiyecekler temel saglik
hizmetleri ve beslenme uzmanlarinin denetiminde olmalidir

Okullarimizda henlz gelisme doénemlerinde bulunan
cocuklarimizin agir cantalar nedeniyle bel, omuz, sirt
agrilari, omurgada egrilme sorunu giderek artmakta ve
gelecek nesilleri tehdit eder boyutlara ulasmistir. Bu konuda
suratle tedbir alinmasi gerekmektedir . Siniflara konacak
dolaplarla ¢ocuklarin fazla yik tasimalari ve bundan dolayi
dogabilecek sorunlar 6nlenebilecektir.

Tdm o6gretmenlerin performans degerlendirmeleri  dizenli
olarak  standartlar  dogrultusunda ve  &grencilerin
degerlendirmelerinin  de dikkate alindigi bir sistemle
yapilmahdir.

Ogretmenlerin  6grencilerini  arastirmaya  yénlendirecek
konular mufredata eklenmeli, sorgulayan, karar verme
glcunu kullanabilen ve hedefi olan saglikli kisiler yetistirmek
ana hedefimiz olmalidir .
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9.

10.

11.

Mesleki Teknik okullarda ézendirilecek sekilde iyilestirmeler
yapilmahdir. Kuzey Kibris'ta gelecek yillar da géz éninde
bulundurularak hangi is alanlarinda ihtiyag olacagi
belirlenerek mezun verilmelidir. Mezun olan cocuklar fazla
bekletiimeden istihdam edilmelidir. Universiteye gitme
olanaklari artirnimalidir .

a) Mesleki Teknik okullari gelistirilerek farkli meslek
dallarinin acgilmasini saglamalidir. Ozellikle teknolojiye
uygun meslekler éncelige alinmalidir.

b) Mesleki Teknik okullarinda da ingilizce egitimine
agirhk verilmelidir .

c) Her okulda olmasi gereken bilgisayar laboratuvari
Mesleki Teknik okullarinda da olmalidir.

d) Mesleki Teknik okullarinda da saglik egitimi mifredata
konmali. Genglere sorun ¢6zme egitimi, disiplin
yontemleri, sorumluluk verme guven gelistirme,
madde kullanimini énleme programlari, Cinsel Egitim,
Catisma ¢6zimunde yardim edici teknikleri kullanmayi
Ogdretme, Fiziksel ve psikolojik gelisim, kKisiler arasi
iletisim gelistirme vb. konularina tim okullarda ve
mesleki teknik liselerde yer verilmelidir.

Egitim suresince her gocugun sagligini givence altina almak
amaci ile saglik sigortasi yaptiriimali.

Sivil Toplum Orgitleri ve sektorler arasi igbirliginin
gelistiriimesi.

Milli Egitim Bakanhdi ve Egitimle ilgili her kurulus,

cocuklarimizin gelecegimiz oldudu bilinci ile egitim planlamasi
yapilirken énce onlarin mutlulugu ve ruh saghgdini 6n planda tutarak,
o6grenci merkezli hareket etmelidir.

Ozdem Nurluéz (M.Ba),
Yesim Kubilay (M.Sc)HMYO Ogretim Gorevlisi HMYO Bagogretmeni
Ejdan Sadrazam (Dr) SSYB Kidemli Idare Memuru Okul Saglig:
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insan yagami iginde okul ¢agi neden 6zel bir dénemdir?

Okul c¢agi, cocuklarin blyime ve gelisme dénemidir. Bu
dénemde erken fark edilen biylime-gelisme bozukluklarinin énine
gecmek daha kolaydir.Okulda ¢ocuklar toplu halde bulunduklari igin
bulasici hastaliklarin goérilme ve yayilma hizi daha fazla olabilir,
ancak toplu halde bir arada bulunmalarinin iyi bir yénu agilama gibi
koruyucu 6nlemlerin daha kolayca alinabilmesidir.

Basarili bir egitim igin 6grencinin saglikh olmasi temel
kosuldur. Gérme ve isitme gibi bazi bozukluklar erken taninip tedavi
edilirse 6grencinin basarili olma sansi artar. Okul genellikle
cocuklarin korunakli yuvalarindan c¢ikip toplum igine girdikleri ilk
yerdir, bu durumun yaratacagi ruhsal ve sosyal sorunlar igin gocuk
desteklenmelidir.

Cocukluk dénemi saglik aligkanliklarinin gelistiriimesi icin de uygun
bir dénemdir. Saglikli bilgi, tutum ve davraniglari gelistiren 6grenciler
cevrelerindeki bireyler icin de egitici olabilirler.

Okul sagligi hizmetleri; 6grencilerin saghgini degerlendirmek,
korumak ve gelistirmek igin yapilan galigmalarin timudir. Boylece
saglikli okul yasami saglanir ve surdurulirken, bir yandan da
ogrenciler araciligiyla topluma saglik egitimi verilmis olur.

Okulda verilebilecek saglik hizmetleri nelerdir?

1. Akut hastaliklara yaklasim: Okulda sik gorilebilen kanama,
solunum yetmezligi, bayllma, konvilziyon, alerjik reaksiyonlar,
yaniklar, zehirlenmeler, kafa travmalari, Ust solunum vyolu
enfeksiyonlari, deri enfeksiyonlari, ishal, kusma, karin agrisi,
burkulma, kirik, c¢ikik gibi ani durumlarda yapilan ilkyardim
girisimleridir.

2. Siregen hastaliklara yaklasim: Okulda siregen hastaligi olan
cocuklarin olmasi durumunda bu hastaligin cocuk, aile ve egitim

Uzerindeki etkileri ile micadele etmek gerekir. Ornegin astimli bir
cocukta gevre kontroli ve enfeksiyonlarin dnlenmesi; diabetli bir
gocukta kan sekerinin izlenmesi ve hastanin uyumunun
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geligtiriimesi; epileptik bir ¢ocukta ise ataklarin énlenmesi ve
kazalardan korunmasi igin gaba harcanmalidir.

3. Saghigin degerlendirilmesine yonelik calismalar

Tarama programlari: Okul yillari boyunca ortaya gikabilecek ve
egitimi engelleyebilecek gérme, isitme bozukluklari vb. gibi sorunlara
yonelik tarama muayenelerinin her yil ya da 1-2 yll ara ile
yinelenmesi gerekebilir. Bu incelemeler sonucunda hastalik kugkusu
olan  o6grencilerin  konunun uzmani  tarafindan  yeniden
degerlendirilmeleri saglanir.

a) Gorme taramalari: Gérme kusuru olan 6grencilerle
olmayanlar arasinda okul bagarisi ydninden farklar
vardir. Gérme kusurunun erken saptanip dizeltiimesiyle
bu fark ortadan kaldirilabilir. Gérme taramalari Snellen
eseli kullanilarak yapilir. Gérmesi 8/10°un altinda olanlar
kuskulu gérme kusuru olarak degerlendirilip uzmana
goénderilir.

b) lIsitme taramalari: isitmenin dlgiilmesinde fisilti testi,
saat testi gibi basit yontemler kullanilabilecegi gibi, hava
iletimini 6lgen pur ton odiyometri gibi daha guvenilir
yontemlerden de yararlanilabilir. Bu aygitlarin tasinabilir
olanlari okul taramalarinda kullanilabilir. Ogrencinin
kulaklarindan birinde 20 desibellik kayip varsa uzmana
gonderilir.

c) Dis saghgi taramalar: Dis glruklerinin erken taninip
tedavi edilmesi o disin kaybini énledidi gibi, vicuttaki bir
enfeksiyon odaginin da ortadan kalkmasi demektir,
ayrica bu taramalar sirasinda bir diger dis saglgi sorunu
olan okllizyon bozukluklari da saptanabilir.Baylime ve
gelisme taramalari: Ogrencilerin boy ve agirliklari her yil
Olgulmeli, gelisiminde gerilik saptananlar ileri incelemeler
icin sevk edilmelidir.
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4. Saghgin korunmasi ve gelistirilmesine yonelik galismalar:

e)

g)

h)

)

Bagisiklama: Bebeklikte baslanan asilarin pekistirme
dozlarinin okul ¢aginda yapilmasi, égrencilerin toplu olarak
bir yerde bulunmasi nedeniyle saglik calisanlarina kolaylik
saglamaktadir.

Beslenme: Ogrencilerin beslenme programlarinin yeterli
ve dengeli, saglik kurallarina uygun olmasi okul saghgi
ekibinin denetiminde olmalidir.

Tastyicilarin arastiriimasi: Okul ¢alisanlarinin B hepatiti,
salmonella, tliberkuloz yoninden taranmasi, O6zellikle
kantin ya da yemekhanesi olan okullar i¢in gok énemlidir.

Spor etkinlikleri: Ogrencilerin bedensel ve ruhsal
gelisimine olumlu katkilari oldugu icin spor etkinlikleri
desteklenmeli, beden egitimi derslerine katiimama
raporlari ¢ok dikkatle verilmelidir.

Saghk egitimi: Saglik icin temizligin énemi, kazalar ve
hastaliklardan korunma, ilkyardim, sigara ve alkolin
zararlari ve cinsel egitim gibi konularda dgrencilere egitim
verilebilir. Bu egitimin 6gretmen tarafindan verilmesi ve
saglhk calsanlarinin danismanhk goérevi yapmasi daha
uygundur.

Cevre saghgi hizmetleri: Okulda saglikh c¢evre, okul
binasinin, oyun alanlarinin, mutfak ve tuvaletlerin, isitma,
havalandirma, aydinlanma gibi durumlarin sagliga uygun
kosullarda olmasidir. Saglik igin temiz ve yeterli icme ve
kullanma suyu saglanmalidir. Okulda saglik hizmetini
yuritenlerce okul ve cevresinin kazalara karsi korunma
yénunden uygunlugu da kontrol edilmeli ve gerekli olan
dizeltmeler yapiimalidir. Ogrencilere saglikli bir gevrede
yasama bilinci asilanmasinin ayni zamanda ¢ok énemli bir
saglik egitimi de oldugu unutulmamalidir.
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Okul saghg: ekibi kimlerden olugsmahdir?

Okul saghgr ekibi en az bir hekim, bir hemsire, 6gretmen ve
olanakliysa anne-babadan olusur. Olanaklar elveriyorsa dis hekimi,
rehberlik uzmani, psikolog, sosyal hizmet uzmani gibi ¢alisanlarin da
katilmasi ekibin niteligi ve verimini arttirir.

Okul saghk kayitlari nasil tutulmalidir?

Her ogrenci icin, okul hemsiresi tarafindan, o6grencinin saglik
durumunu gdsteren bir kayit tutulmali; bu kayitta okul 6ncesi
doénemindeki saglik bilgileri, okul déneminde konan tanilar ve yapilan
tedaviler yer almahdir. Ogrenci okul degistirdiginde bu kayitlar yeni
okuluna gonderilmelidir.Bu kayitlarin sonuglarinin yilda bir kez ilgili
saglik ve egitim kurumlarina génderilmesi, daha verimli okul sagligi
hizmetlerinin yapilmasina, dolayisiyla okul saghdinin gelismesine
katkida bulunacaktir.

Yesim Kubilay (M.Sc)
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The quality of education and training is considered in all Member
States to be a concern of the highest political priority. High levels of
knowledge, competencies and skills are considered to be the very
basic conditions for active citizenship, employment and social
cohesion.Lifelong learning is an important means of shaping one’s
future on a professional and personal level, and high-quality
education is essential in the light of labour market policies, and the
free movement of workers within the European Union.lt is stated in
Article 149 of the EC Treaty that ‘the Community shall contribute to
the development of quality education by encouraging cooperation
between Member States and, if necessary, by supporting and
supplementing their actions while fully respecting the responsibility of
the Member States for the content of teaching and the organisation
of educational systems and their cultural and linguistic diversity’. The
Education Council has debated this subject on numerous occasions.
A number of conclusions and resolutions have been adopted, inviting
Member States and the Commission to initiate cooperation in the
field. In the Council resolution of 26 November 1999, Ministers of
Education identified the quality of education as one of the priority
issues for consideration under the new cooperation model of the
‘Rolling agenda’. Under the Community action programme
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Socrates,quality of education is the key objective of the programme
actions. Quality of education has thus been a priority issue for
analysis, and a number of studies and research projects have been
launched with a view to strengthening cooperation at European level
in the field. These initiatives have paved the way for the pilot project
on quality evaluation in school education which was implemented in
101 secondary schools across Europe in 1997/98. Based on the
results of the pilot scheme, the Commission adopted in January
2000 a proposal for a recommendation of the European Parliament
and the Council on ‘European cooperation in quality evaluation in
school education’, based on Article 149 and 150 of the Treaty. The
need for cooperation in the field of quality evaluation was equally
underlined at the conference, held in Prague in June 1998, of the
Education Ministers of the European Union and of the 11 acceding
countries as well the Education Ministers from the three non-
associated countries of central and eastern Europe participating as
observers. The Education Ministers from the 26 participating
countries invited the Commission to establish a working committee of
national experts designated by the Ministers with a view to agreeing
a ‘limited number of indicators or benchmarks for school standards to
assist national evaluation of systems’. A working group consisting of
experts of 26 European countries was subsequently set up in
February 1999 (2). Two progress reports were prepared by the
Commission. The first report, containing the basic criteria for the
EUROPEAN REPORT ON THE QUALITY OF SCHOOL
EDUCATION |5
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(2) The list is also available on the Internet
(http://europa.eu.int/comm/education/indic/membersen.html).
selection of indicators, was presented to the European Ministers of
Education, in Budapest, in June 1999. The second report, setting out
a preliminary outline of the indicators to be considered, was
submitted to the Education Council at the meeting on 26 November
1999. (3) This European report on the quality of school education is
based on the 16 indicators which were selected by the working group
in cooperation with the Commission. These indicators cover four
broad areas: attainment levels; educational success and transition;
monitoring of school education; and educational resources and
structures. The Commission envisages submitting this report to the
Education Council under Portuguese Presidency (8 June 2000) and
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to the Conference of European Education Ministers to be held in
Bucharest (18 to 20 June 2000). The report will constitute a key
element of the ‘Rolling agenda’ of the Education Council in the field
of quality of education. The Commission’s intention is to update and
to complement the selected indicators on a regular basis. The
European report on the quality of school education represents the
Commission’s first response to the conclusions of the special
European Council meeting in Lisbon on 23 and 24 March 2000. At
this meeting the Union set itself the strategic target of becoming the
most competitive economy in the world capable of sustainable
growth, with more, higher quality jobs and greater social cohesion.
Achieving this goal requires an overall strategy aimed at preparing
the development of the knowledge-based economy and a strategy
designed to modernise the European social model by investing in
people and by combating social exclusion. At the core of this
strategic reorientation of priorities, the conclusions of the Lisbon
European Summit (March 2000) recognised the essential role of
education and training in moving towards the goal of full employment
through the development of the knowledge economy. The European
Council clearly identified the need to set quantifiable targets,
indicators and benchmarks as a means of comparing best practice
and as instruments for monitoring and reviewing the progress
achieved. The Commission is convinced that this first European
report on the quality of school education will contribute a European
dimension to the shared knowledge pool available for educational
policy-making. The Commission hopes that the report will foster
cooperation across Europe and stimulate a wide ranging debate
among all stakeholders on quality policies of education.
PRESENTATION OF THE 16 INDICATORS The 16 indicators on
quality of school education selected by the working committee of
national experts provide a complementary set of information, which
begins to paint a picture of quality in European schools. The 16
indicators are shown in the table below:
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(3) The two progress reports can be found on the Internet
(http://europa.eu.int/comm/education/indic/backen.html).

AREA INDICATOR

Attainment 1. Mathematics

2. Reading
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3. Science

4. Information and communication technologies

(ICT)

5. Foreign languages

6. Learning to learn

7. Civics

Success and transition 8. Drop out

9. Completion of upper secondary education

10. Participation in tertiary education

Monitoring of school education 11. Evaluation and steering of school

education

12. Parental participation

Resources and Structures 13. Education and training of teachers

14. Participation in pre-primary education

15. Number of students per computer

16. Educational expenditure per student

The indicators fall into four areas:

1. Attainment.

In this area are seven indicators of attainment which are seen as
critical for all European countries in the present and for the future. In
some fields — ‘mathematics’, ‘reading’, ‘science’ — data already
exist. To some degree this reflects the relative ease of measurement
in these curricular areas. At the other end of the spectrum ‘learning
to learn’ is an indicator covering a much less easily measurable set
of skills but nonetheless critical for an unpredictable social and
economic future where no comparable data is presently available. In
between are subjects such as ‘civics’, for which little data as yet
exists, and ‘foreign languages’, which has also still to be developed.
‘Information and communication technology’ (ICT) is also included in
this attainment set because, although little good data currently exists,
it will be a key indicator in years to come. All of these areas of
attainment remain important goals for the future.

2. Success and transition.

Into this area fall three indicators of highly significant policy
relevance. They are closely inter-related — ‘drop-out rate from
school’, ‘completion of upper secondary education’ and ‘participation
in tertiary education’.

3. Monitoring of school education.

Two indicators currently fall into this area. These are ‘evaluation and
steering of school education’ and ‘parental participation’. Both are
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concerned with stakeholder participation where heads of schools,
teachers, students and parents are key stakeholders, consumers of
information and active players in school improvement.

4. Resources and structures.

This category includes four indicators, each concerned with key
aspects of infrastructure which underpin school performance and
pupil success. These are ‘educational expenditure per student’,
‘education and training of teachers’, ‘participation rates in pre-
primary education’ and ‘number of students per computer’.
EUROPEAN REPORT ON THE QUALITY OF SCHOOL
EDUCATION | 7

USING INDICATORS AND BENCHMARKS IN POLICYMAKING

It is through graphical portrayal of similarities and differences
between countries that indicators and benchmarks truly come into
their own. This allows countries to learn from one another through
comparison of both common interests and shared differences. The
aim of benchmarks is not to set standards or targets, but rather to
provide policy-makers with reference points. Benchmarks are used
to identify issues which need to be investigated further, and to
suggest alternative routes to policy goals.

As an example we might look at existing data on the

use of ICT in schools.

Why choose ‘ICT attainment’ as indicator

for quality of education?

This topic is selected because ICT is of the most critical policy
relevance. It is already having far-reaching effects on people’s lives
and children’s learning, with, for example, 40 % of all UK market
shares in ICT.

Why choose data on ‘the use of ICT in schools’?

The indicator selected is simply one of many. It compares countries’
approaches to the use of ICT as a curricular subject and/or as a
generic tool. While the data are limited in how much they reveal, they
provide an introduction to policy discussion by raising a number of
questions about the future place, purpose and practice of ICT in
European schools. For example: Which is better — to teach ICT as
a subject in its own right or to use it as a tool across all subjects?
What does this mean for the education of teachers — specialist skills
or generic skills? What are the demands of the labour market — for
high level specialists (e.g., programmers) or young people with broad
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computer literacy? And looking to the immediate and longer-term
future:

* What are the cost benefits of alternative forms of provision? How
much of learning can be independent, teacher-led, peer group-led, or
home, school, or community based? All the indicators lead into a
number of different policy areas and into the examination of
promising practices that already exist within Europe. Within each of
the indicator areas in this document, examples of such practices are
illustrated. They suggest what can be done with imagination and
commitment. For instance, within ICT, examples are given of
interesting initiatives in Estonia and Sweden. The Swedish example
covers a number of key areas, including teacher education and
student resourcing, but carries significant cost implications.The
Estonian example, on the other hand, suggests innovative ways of
using hidden resources (school students) to actually minimise costs
and simultaneously raise achievement. So, indicators lead to
benchmarks, to issues and questions and thence to examples of
practice which provide a focus for policy development in every
European country.

FROM DATA TO POLICY AND PRACTICE

In this report, each of the 16 indicators is presented in sequence,
which does not represent an order of priority. In some cases data is
long-standing and wellresearched. In some, data is new and less
well tested. In others there is no data available as yet but the
indicator is included as an area of important emerging policy issues.
In all cases, however, comparability has to be approached with
caution and an open mind. Even the most robust of data conceal
historical and cultural differences and value systems. National goals
and priorities differ and will continue to differ but much may still be
learned from innovative practice and new and different approaches
to old problems. So, promising or interesting examples of what is
happening across Europe are presented to stimulate discussion
further and to illustrate principles which may be transferable across
countries. Some examples of practice go well beyond the
parameters of the associated indicator but in so doing illustrate the
potential of the data to make a difference both at policy level and in
school or classroom practice.

8 | EUROPEAN REPORT ON THE QUALITY OF SCHOOL
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The new millennium may be only a symbolic change of date but it
marks an important stage for policy-makers in European countries. It
encourages us to look to the future and turn our attention to the
challenges which that future presents. For policy-makers, the
challenge will be to stay in touch with, and ahead of, national and
transnational movements which will change the face of Europe and
impact on national systems of education. The 16 indicators
presented in this report lead us to identify five key challenges for the
future:

* the knowledge challenge

« the challenge of decentralisation

* the resource challenge

« the challenge of social inclusion

« the challenge of data and comparability.

The knowledge challenge

The challenge of the knowledge society brings us back to the
essential purposes of school education, in relation to the world of
work, to social life and lifelong learning. The information explosion
demands fundamental rethinking of traditional conceptions of
knowledge, its ‘transmission’, ‘delivery’ by teachers and ‘acquisition’
by students. It raises questions about the assessment and testing of
knowledge and the more demanding resources of skills, attitudes
and motivation to learn. It questions curriculum content and the
prioritisation and compartmentalisation of ‘subjects’. Reading,
mathematics and science claim their place as indicators because
they provide essential knowledge tools and provide the foundations
for lifelong learning skills. Less easily measurable competencies in
civics, foreign languages and ICT will be no less significant in the
future. Least developed of all in terms of the indicator areas
presented in this report are learning to learn skills but, arguably, they
may be the most critical and enduring of competencies in the society
of the third millennium. All of these areas of knowledge and skills
present major challenges for the teaching profession and to the
content of teaching in initial and in-service training. Indicators in
these areas do not provide the answer but do raise critical questions
about how and where teachers should be trained in the future and
how continuing professional development can be ensured. Change
requires rethinking, reappraisal, re-evaluation of accepted practices,
challenging what has always been done and accepted. Change often
requires both restructuring and re-culturing of organisations. It
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imposes new demands on hierarchies, status and relationships. It
may unsettle teachers and puzzle parents who have cast schools in
the mould of what they knew.

EUROPEAN REPORT ON THE QUALITY OF SCHOOL
EDUCATION | 9

B. FIVE CHALLENGES TO THE QUALITY

OF EDUCATION IN EUROPE

However, as the examples of promising practice show, these
challenges are being met. Initiatives are underway to up-skill
teachers, to exploit new technologies, to break new ground in
learning to learn competencies. Meeting the knowledge challenge
means learning from the good and implementing the best. The
challenge of decentralisation During the last two decades, many
European educational systems have devolved more autonomy and
responsibility to schools, bringing increasing demands for
accountability at school and, in some cases, classroom level. The
scale and rate of decentralisation has been very different within
European countries. In some (for example, the Netherlands and the
United Kingdom), schools have acquired a large measure of
autonomy, while in Belgium (Flanders), Denmark, Finland and
Sweden most decisions are now taken at school level. In ltaly, a
reform, which involves a greaost gree of school autonomy, has been
mooted since 1997. In Austria, reforms in 1993-94 enhanced the
autonomy of the schools. The trend to devolve decision-making to
school level is a high stakes political strategy, the result in part of a
lack of trust in the State’s capacity to respond adequately to each
and every need of an increasingly demanding population. It has been
argued thaosthose most concerned with the outcome of a decision
are in the best position to take decisions which most directly
affecosthem. In a sense, decentralisation is a means of taking the
political debate on quality down to lower levels of the education
system. In doing so it raises questions about comparability, equity,
quality assurance and inspecoion. Empowering stakeholders at
lower levels means making them responsible for defining whaosthey
understand by quality in education and giving them ‘ownership’ of
their part in the education system. The process of decentralisation is
often seen as both positive and inevitable, but with its own attendant
problems. Since it is the responsibility of the State to provide quality
education for all, there needs to be some guarantee thaosthe system
is, in fact, fulfilling thaosobjecoive. Decentralisation by its very nature
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leads to greaoer differences in standards among schools. The policy
challenge is to acknowledge thaosthese differences exist, and to
ensure thaosdifferences are turned to opportunities and thaosthey do
not hinder pupils in achieving their full potential. It has been argued
thaoscentralised systems, which prescribe and control education
inputs (curriculum, form content, etc.) need less monitoring and
control than decentralised systems, which place less emphasis on
the control of input and require greaoer emphasis on the control of
output. A closer look at indicators on the steering and evaluation of
systems does not entirely support such a contention but does reveal
quite divergent systems enveloping apparently similar pracoices.
The resource challenge

For many people within the educational systems the solution to the
pressures of change is more resources. Education is increasingly
being viewed around the world as investment. While opening up
choice to consumers in new educational markets, the economic
imperative is for cost-effecoive aloernatives to expensive institutional
pracoices. Technology will become cheaper and widely accessible
while professional manpower will become scarcer and costlier, in
both a social and economic sense. The indicator on numbers of
computers per pupil is already daoed as schools experience rapid
increases in provision. The real challenge lies in the most intelligent
and cost-effecoive use and deployment of new technologies. In most
European countries there are twin trends which increase resource
demands at both ends of the compulsory schooling. More and more
people are using the education system for a longer and longer period
of their lives, so increasing resource demands on educaoion.
Enrolment in further and higher education is increasing steadily.
Aosthe other end of the education system, pre-school education is
becoming more and more common and, alohough its nature and
timing is a debaoed issue, there is wide agreement thaosearly
childhood experiences have a deoermining influence on intelligence,
on personal development and on subsequent social integration.
However desirable, and however much investment in early childhood
represents long-oerm investment,sthese accelerating trends also
bring pressure on resource provision and require creaoive policy
thinking. As provision becomes less institutionalised, individuals will
need to adapt by assembling their own qualifications, their own
building blocks of knowledge, on the
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job, in more informal ways or in new contexts still to be identified.
Learning throughout life is becoming the key to controlling one’s
future on both a professional and a personal level, making it possible
to participate more actively in society. Again policy-makers will
benefit from data which monitors important trends, but beyond the
numbers and graphics lie issues about the nature and effectiveness
of provision and the need for more and better data, sensitive enough
to inform decision-making in these areas.

The challenge of social inclusion

All European education systems aim to be inclusive, to offer children
and young people the opportunity to benefit from school education
and to prepare them for life after school. No system is entirely
successful in achieving these aims and all countries recognise the
increasing magnitude of the task. It is becoming all the more
challenging because school structures, curricula and the learning
environment are seen by many young people as uncongenial or
irrelevant to their lives. For many there is no apparent incentive from
home or community to go to school and no benefit from attending on
a regular basis. All Member States are realising that the future brings
a monumental challenge to traditional structures of educational
institutions. This means finding ways of educating people beyond
school and outside the classroom, helping them acquire the skills
and competencies which will make them less vulnerable in the global
economy. The European pilot project ‘Second chance schools’,
which presently counts 13 schools in 11 Member States, addresses
this problem by showing that those young people who have left
education without the basic skills necessary to find jobs and permit
integration can be reintegrated through individualised education and
training schemes in close cooperation with local employers.The
civics indicator provides one measure of social inclusion.It reminds
us of how ‘foreigners’, however defined, are perceived, and suggests
that it is for social agencies and schools in particular to address this
issue. Attitudes towards foreigners can be affected not simply
through the context of the curriculum, but through the very structures
and culture of schools themselves.This indicator is a reminder that
the relationship between school and society is a vital ingredient in
policy- making. Policy-makers need to know the answers to
questions such as the following.
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1. What implicit and explicit messages do schools convey on social
inclusion?

2. Where is the system losing young people — and why?

3. Where are the problems most acute?

4. Where can we identify successes in engaging and retaining young
people?

5. What are the alternatives for the future?

The challenge of data and comparability

The 16 indicators presented in this report provide a timely reminder
that countries can no longer look inwards, but that they must look
outwards to see how they are performing in comparison to their
neighbours. A new term has entered the policy discourse —
benchmarking. Benchmarks bring a new way of thinking, about
national performance, about local and regional effectiveness, and
performance at the level of individual schools. Benchmarks can be
used diagnostically and formatively to inform policy and practice but
are sometimes also viewed as a threat. The challenge of
comparability is to create an open and positive climate for dialogue.
Comparison which is perceived as unfair becomes detrimental to the
positive and constructive use of benchmark data. The obvious place
to start is with standards attained by children at school — their
outcomes on leaving school, their acquisition of basic skills at key
stages of development. Data on pupil attainment at given ages is,
however, of limited use to policy-making without knowledge of the
conditions in which attainment is raised and of limited value without
an understanding of factors which contribute to good teaching and
effective learning. This raises the question of the availability of
comparative data. Many indicators in this report clearly lack sufficient
data to support a policy discussion and to enable the identification of
good practices. Problems related to data have been identified and
are listed below.
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The best use of the ‘European statistical system’ and the
‘Community statistical programme’ (4) would allow us to derive
greater benefit from the use of comparative indicators and
benchmarks in terms of improving the quality of education.
Comparing systems

Europe is a rich mix of cultures and histories, brought together in one
union, facing common problems and pursing common goals while
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preserving cultural and linguistic diversity. European countries share
many common objectives. They are all concerned to offer young
people the chance to achieve high levels of literacy and numeracy, to
provide a stimulating school experience and to instil a desire for
learning which will serve young people well for their lives beyond
school. Such objectives are not contested. Nor is there disagreement
about key subjects of the school curriculum. This background
provides a strong basis for sharing and learning from one another.
However, subject areas are given different priorities in different
Member States. Varying emphases are placed on the context of
learning at different ages and stages. Methodologies differ. Teaching
and learning is embedded in different structures. Countries diverge in
their linguistic and cultural histories. These cultural patterns bring a
depth and richness to the dialogue at European level. They provide a
strong basis for Member States to learn from one another. This is
why, in selecting indicators and benchmarks, it is important to
choose those which are most generative in stimulating an open
policy dialogue; one which looks forward — to policy implications of
the data and lines for further inquiry in the future. Data for all
countries are embedded in a cultural and historical context. All data
are suggestive rather than definitive. Indicators should be regarded
as starting points, limited in their internal meaning but unlimited in
their implications for improving raising standards for all.

» The problem of obtaining data for all the countries involved. In only
three cases have we been able to show full coverage of all the 26
countries involved by using Eurydice data. These are the indicators
covering:

parents’ participation, ICT usage and evaluation and monitoring
systems. The extension of the Eurostat UOE data collection and
Labour Force Survey to all these countries is ongoing (five statistical
indicators).

» The problem of a lack of data in relation to specific indicators. The
report is not currently supported by data on attainment in foreign
languages, learning to learn, ICT or civics. The results from the PISA
study (OECD) and the IEA (International Association for the
Evaluation of Educational Achievement) survey on civics, which will
be published by 2001, will provide answers to some of these
problems, but for ‘foreign languages’ there are no measures in place
to address the lack of available data. Furthermore, data on parental
participation, and more broadly ‘stakeholder participation’, clearly
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needs to be further elaborated than is presently the case, as does
data on the evaluation and monitoring of school education. In the
latter case, new comparative data should look in particular at the
links between external and internal evaluation.

» For some indicators, the age of the data used is clearly a problem.
This is particularly so in the field of ‘reading’, where the data used in
this report are almost 10 years old. Publication of some new data is,
however, planned within the coming months and years. This is the
situation for six of the seven attainment indicators (mathematics,
reading, science, learning to learn, ICT, civics). The availability of
regularly updated valid data will continue to be of major concern.

» The problem of the usefulness of the data has been discussed
throughout the preparation of this report. One could question
whether the data which is presently available, or planned, on
attainment levels provide sufficient insight into each country’s
educational specificity. Establishing a strong awareness of the
particular nature of a country’s educational system would better allow
countries, which may so desire, to take remedial action in specific
areas. More refined methodologies would allow a move away from
straightforward comparisons and allow the reader to understand
better not only the levels of skills in specific areas but also how these
skills are attained in diverse educational systems. A common
approach between European countries to defining the indicator
needs and methodologies mak-
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(4) Council Decision No 1999/12/EC of 22 December 1998 on the
Community statistical programme 1998 to 2002 (OJ L 42, 16.2.1999,
p. 1).

Indicators on attainment

1. Mathematics

2. Reading

3. Science

4. Information and communication

technologies (ICT)

5. Foreign languages

6. Learning to learn

7. Civics

Indicators on success and transition

8. Drop-out rates
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9. Completion of upper secondary education

10. Participation in tertiary education

Indicators on monitoring of education

11. Evaluation and steering of school education

12. Parent participation

Indicators on resources and structures

13. Education and training of teachers

14. Participation in pre-primary education

15. Number of students per computer

16. Educational expenditure per student

EUROPEAN REPORT ON THE QUALITY OF SCHOOL
EDUCATION | 13

SIXTEEN INDICATORS ON THE QUALITY

OF SCHOOL EDUCATION

A solid grounding in mathematics belongs at the very core of the
educational curriculum. Analytical skills, logic skills and reasoning
are all enhanced through the study of mathematics. Compulsory
training of children in mathematics is therefore an important
requirement for participation in society, ultimately making an
indispensable contribution to national competitiveness and the
knowledge society. All countries seem to share this view and place
basic learning in mathematics at the heart of early learning. The year
2000 has been announced ‘Year of mathematics’ by the International
Mathematical Union and sponsored by Unesco.

TEST RESULTS IN MATHEMATICS (13-YEAR-OLD STUDENTS),
1995

(:) Data not available

Source: IEA, TIMSS.

1. MATHEMATICS
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United

Kingdom

% of items with a correct answer

8th

7th

7th grade 8th grade Average The graph shows the results of an
international mathematics ability test: the Third International
Mathematics and Science Study (TIMSS). TIMSS is a collaborative
research study conducted by the International Association for the
Evaluation of Educational Achievement (IEA). Tests were taken in
1995 by samples of, among others, classes from the two adjacent
grades with the largest proportion of 13-year-old students (seventh
and eighth grades in most countries). In the survey, which covered
41 systems of education worldwide, the ability of seventh and eighth
grade pupils to handle mathematical symbols, terms and models,
and their mathematical thinking and problem solving abilities were all
measured. The findings of the TIMSS study will be complemented by
OECD’s PISA study (Programme for international student
assessment) which will be carried out later this year. The first results
of this study will be published in 2001. The graph shows the average
scores of seventh and eighth grade pupils from each country. The
two horizontal lines show the international averages for the
European and pre-accession countries in the seventh (lower line)
and eighth grades (upper line). The differences between grades vary
from 1 percentage point in Belgium (Flanders) to 10 percentage
points in France and in Lithuania. European countries achieved very
varied results, in terms of percentage of correct answers in the test.
They ranged from 65 % in the seventh grade (Belgium (Flanders)) to
37 % (Portugal) and from 66 % in the eighth grade (Belgium
(Flanders) and the Czech Republic) to 43 % (Portugal). It is
particularly interesting to note that central European countries such
as Bulgaria, the Czech Republic, Hungary, Slovenia and Slovakia
performed especially well. When the test results from the seventh
and eighth grades, shown here, are compared with those from the
fourth grade, also available in the TIMSS survey, they show a very
similar pattern of results in terms of the relative positions of the
countries. This suggests that the relative abilities in mathematics are
established early in the educational process. In the light of this,
however, it is surprising that there does not appear to be any strong
connection within countries between the TIMSS results for pupils in
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the eighth grade and those in the final classes (12th or 13th grade).
A very high level of performance among eighth grade pupils, in
relation to other countries, does not necessarily mean a comparably
high level among 12th grade pupils.

EUROPEAN REPORT ON THE QUALITY OF SCHOOL
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Some caution should be taken with the data with regard to the
comparability of the results of the participating countries. Attention
should be drawn to some potential problems. Firstly, some of the
participating countries did not fulfil the guidelines for drawing the
samples, thus the results cannot be guaranteed to be fully
representative. Secondly, it must be remembered that the pupils in
the participating countries are accustomed to different types of test.
The types of task presented in the TIMSS tests, and the manner in
which the tests were conducted, may have been familiar to some
students but unfamiliar to others. This may explain some of the
variations between countries. There were also slight differences in
age among pupils tested. Furthermore national differences between
curricula might also have had an impact on results. Compared to
their overall performance, almost all countries did relatively better in
some content areas than they did in others indicating differences in
the curriculum emphasis between countries. Significant differences
in results can, for example, be found between geometry and algebra.
The TIMSS survey points to a range of factors that appear to be
linked to high achievement in mathematics, including the following.

« A clear positive relationship between a stronger liking of
mathematics and higher achievement. However, even in some high-
scoring countries such as the Czech Republic, Austria and the
Netherlands, mathematics is not necessarily very popular, with more
than 40 % of students reporting that they disliked it.

* A strong positive relationship between achievement and home
environment — better educated parents, the availability of study aids
at home such as dictionaries, computers and a study desk for the
student's own use. There were other factors where the TIMSS
survey could establish no clear link with achievement. They included
class size, number of instructional hours in class, amount of
homework and gender.

KEY POLICY ISSUES CONCERNING MATHEMATICS
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The key policy issues set out here are based partly on international
discussion of the results of TIMSS, but they are also linked to wider
educational debate:

The development of teaching methods which ensure that pupils have
a positive attitude towards mathematics, and that they are motivated
to learn mathematics and encouraged to study and apply
mathematical laws independently. How can such a culture of
teaching and learning be developed and maintained in the field
of mathematics, and how can the importance of mathematics be
demonstrated in order to motivate pupils to learn? The issue of
positive and negative attitudes towards mathematics which could
influence students’ choices of subjects studied in tertiary education.
Many counTEST RESULTS IN READING LITERACY (14-YEAR-
OLD STUDENTS), 1991

(:) Data not available

Source: IEA, Reading literacy.
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2. READING
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Reading skills play a central role in an individual’s learning at
school. The ability to read and understand instructions and text
is a basic requirement of success in all school subjects. The
importance of literacy skills does not, however, come to an end
when children leave school. Such skills are key to all areas of
education and beyond, facilitating participation in the wider
context of lifelong learning and contributing to individuals’
social integration and personal development. The indicator is
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based on an IEA survey in which three areas of reading literacy
were assessed: narrative prose, expository prose and
documents. It concerns six different skills or processes related
to these areas.

The data for the proposed indicator comes from the IEA. The tests
were taken in 1991 by samples of the classes of the grades with the
largest proportion of 9-year-olds and 14-year-olds in 32 systems of
education. In the longer term, as with mathematics and science,
indicators from the PISA survey will be published in autumn 2001. In
addition, the IEA is preparing a new study about reading literacy. The
graph above shows the mean percentages of items successfully
answered by the sample of 14-year-old students in each country.
The horizontal line corresponds to the mean success percentage
calculated for the European and pre-accession countries. As the
average age of students was not exactly the same in the different
countries, their scores may be slightly underestimated (ltaly,
Hungary, Spain and Belgium) or overestimated (Portugal and
France). The average score is 72 %. It is not always easy to make
sense of this kind of international comparison without some sort of
frame of reference to tell us, for example, what ‘15 %’ actually
means. One can analyse the data and see that, based on 14
identical items from the test, the difference between the scores of 9-
year-olds and 14-year-olds was around 24 %. Although this
information should be treated with caution it does provide a guideline
— for example, if we consider Belgium and Finland, separated by 15
percentage points, we can see that 15 percentage points represents
about two thirds of the average international progress observed
between 9 and 14 years in the 14 items referred to above (Elley,
1994: see Annex 2). Analyses have been carried out in order to
determine what variables may be linked to the level of reading
achievement, both between countries and within each country. It
should, however, be stressed that although statistical analyses show
links between achievement and some other variables, no country
follows exactly the same pattern. The results point more to areas for
further exploration than to definitive solutions for improving reading
attainment.

» The countries’ averages are linked to some characteristics

of the home environment (such as the presence of books,
newspapers, etc.).
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» Some individual students’ characteristics, such as gender, also play
a part in reading performance.

* The level of certain school resources is also associated with
reading literacy achievement. Educational
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policy-makers can exert some influence on these resources, their
distribution or their use. The most efficient of these variables relates
to the presence of books in the community and parental cooperation
with the school.

KEY POLICY ISSUES CONCERNING READING

At secondary school level, public libraries and bookshops can make
an essential contribution to reading skills; the regular addition of new
books to the school library, the existence of a reading room and a
teachers’ library are worth considering. They can also play an
important part in providing interesting reading material for pedagogic
use. How can the number and quality of books available to
students — and also to teachers — be enriched? As is the case
for computers (see the ‘students per computer’ indicator), a sufficient
number of highquality books is necessary, but this alone will not
guarantee high attainment levels in reading. The books must be
used in the most efficient way in order to enhance both students’
interest for and competence in reading. How can teachers be
supported in addressing the needs of different age groups?
How can the cross-curricular nature of reading be taken into
account in teacher training? As in other domains, parental
participation (see relevant indicator) is important. How can parental
participation be achieved, particularly for students with poor
reading skills? How can parents be supported in their role?
Young people are increasingly faced with forms of media which
include written material (advertising, television, CD-ROM, and
multimedia, for example). How can curriculum development and
teacher training best be managed in order to equip young
people with literacy skills for the future and to allow them to
analyse in a critical way the information conveyed by the
media?

EXAMPLES OF NATIONAL INITIATIVES

(For more information see Annex 1)
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Denmark — Efforts to increase the level of attainment in reading in
compulsory education in Denmark by reinforcing the subject in the
curriculum.

Germany — Newspapers in schools — over a period of three
months, students receive ‘their’ daily newspaper (without paying for
it). This is then used systematically within different subject matters at
school.

Italy — The 1998 ‘Progetto lettura 2000’ programme aims to
promote the development of school libraries and to encourage
reading among students in all kinds of school.

Sweden — Parents of students aged 10 to 12 are encouraged to
spend half an hour per day reading a good book with their child. The
authorities have supported this initiative, providing money to buy
interesting books that both students and parents enjoy.

EUROPEAN REPORT ON THE QUALITY OF SCHOOL
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3. SCIENCE
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Science gives pupils the tools to investigate their environment
and to experiment, thus increasing their ability to analyse and
make sense of the world around them. It promotes curiosity and
critical thinking about a wide range of issues such as the
environment, living things, health and other issues. Science can
also help pupils to develop an awareness of the inter-
relationship between people and nature, and an understanding
of the finite nature of the earth’s resources. At the level of
European economy, scientific disciplines are the bases for
much of the core foundations of business and industry. In a
national perspective, well-trained researchers are indispensable
to technological progress, the impact of which transcends
national frontiers.

TEST RESULTS IN SCIENCES (13-YEAR-OLD STUDENTS), 1995
(:) Data not available

Source: |IEA, TIMSS.
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As with mathematics, the proposed aggregated indicator is taken
from the Third International Mathematics and Science Study (TIMSS)
(see the ‘mathematics’ indicator for more detail about this study).
The test covers five areas: earth science, life science, physics,
chemistry, as well as environmental issues and the nature of
science. Students were expected to understand simple or complex
information, to theorise, analyse and solve problems, to use tools,
routine procedures, and scientific processes and to investigate the
natural world. An analysis of how the test corresponds to the
curriculum in different countries has shown substantial variations in
the number of items which each country considers appropriate.
However, when countries’ results in the test as a whole are
compared with their results in a selection of items relevant to their
own curriculum, their relative positions in the study are not
significantly affected. The graph shows the average scores of
seventh and eighth grade pupils from each country. The two thick
lines show the international averages for the European and pre-
accession countries in seventh (lower line) and eighth grades (upper
line). The gap between the two averages (6.4 %) gives an idea of the
difference between the performances of the seventh and the eighth
grades students. Some caution should be taken with the data. In
some cases, the error due to sampling may be larger than the
difference between the averages. Thus, for example, the average in
Greece (grade 8) cannot be considered to be different from the
average in Germany (grade 7). As the average age of students was
not exactly the same in each country, the scores of countries may be
slightly under- or overestimated. It is also important to take into
account the fact that some countries did not meet all the sample
criteria for one or more of the areas concerned. The graph shows
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some significant differences between countries. Among the
European countries, the difference between the highest-achieving
country (the Czech Republic, eighth grade: 64 %) and the lowest-
achieving one (Cyprus, eighth grade: 47 %) is 17 %. If we consider
this difference in relation to the difference between average
performance in the seventh grade and the eighth grade, we see that
a gap of 17 % represents approximately 2.7 years of student
progress. Japan obtains very high results at both levels, whilst the
United States’ score is closer to the European mean, particularly at
eighth grade. It is important to consider the distribution of the results
around each national average. A good average
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level does not necessarily imply that the school system is a good
one; disparities between highest and lowest achievers in a particular
country may still be very large. The gap could be linked to
socioeconomic differences as well as other factors (such as
differences between curricula, differential selectivity, organisational
structure, etc.). The study points to some variables which seem to be
related to the results. As concerns gender, boys perform better than
girls in all countries (fourth grade) and significantly so in Austria,
Hungary, Netherlands and the Czech Republic; and factors such as
motivation, status of scientific studies and jobs, and methodological
practices, also seem to be related to results.

KEY POLICY ISSUES FOR DISCUSSION CONCERNING
SCIENCES

All citizens should to be able to access and use new technologies for
their own benefit and for the economic and social improvement of the
society. It is thus important to look not only at the average level of
attainment, but also at the gap between higher and lower achievers.
How can all students be encouraged to develop sufficient
interest in science and in scientific thinking? It is crucial to
distinguish between the contribution made by schools, and other
more fixed parameters such as those resulting from social
conditions. In order to reduce disparities and raise average
attainment levels, it is essential to focus on what schools and
teachers can do. How can students learn to use the mostefficient
methodologies in experiencing science through practical
experiment? In many countries, students’ interest in science,
especially the physical sciences, is declining. As a result, the number
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of students taking science is dropping. What can we do to find out
the reasons for this decline, and to increase the numbers taking
science?

EXAMPLES OF NATIONAL INITIATIVES

(For more information see Annex 1)

Europe — ‘Women in science’ is a mobile exhibition illustrating the
history of science through the achievements of women in different
periods of history and current trends in the feminist approach to
science. It is organised by European networks and the European
Commission to promote equal opportunities at school, at university
and in careers.

Ireland — European Union Physics Colloquium — the colloquium
examined approaches to physics education at upper secondary level
in Ireland and eight other European education systems.

Italy — 1999, ‘Progetto SET — SET project’ — aiming to enhance
pupils’ scientific and technological culture and to raise their
achievement levels, improving teaching quality.

Slovakia — ‘Schola Ludus’ promotes science education by
interactive exhibitions touring the country.

Spain — The National Science Museum has a guide of school
programmes for permanent exhibitions, temporary exhibitions,
workshops, guided visits, educational materials and courses.
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4. INFORMATION AND COMMUNICATION TECHNOLOGY

(ICT)

APPROACHES TO ICT DEFINED IN THE CURRICULUM —
LOWER SECONDARY EDUCATION, 1997/98

Source: Eurydice. Data on the provision and use of information and
communication technology (ICT) will be a growth area in the future.
As more information becomes available (for example through the IEA
SITES study), indicators will provide more detailed information on the
effective deployment of ICT and skills acquired (as currently in other
areas such as mathematics or literacy). The map below provides a
picture of uses of ICT in European countries showing where it is not
as yet included in the curriculum, taught as a separate subject, or
used as a tool for other subjects. The map distinguishes four
different uses of ICT. In most of the eastern European countries ICT
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is treated as a separate subject. In Norway, Sweden and Ireland it is
seen as a tool for use across the curriculum, while more typically in
central European Member States (plus Iceland, Finland and Latvia) it
is both a subject and a tool. In Portugal, Cyprus and ltaly it is not
formally taught. In Finland, decisions are made at local level and the
treatment of ICT may, therefore, differ widely. There will also be
disparities within other countries despite the existence of national
curricula or guidelines. Caution has to be exercised in the
interpretation of such data given that this is an area which is
changing so rapidly and in which data cease to be 100 % accurate
by the time they are published. Within a few years most, if not all,
countries will be able to show that ICT permeates subjects across
the whole curriculum and that pupils routinely use ICT for homework
and study in all subjects. The precedent set by Iceland, where all
senior pupils are provided with their own laptops, will become
increasingly commonplace and such individual access will carry
major implications for learning and teaching. Nonetheless, the data
provide an important baseline from which to monitor progress and
raise policy issues for the future. Many countries have experimental
and pilot projects in the use of ICT which are not represented on this
map (see ‘Examples of national initiatives’, below). Therefore, in
interpreting data, caution needs to be exercised with regard to the
changing scene and wide variations that may exist at local or school
level. At national level there may be no obvious curricular policy on
the use of ICT. Imaginative cross-curricular initiatives may still be
found at individual school level and these may provide cutting-edge
example for countries in which ICT is more widespread and
institutionalised at national level. In the longer term, data on ICT will
need to go considerably further to say something about how ICT is
being deployed and exploited for more effective pupil learning, for
out-of-school learning (homework and study), for professional
development of teachers, for school improvement and systemic
change.

KEY POLICY ISSUES CONCERNING ICT

Inclusion: With access to information freely available, those who are
motivated and skilled will increasingly benefit while those who are
not will be at an increasing disadvantage. The gap between the
‘haves’ and the ‘have nots’ is likely to widen significantly in the future.
What forms of support or intervention can be provided for the
most disadvantaged and vulnerable sections of the population?
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Special needs: Information and technology has a particularly
significant role to play for children with special educational needs.
What can be done to identify good practice in this area and to
disseminate it effectively for the benefit of special needs pupils,
their parents and their teachers? Teacher skills: One of the
obstacles to development of ICT skills of pupils is lack of teacher
skills or resistance to the use of ICT among teachers who see it as a
threat to their jobs. How can teachers in every subject area be
trained in skills which help them harness ICT to make for better
teaching? Pupil expertise: Expertise of children and young people
already far exceeds that of their teachers in many instances. What
might schools do to fully exploit the skills of young people to
support teachers and teach their fellow pupils?

EXAMPLES OF NATIONAL INITIATIVES

(For more information see Annex 1)

Europe — The eEurope initiative aims to make digital literacy one of
the basic skills of every young European. eLearning is intended to
implement the education/ training part of eEurope.

Cyprus — The new ‘unified lyceum’ will have three key objectives:
upgrading the ICT skills of pupils; upgrading schools’ technological
equipment; and improving staff competencies.
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Estonia — In some Estonian schools, senior pupils are required to
spend four hours a week on mentoring and tutoring younger children
in ICT.

Hungary — Initiatives are underway to promote new methods and
teaching aids that make use of ICT technology in a range of school
disciplines.

Italy — The ‘Programma di sviluppo delle tecnologie didattiche
1997-2000" was promoted to spread the use of information and
communication technologies (ICT) and aims to improve the
teaching/learning processes. The ‘Multilab’ is aimed at embracing
teaching through classroom use of computers, online and multimedia
technologies. More information is available on the Internet
(http://multilab.tin.it) (www.cede.it).

The Netherlands — ‘Knowledge net’ brings together pupils, parents,
teachers and cultural organisations through a computer network
which provides various services including information, discussion
groups and technical facilities.
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Poland — The ‘Interki@sa’ programme aims to prepare young
people for the information society and to develop the school as a
modern centre for innovation and creation.

Slovakia — The ‘Info-age’ project (www.infovek.sk) is aimed at the
improvement of ICT in primary and secondary schools.

Slovenia — In 1994 a long-term ICT programme ’Rac’unalnis’ko
opismenjevanje’ (http://ro.zrsss.si/) was established to spread the
use of information and communication technologies.

Spain — All Spanish State schools have an Internet account.More
information (in Spanish) can be found on the Internet
(http://www.pntic.mec.es).

Sweden — The Government offers in-service training for school
leaders and teacher teams to learn how to use computers as a tool.
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5. FOREIGN LANGUAGES
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ATTITUDE TO AND SELF-ASSESSMENT OF FOREIGN
LANGUAGES AMONG THE 15- TO 24-YEAR-OLD POPULATION,
1997

Source: Eurobarometer.
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Proficiency in several Community languages has become a
prerequisite if citizens of theEuropean Union are to benefit from
the professional and personal opportunities open to them in the
single market. It is, to say the least, paradoxical that people and
ideas circulate less freely within today’s Europe than capital
and goods. Difficulty with foreign languages, according to a
Eurobarometer survey carried out in 1997, is by far the most
feared problem when young Europeans contemplate working or
studying abroad. Enlargement of the European Union in the
future will make proficiency in modern languages even more
important. Language proficiency is a key instrument for a
common understanding between citizens of Europe and for
exploiting the rich cultural heritage of Europe. The decision of
the European Commission to make 2001 the ‘European year of
foreign languages’ underlines the political importance attached
to knowledge of foreign languages. It should first be made clear
that, in the following paragraphs, the term ‘foreign languages’ refers
to modern languages other than one’s mother tongue, whether
second languages, or actual foreign languages as such. Despite the
importance of learning a foreign language, there is currently virtually
no international data available about the linguistic competence of
young Europeans. The next phase of the PISA survey will probably
comprise a measure of the reading comprehension in a foreign
language as an international option. Pending more adequate
information, we can use, with an appropriate degree of caution, the
responses of young Europeans to a Eurobarometer survey. In early
1997, at the request of the European Commission’s Education,
Training and Youth Directorate-General (XXII), a sample of 9 400
young people, intended to be representative of those aged between
15 and 24 in every European country, was asked the following
questions — ‘Apart from your mother tongue, which of these
languages can you speak well enough to take part in a
conversation?’ and ‘Which ones, if any, would you like to learn?’. The
11 official languages of the European Union were proposed, as well
as the answers ‘other’, ‘none’ or ‘don’t know’. The graph shows, for
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each participating country, the percentage of young people claiming
to be able to speak at least one ‘foreign’ language and the
percentage of those who said that they did not want to learn a
foreign language. It should be noted that the first question in this
survey addresses the perceived personal abilities, and not the actual
capacities, of the young people. There seems to be a link between
how widely spoken a country’s official language is, and both the
ability of young people to speak another language and their desire to
learn another. This leads to the formation of two broad clusters seen
on the graph, with countries such as Denmark, Netherlands, Sweden
and Finland in one (countries whose languages are relatively less
widely spoken) and France, Germany, Spain, Ireland and Austria in
the other (countries whose languages are widely spoken). Greece,
however, appears to be an exception to this rule. The situation in the
UK is clearly more extreme, and unlikely to be the result solely of the
linguistic dominance of the English language (English is the most
widely spoken language in the European Union, the mother tongue
of 16 % of the population and an additional 31 % of the adult pop-
EUROPEAN REPORT ON THE QUALITY OF SCHOOL
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ulation say they can hold a conversation in it). Competence and
interest in foreign language learning thus seem to vary greatly from
one country to the other and to depend on social and cultural factors,
among others.

KEY POLICY ISSUES FOR DISCUSSION CONCERNING
FOREIGN LANGUAGES

It must be remembered that valid measures of young people’s
proficiency in foreign languages are required. However, the data
available indicate strongly the importance of several issues.

» The choice of the languages to be taught is both politically and
pedagogically very important: if every European language is
considered a part of cultural wealth and just as relevant as any other,
active measures have to be taken. How can young people’s
interest in people of other cultural and linguistic communities,
and in their languages, be developed? + Some strategies aimed at
promoting linguistic diversity concern language teaching itself: for
example, the development of young children’s interest and
competency in several languages instead of introducing them to only
one language (‘language awareness’ approach). How can teachers’
competency in these methods be increased?
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« Within the context of lifelong learning, but also in order to achieve
good short-term results in language learning, it is important to
increase young people’s interest in foreign languages. How can
pupils be made aware of the advantages of good language
skills?

» Some degree of self-confidence is necessary in order to speak
another language and to interact with people whose language is
different to one’s own mother tongue. How can foreign languages
be taught in a way which promotes students’ selfconfidence?
The age at which language learning starts, the amount of time spent
on language learning in the curriculum and the languages which may
be chosen can all play an important part in the development of
foreign language competency. How should the curriculum be
organised in order to make foreign language learning as
efficient as possible?

EXAMPLES OF NATIONAL INITIATIVES

(For more information see Annex 1)

European Union — The aim of the ‘European label’ is to help
stimulate interest in language learning by highlighting innovative
language learning projects at all stages of education and training.
Belgium — Department of Education offers courses in 18
languages, both European and non-European. Access to these
courses is made easy and very cheap. Some language courses are
available as distance learning

Bulgaria — In order to improve the teaching of foreign languages,
the Bulgarian Ministry of Education and Science (MES) decided to
create in 1996 a national network of so-called ‘teacher
methodologists’.

Hungary — The ‘European language portfolio’ (ELP) — a personal
document in which the students can record their qualifications and
other significant linguistic and cultural experiences in an
internationally transparent manner.

Ireland — A project aimed at increasing the range of foreign
languages taken by students in secondary school.
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6. LEARNING TO LEARN
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Learning to learn encompasses intellectual skills, attitudes and
motivation. For example, attitudes to one’s self, perceptions of one’s
own competence, abilty to think about one’s thinking
(metacognition), inferring meaning from a text, awareness of one’s
own preferred learning style, persistence in the face of difficulty,
motivation to learn. These are skills acquired and developed in
various contexts — classrooms, homework, independent study, day-
to-day problem solving situations. They are embedded in all subjects
and areas of study and integral to ‘cross-curricular competencies’.
The challenge is to help people to:

* be reflective and self-critical learners;

« access tools which help them become more efficient and effective;

* be able to transfer learning to learn skills from one context to the
next;

* equip themselves to deal with new and unpredictable situations in
the future. Data at European level do not as yet exist. This should,
however, be treated as a high priority. It is important to identify
examples of good practice and data which can be used as a starting
point for debate at the European level. A number of countries have
already established systems to identify and measure ‘learning to
learn competencies’ or are developing them with the aim of
understanding success and failure at school and how these
competencies can transfer to social and professional life (see
‘Examples of national initiatives’, below). For the purposes of inter-
country comparison, therefore, we may gather data to illustrate
countries in which:

* learning to learn policies or guidelines already exist;

« there is public dissemination (e.g. Ministry web page, circulation of
documents);

« pilot initiatives are taking place;

» courses/programmes exist in pre-service and/or inservice teacher
education;

* no policy or initiatives yet exist.

The indicator may take the form of a map of Europe plotting policy
development, for example, by degrees of shading to illustrate the
development and penetration of policy initiatives. These data will
illustrate a spectrum The true test of the lifelong learner is the
extent to which he or she is able to go on acquiring skills and
knowledge in a wide variety of life situations, once formal
education has come to an end. Effective learners know how to
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learn and have a repertoire of tools and strategies to serve that
purpose. The flow of new information and the rise of
international cooperation have increased the importance of
such skills while the unpredictability and rapidity of change
requires a closer connection between school education and
lifelong learning. These are prerequisites for success in the
academic world, the world of work and the society of the future.
of practice, showing clusters of countries that have made
considerable progress in putting policy into place and from which
important lessons may be learned. In the longer term we could
develop ways of gauging learning to learn competencies at student
level through:

 students’ own assessments of their knowledge, confidence, and
competency in this area;

» performance assessment using standardised tests which provide
comparable data on how students cope with new and unforeseen
content. The effectiveness of learning to learn skills is demonstrated
in situations to which students bring no prior content knowledge but
in which they are able to demonstrate that they know what to do in
order to acquire, analyse and use new information, and to process
new data. In 2001, PISA data in this area will be available for the first
time and will provide a new source of European level data. With a
more informed body of data, future indicators will identify the
acquisition of learning to learn skills at key stages of schooling. We
can see from existing practice that different approaches are already
in place and used at different ages and stages. In the Netherlands,
for example, pilot initiatives are targeted at 14 to15 year olds, in Italy
for the 10 to 17 years’ age range, while in Flemish Belgium these
skills are a part of the compulsory curriculum for 6 to 18 year olds.
KEY POLICY ISSUES CONCERNING LEARNING TO

LEARN SKILLS

Indicator data should provide a basis for considering a number of
important policy questions. Significant progress is being made
through pilot projects in different European countries. The challenge
for policy-makers is to identify, learn from and build on the best.
What short-, medium- and long-term initiatives will ensure that
learning to learn skills become a policy priority? There is likely to
be inertia and resistance, both at a structural and cultural level. What
are the main obstacles to progress and how can they be
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overcome? There are practical implications which flow from new
policy directions. What are the implications of new priorities:
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« for curriculum design and delivery?

« for teacher knowledge and skills?

« for school leadership and management?

« for teacher education — pre- and in-service?

EXAMPLES OF NATIONAL INITIATIVES

(For more information see Annex 1)

Belgium (Flanders) — Learning to learn skills are already a
compulsory aspect of the 6 to 18 years’ core curriculum. They are
presented as a cross-curricular theme to be integrated and applied in
as many subjects as possible.

England — The Department for Education and Employment has
published a report on thinking skills.

Finland — Research has been conducted as a prelude to
developing a new form of national assessment.

Germany — Widespread curriculum revision is taking place and
pupils are being encouraged — through texts and questionnaires —
to reflect on their working habits, their learning strategies, their ability
to communicate and cooperate.

Italy — A repertoire of instruments has been developed to measure
learning to learn competencies and to provide teachers with simple
tools which they can use for remedial and individualised intervention.
The Netherlands — A cohort study of 20 000 secondary students is
repeated every five years using a test developed to measure the
general problem solving capacities of 14- to 15-year-old pupils.
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7. CIVICS

ATTITUDES OF THE 15- TO 24-YEAR-OLD POPULATION
TOWARD FOREIGNERS, 1997

Source: Eurobarometer.
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All societies have a continuing interest in the way their young
people are prepared for citizenship, and how they learn to take
part in public affairs. In most countries, a considerable number
of people tend nowadays to attribute problems such as
violence, unemployment and criminality to those who are
different, without a deeper understanding of the root causes of
the issues. The question of what effective citizenship means
and the role of formal education in building a civic culture is
important not only for governments and policy-makers but also
for the public in general. IEA has recently assessed the attitudes
and competencies in the domain of civics of several thousand
students in the modal grade for 14 year olds (in 20 countries out of
those which are directly concerned by the present report). The study
examines young people’s knowledge, beliefs and attitudes in
different areas — such as democracy, political authorities, rights and
duties — in relation to citizenship, national identity, social cohesion,
equal rights and tolerance. Unfortunately the first report on the
results of this study is not expected until February 2001. In the
meantime, no recent international assessment of young peoples’
attitudes and competencies in the domain of civics is available.
However, Eurobarometer No 47.2, which reports the results of a
survey of young people from 15 to 24 years old in the 15 European
Union countries, gives some interesting information in this domain.
The opinion survey was carried out in early 1997 at the request of
the European Commission’s then Directorate- General XXII —
Education, Training and Youth. The graph shows the respective
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percentages of youngsters, in each of the 15 European countries
surveyed, claiming that they agreed with two assertions about
foreigners: ‘I'm glad that foreigners live in (our country) and ‘All
foreigners should be sent back to their country of origin’. The graph
shows the percentages of students agreeing with each assertion in
each country. These are the results of an opinion poll and should
therefore be treated with some caution, although it is difficult to find
out about people’s attitudes without asking them and surveys offer
the best option in some cases. More indepth information and
analysis on such an important topic would, however, be desirable.
On average, 15 % of young people surveyed claimed that they were
happy with the presence of foreigners, but 9 % felt that all foreigners
should be sent back to their country. Although there are no clear
patterns or clusters apparent from the graph a negative relationship
can be seen between the numbers of respondents who said they
were ‘glad’ to have foreigners and the numbers of respondents who
thought foreigners should be ‘sent back’.The percentages of those
who said they are glad of the presence of foreigners range from 7 %
(Greece) to 45 % (Finland), and at the same time the percentages
arguing for foreigners to be sent back range from 1 % (Sweden) to
19 % (Greece). The indicator highlights attitudes which are part of
the school curriculum in a lot of countries but at the same time
reflects values that might be influenced by a country’s economic
situation and trends in immigration. According to J. Torney-Purta et
al. (1999), social diversity and the way it is understood by policy-
makers and the public seems to have a great influence on schools,
with implications for curriculum content and methodology.

KEY POLICY ISSUES FOR DISCUSSION CONCERNING

CIviCs

In the many countries with economic or social difficulties, it is often
tempting to blame foreigners for the problem. What can be done to
help school students
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to make a more informed analysis of social and economic
problems, particularly in the light of human rights
considerations, among others? Social diversity may both create
problems and enrich social life. What should be done to promote
social and cultural diversity? In some countries, civics is taught as
a specific subject, whilst in others, civic education is an integral part
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of the curriculum. What are the advantages and the drawbacks of
different approaches? Whether or not civics is a special subject, all
teachers should play a part in the civic education of their students.
How can teachers be made more sensitive to the importance of
their role in students’ development as citizens?

EXAMPLES OF NATIONAL INITIATIVES

(For more information see Annex 1)

Greece and Cyprus — The ‘Parliament of adolescents’ is an annual
project in which elected Lyceum pupils meet in the House of
Parliament and discuss matters of concern of the young generation
as well as matters of current importance to their country, Europe and
the world.

Italy — In all secondary schools a statute of students’ rights and
duties was introduced in order to enhance democracy in schools and
widen students’ opportunities.

Poland — The KOSS programme has trained 2 000 teachers to
teach civics to their students. It also creates and publishes civics
programmes.
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8. DROP-OUT RATES

PERCENTAGE OF THE POPULATION OF 18 TO 24 YEAR OLDS
HAVING ACHIEVED LOWER SECONDARY LEVEL OF
EDUCATION (ISCED 2) OR LESS AND NOT ATTENDING
EDUCATION OR TRAINING, 1997

(:) Data not available

Source: Eurostat, Labour force survey.
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Europe has faced considerable challenges in recent decades.
The development of our economies and the demands of an
increasingly competitive society continue to leave some
members of society by the wayside. Today’s learning or
knowledge-based society is increasingly divided into those who
have adequate skills and qualifications, and those who do not.
In this rapidly changing environment, it is increasingly
important for individuals to be able to continue to update their
knowledge and skills throughout their lives. Many believe that a
minimum knowledge base is required in order for this to
happen, and that those who finish compulsory schooling
without qualifications are consequently less likely to be able to
participate effectively in life-long learning. Young people with a
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negative attitude to learning, and/or who leave school without
qualifications are, therefore, likely to encounter significant
problems later in life as a result. Often, those who drop out of
formal education lack the fundamental skills needed to find
employment. They may have received no form of vocational training
and are therefore likely to have difficulty in finding a job. In addition,
since pupils who drop out of school without basic skills are generally
less able and less willing than others to embark on a strategy of life-
long learning, the threat of unemployment may be an ongoing factor
for these people in the longer term. Lifelong learning is becoming
essential to the employability of the individual, and the number of
jobs requiring no formal training is decreasing. This is particularly
true of industrial countries with highly developed service sectors. In
addition, young people without a complete education may
experience greater difficulty than others with regard to social
integration and active participation in democratic society. Those who
leave school prematurely may consequently be at risk of
marginalisation and social exclusion. The indicator presented here is
based on the 1997 Labour force survey (Eurostat) and is an
approximation (proxy) of the drop-out rates from different Member
States (5). Drop-out is defined here as the share of the total
population of 18 to 24 year olds having achieved the lower
secondary level of education (ISCED level 2) or less and not
attending education or training. As with other indicators, the data
provided should be treated with caution as they are not sufficiently
differentiated. In particular, they include pupils who did not gain
qualifications at the end of lower secondary education as well as
those who did, but who were unable to obtain further qualifications or
who did not wish to pursue further education or vocational training.
An indicator showing the percentages of pupils who did not obtain
qualifications at the end of compulsory schooling would be
preferable. The data required for this are not, however, available.
The graph shows that drop-out rates in the EU remain relatively high,
with an average drop-out rate of 22.5 %. There are, however,
notable differences between Member States. The data suggest that
northern Member States perform better in combating the
phenomenon than do other Member States. Portugal (40.7 %), Italy
34 | EUROPEAN REPORT ON THE QUALITY OF SCHOOL
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(5) The Community Labour force survey (LFS) is a harmonised
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sample survey of the inhabitants of the country at the time of the
survey. Due to the particular socioeconomic and geographical
situation of Luxembourg, the data on this indicator are not, therefore,
comparable with those of the other countries. (30.2 %), Spain (30.0
%) and the United Kingdom (31.4 %) show alarmingly high drop-out
rates, while drop-out rates in Germany (13.2 %), Austria (11.5 %)
and the Scandinavian countries in particular (Sweden 9.6 % and
Finland 8.5 %) fall significantly below the EU average. All of the
central and eastern European countries have drop-out rates below
the EU average. The highest rate among these countries is Romania
(19.8 %), while the Czech Republic has the lowest rate at 6.8 %. The
indicator does not show, however, whether drop out in individual
countries is the result of pupils not passing examinations at the end
of lower secondary education or whether it is caused by a lack of
opportunities for vocational training following lower secondary
education. Nor does it illustrate regional differences in drop-out rates
within individual countries. The differences between countries are
related to differences between educational systems but also to
socioeconomic disparities. The better scores of some northern
countries, for instance, are often attributed to the organisation of their
educational systems, in the sense that the less selective
mechanisms in education systems such as the integrated Nordic
model could help to ease the transition between different school
environments when a pupil moves from primary to secondary level.
Such systems, which cater for pupils of all age groups, also allow
adults to enrol and are therefore providers, to some extent, of ‘life-
long learning’, allowing upper secondary education to be accessed
by a wide range of people. It is thus easier for school drop-outs to
return to education even after the normal completion age for school
education. Such a system is likely to impact on aggregate drop-out
rates. A further explanation for the comparatively low dropout rates in
Austria and Germany is the so-called ‘dual system’, whereby pupils
undertake an apprenticeship within an enterprise as well as part-time
vocational training. Such a system can help to allow less-able pupils,
in particular, to obtain a vocational qualification, due to the high
practical element involved. On the other hand, high drop-out rates
might be linked to economic factors such as high unemployment
rates, or disparities between urban and rura economies or between
central and peripheral regions. Research suggests, for instance, that
young people attending school in rural areas are often indispensable
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to family businesses such as farming, and that they may be inclined
to drop out of school in times of economic hardship. In such regions,
the skills required for employment are often seen as being passed
from generation to generation rather than from teacher to pupil. The
link between formal education and success in the labour market is
often less evident in such rural economies than it is in the service-
oriented economies.

KEY POLICY ISSUES CONCERNING SCHOOL

DROP-OUT

Efforts to reduce the number of drop outs must take into account the
three different sub-groups which make up drop outs. These sub-
groups are:

* pupils who leave school before completing compulsory schooling

* pupils who do not achieve any qualifications at the end of
compulsory schooling

* pupils who do not receive professional training after leaving school
with or without qualifications. What kind of support can be offered to
each of these groups in order to reduce the drop-out rates? What is
link between drop-out rates and policies regarding children with
special educational needs? Do different countries’ arrangements for
SEN provision affect their drop-out rates? At its extraordinary
meeting in Lisbon, in March 2000, the European Council set a target
to halve by 2010 the number of 18 to 24 year olds with only lower
secondary level education who are not in further education and
training. How can this reduction in drop-out rates be achieved?
EXAMPLES OF NATIONAL INITIATIVES

(For more information see Annex 1)

Bulgaria — In 1997, a project named ‘School for everybody’ was
launched. Its main goals were to build up expertise for coping with
this complex problem.

Europe — The ‘Second chance schools’ project offers education
and training to young people who lack the skills and qualifications
necessary to find a job or benefit fully from conventional training. For
further information, see the web site
(http://europa.eu.int/comm/education/2chance/ homeen.html).
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France — A ‘new chance’ for young people who leave school
without qualifications. This programme aims to: improve procedures
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for identifying the young people concerned and increase the
available information about the issue of drop out.

Germany — Here it has proved useful to find local industry partners
who can give potential drop-out pupils the chance to gain experience
in practical working, in parallel with their school-based learning.

The Netherlands — Early school-leaving in the Netherlands is
challenged by a policy of cooperation between schools at a regional
level.

Poland — An educational psychology service has been set up and
many educationalists and psychologists have been recruited to
identify the individual needs of pupils, to analyse the causes of
failure and to find ways to remedy them.

Spain — Among other initiatives one is for 16 to 21 year olds who
have not finished secondary education or have no professional
qualification for the labour market.

United Kingdom — ‘New deal’ is a key part of the UK Government’s
‘Welfare to work’ strategy. It gives jobseekers aged 18 to 24, 25+
and those with disabilities a chance to develop their potential, gain
skills and experience and find work (http://www.newdeal.gov.uk).

9. COMPLETION OF UPPER SECONDARY EDUCATION
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PERCENTAGE OF YOUNG PEOPLE AGED 22 WHO HAVE
SUCCESSFULLY COMPLETED

AT LEAST UPPER SECONDARY EDUCATION, 1997

(:) Data not available

Source: Eurostat, Labour force survey.
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Completion rates of upper secondary education are — like low
drop-out rates — important indications of successful education
systems. The completion of upper secondary education is
considered as increasingly important, not just for successful
entry into the labour market, but also in allowing students
access to the learning and training opportunities offered by
higher education. In addition, the contribution made by school
education in helping young people deal with the demands of
modern society should not be underestimated. The
internationalisation of trade, the global context of technology,
and above all, the rapid development of information technology
have made societies increasingly complex. Successful
participation in the learning society requires the basic building
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blocks offered by a secondary education. The indicator shows the
percentage of young people aged 22 who have successfully
completed upper secondary education (ISCED 3). This level of
education may either be ‘terminal’ (i.e. preparing students for entry
directly into working life) or ‘preparatory’ (i.e. preparing students for
tertiary education). The figures for each country indicate the
percentage of young people aged 22 who have successfully
completed at least upper secondary education. Since some students
will achieve this level in later years, the percentages reported for the
individual countries may yet rise in the older age groups. The data
shown are based on the 1997 Labour force survey (6). A number of
factors should be remembered when considering the information
presented. The chart shows the percentage of 22 year olds who
have successfully completed upper secondary education (ISCED 3).
The remaining group — those who have not attained this level —
consists of two categories: those covered by the ‘drop-out rates’
indicator, and those who are continuing to work towards an
equivalent level of education at the age of 22. The indicator does not
show the relative proportions of these two groups. An indicator giving
information on the number of pupils without final school-leaving
qualifications at the end of ‘lower secondary education’ (ISCED 2;
see in addition the ‘drop-out rates’ indicator) and an indicator
describing the successful completion of ‘upper secondary education’
(ISCED 3) at a later point in time (for example at the age of 25),
would be more suitable. The data which would be required for this
are not, however, readily available. The average percentage of those
who successfully completed upper secondary education at the age of
22 years was 71.2 % in the European Union in 1997. However, there
are considerable differences between the various countries. On the
one hand, there is a group of countries whose completion rates
exceed 70 %, in some cases by a significant amount; this category
includes particularly countries such as the Czech Republic, Poland
and Slovenia, but also the northern European countries Finland and
Sweden. On the other hand, there is a group of countries whose
completion rates fall below 70 %; this category includes in particular
southern European countries such as Spain, Italy and Portugal and
also the United Kingdom.
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In view of the complementary nature of this indicator and the
indicator covering drop-out rates, the commentary on the
interpretation of the data obtained through the ‘drop-out’ indicator
also applies to this one.

KEY POLICY ISSUES CONCERNING COMPLETION OF

UPPER SECONDARY EDUCATION

The failure to complete the upper secondary level of education
successfully cannot be considered in isolation from the rest of a
young person’s school career. Nor can the impact of a country’s
economic situation be ignored. Measures aimed at increasing
success rates should therefore take both of these factors into
account.

* What efforts can be made to make upper secondary education
more attractive to all?

* What are the challenges, in terms of quality of upper secondary
education, of the increased emphasis on life-long learning? How
should upper secondary level education adapt to such
developments, and to the changes taking place in subsequent
educational stages?

» What are the effects of the balance between general education and
vocational training? Should opportunities for practical learning in the
business and administrative sectors be expanded in order to
increase young people’s motivation and give them a better
understanding of the connection between theoretical learning and
practical activity?

EXAMPLES OF NATIONAL INITIATIVES

(For more information see Annex 1)

Ireland — The ‘Leaving certificate applied’ — This alternative
learning programme focuses on the needs and interests of students
using a range of methodologies. It seeks to develop in students an
enterprising outlook, self-confidence and other skills related to
success in the workplace.

Spain — The ‘Educacion a distancia’ programme intends to facilitate
access to education to adults and also to non-adults who due to
personal, social, geographical or other exceptional circumstances
cannot follow education at school with daily attendance. (6) See
footnote 5 on data concerning Luxembourg.

10. PARTICIPATION IN TERTIARY EDUCATION
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PARTICIPATION RATES

IN TERTIARY EDUCATION, AS A

PERCENTAGE OF TOTAL POPULATION, BY AGE GROUP —

ISCED 5, 6 AND 7, 1996/97
(:) Data not available
Source: Eurostat, UOE.
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Students as a percentage of the 18 to 24 age group Students as a
percentage of the 25 to 29 age group The opportunities offered by
tertiary education are becoming more and more important. The
demands of today’s labour market are markedly different from
those of even 10 or so years ago, and are continuing to evolve
rapidly. If young people are to succeed in this increasingly
competitive and global environment then it is crucial that they
acquire the skills and competencies which will enable them to
compete effectively with others. In recent years, higher education
institutions have responded more and more to the changing
demands of the labour market, endeavouring to equip their students
with the specific skills they need to succeed. Many courses have
moved away from a purely academic focus towards a more
vocational one, and the links between higher education and industry
have consequently become clearer. For this reason, tertiary
education is, more than ever before, seen as the means to taking
part in the high-value-added international industries. It is not
necessarily desirable, however, to have ever increasing levels of
participation, if these are not matched to national and international
needs. Of key importance is the need to match the supply of
graduates to current demand, and to predict trends in demand in the
light of the development of future new technologies, employment
trends etc. The data presented in the graph show the proportion of
students in certain age groups participating in tertiary education
(ISCED 5, 6 and 7), as a percentage of the total population of that
age group. The graph presents this information for two age groups:
those aged up to 24, and those aged from 25 to 29 (7). It is clear
from the data that the participation rates in tertiary education vary
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greatly between countries. In the younger age group, participation
ranges from 11 % in Romania to 32 % in Belgium; in the older age
group participation varies from 3 % in Estonia to 16 % in Greece. In
all countries the participation rate in the younger age group is higher
than in the older one. However, there are countries in which the two
rates resemble each other far more closely than in other countries. In
Germany in particular there is scarcely any difference between the
two rates (14 % and 13 % respectively). Countries such as Germany,
where the duration of courses is relatively long and the age at which
students begin tertiary education is more varied, will not have such
high participation rates for a given age group as countries where
courses are shorter and the age of students is more uniform. The
diagram does not differentiate between participation of men and
women. Generally, however, it is the case that participation rates of
men and women are fairly similar in the majority of countries
although, in al-
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most all cases, they are actually higher among women than among
men. As for other indicator areas, caution should be applied in
drawing conclusions from the limited data available. The very
different tertiary education systems in the countries from which data
was collected, and the different characteristics of the countries
themselves, make it especially difficult to draw meaningful
conclusions from this data. Nevertheless, some reasons for the
varying participation rates in tertiary education between countries
and between men and women can be suggested.

* In some countries, training for certain occupations takes place as
part of upper secondary education or a further (post-secondary non-
tertiary) level, whereas, in other countries, training for these
occupations takes place at the level of tertiary education.

* In certain countries the lack of opportunities for undertaking
vocational training pushes young people towards tertiary education.
This may be the case particularly for young women, as the
opportunities open to them outside tertiary education may be less
attractive than those open to young men. Participation rates may
also be linked to the prevailing conditions of the labour market. A
weak labour market could lead to an increase in the number of
students enrolling on higher education courses as those having
difficulty in finding a job, or who have lost their jobs, may decide to
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enrol instead in higher education. It should be remembered,
however, that enrolment rates and graduation rates cannot
necessarily be equated. Equally, the effect of numbers enrolling in
higher education may in turn impact on the labour market in a
number of ways. High participation rates will ultimately lead to a well-
qualified workforce, making it more difficult for those without a higher
education qualification to find work in particular sectors. High
participation rates spread across a wide age range will also have a
significant impact on the proportion of the population which is
unavailable for work at any time.

KEY POLICY ISSUES CONCERNING PARTICIPATION IN
TERTIARY EDUCATION

As a result of the very varied systems in place within the tertiary level
of education, discussion of issues surrounding the data is of a fairly
speculative nature. In summary, although the data collected using
this indicator provide only limited information about trends in
participation in higher education, the findings raise a (7) Due to the
particular socioeconomic and geographical situation of Luxembourg,
the data on this indicator are not comparable with those of the other
countries. Most students study outside the country. number of policy
issues which could be explored in more depth, in particular as
follows.

» The relative proportions of men and women participating in higher
education. Why is the relative number of women increasing? What is
the male/female balance in certain subject areas (for example the
sciences and the humanities)? What is the effect of increased
participation in terms of unemployment rates among women?

* The link between higher education and the labour market. To what
extent is the choice of higher education a direct response to the
labour market? Is a country’s production of graduates well matched
to its overall needs (in terms of the labour market etc.)? Are there too
many or too few graduates in particular countries? What is the effect
on the labour market of the trends in participation?

» The effects of high/low participation rates. What is the relationship
between participation rates among older age groups and the
productivity of the labour market? Can the benefits of higher
education be measured in other ways, such as increased maturity,
social awareness etc.?

» The connection between secondary and tertiary

education. What are the possibilities in secondary education
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for increasing the number of those — particularly young women —
aiming to take up take up mathematical, scientific or engineering
studies?

EXAMPLES OF NATIONAL INITIATIVES

(For more information see Annex 1)

Ireland — Universities and other tertiary institutions now have
programmes which are aimed at redressing the current imbalance in
the representation of the social classes in the universities and other
tertiary institutions.

Scotland — The ‘University of the Highlands and Islands ’is making
extensive use of remote access teaching technology to link a number
of centres with students across the remote rural region of northern
Scotland.
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11. EVALUATION AND STEERING OF SCHOOL EDUCATION
MONITORING EDUCATION SYSTEMS AT PRIMARY AND/OR
SECONDARY LEVEL — PUBLICATION OF THE OVERALL
RESULTS OF EXTERNAL TESTS, 1997/98

Source: Eurydice.

LI

CcYy

Publication of the overall results of external certificated examinations
Publication of the overall results of external tests No publication of
overall results All educational systems require evaluation and
steering. At national, local and school level evaluation serves a
number of essential purposes. It measures whether the
education system lives up to the objectives set. It offers
diagnostic and formative information for system managers,
headteachers, teachers and a wider public. It opens up dialogue
and provides the basis for development planning and school
improvement. Benchmarks allow schools to measure
themselves against other comparable institutions. They can be
used by inspectors or other external agents to compare the
outcomes of individual schools. They help focus on processes
intended to achieve those outcomes Evaluation may be either
internal (self) or external, or a combination of the two. Both
forms of evaluation carry resource and training implications.
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With this in mind, most European countries are seeking the best
and most productive combination of the two forms of
evaluation. Ideally, external and self-evaluation complement
each other as vital sources of information.

As the movement for more rigorous evaluation gathers momentum,
more data will be forthcoming in the next few years. Currently we
have information on the publication of examination and test results.
These are sometimes used for diagnostic, or developmental,
purposes, sometimes for accountability and reporting to parents and
public. The country map shows how practice between Member
States varies with respect to the publication of results of external
tests.

The map shows a majority of countries, mainly preaccession
countries, where there is no publication of external test results. In 10
countries, including all the Scandinavian countries, there is
publication of overall examination results. In four countries more
detailed publication of attainment testing is published. However,
policies and practices in these four countries vary considerably. The
UK (except Scotland), Spain, France and Belgium (French) are all
represented by the same colour yet are very different not only in
what they do but in their policy purpose. In England, for example,
results at key stages (ages 7, 9, 12, 14, 16 and 18) are published
primarily for accountability purposes and to raise standards through
encouraging parental information and choice. In France, by contrast,
tests are administered yearly for diagnostic purposes and
examination results are published as benchmarks for schools to
compare their own performance and thereby raise standards.
Legislation prevents parental choice of school in the State sector. In
Spain, individual schools make their data available but publication of
results is intended to provide information on standards overall and is
based on a sample of schools. Scotland, in common with its other
UK partners, publishes results of external examinations at 16 to 18.
Attainment test scores within the national 5 to 14 programme are
used both diagnostically and for targets relevant to national
standards. In a number of countries, for example Lithuania, Bulgaria
and Portugal, piloting of new approaches is taking place and policies
are changing as a consequence. The impact at school and
classroom level cannot be illustrated by a map but it is the attitudes
and competencies of individual teachers which will put the efficacy of
the policy to the test. The publication of examination performance
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reflects a belief in the importance of accountability to a wider public.
However, the data highlight different policy
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perspectives and raise questions about whether it is preferable to
account for the performance of the system as a whole; whether to
present comparative data at school level; or whether to make public
data which may have been designed to serve a diagnostic purpose.
All European countries are seeking the best way in which to report
school performance and to reconcile diagnostic/developmental
purposes with accountability objectives. This is an area where policy
is changing rapidly and in which there will be different configurations
and more complex variations in the future as schools and teachers
become more confident in selfevaluation and external monitoring
systems adapt their function and purpose to complement schools’
own internal evaluations. A relatively short-term goal for the
presentation of indicators in the future could be to illustrate different
patterns of internal and external evaluations for schools across
Member States. Much of this information is already available through
the Standing International Conference of Inspectors (SICI) but some
work is needed before it can be presented in the form of an
informative indicator profile. A longer-term goal could be to provide
data which show the development of self-evaluation in Europe and
its relationship to external evaluation. Such data will illustrate the
nature of the balance between internal and external evaluation and
the role that each of these plays in the steering and evaluation of
school systems. As for other indicators, the data above provide a
starting point for a closer look at policy rationale, effectiveness and
viability.

KEY POLICY ISSUES CONCERNING EVALUATION AND
STEERING OF SCHOOL EDUCATION

Reporting of data is not a stand-alone exercise. It is related to
systems of monitoring, inspection and selfevaluation, implicitly or
explicitly conveying messages about purpose, policy and priority.
What are the key messages which should be conveyed through
the publication of school performance data? Monitoring schools’
performance is critical to raising standards for all pupils but it is both
expensive and difficult to raise standards from the outside. What
powers and roles should be given to schools in the reporting of
their own performance and how can that be achieved? As

198



schools’ expertise in self-evaluation increases and their access to
appropriate tools and strategies grows, the role of inspection
changes. What role is there — if any — for external monitoring
systems in these circumstances? The trend to publish
performance data is likely to grow rather than diminish and data will
continue to serve different purposes, such as: accountability,
benchmarking or informing parental choice. At what level
(individual school, school clusters, regional, national) should
reporting be focused in order to fulfil its purposes most
effectively and economically?

EXAMPLES OF NATIONAL INITIATIVES

(For more information see Annex 1)

Europe — Pilot project ‘Evaluating quality in school education’, see
the web site (http://europa.eu.int/comm/education/poledu/
finalrep/rep.pdf).

Austria — Rich resource site on the Internet has been established,
for schools, allowing them to access information, ideas, procedural
proposals, instruments and other support for schools’ programme
development and self-evaluation (http://www.qis.at).

Denmark — The Danish Evaluation Institute is a single organisation
for the evaluation of all levels of education.

Hungary — A new pilot project the ‘Quality development
programme’ will be launched, involving more then 400 public
institutions. It will focus on operation and management.

The Netherlands — About 0.5 % of the budget for primary and
secondary education is spent on external evaluation activities.
Schools also have their own systems for internal evaluation of the
quality of education.

Portugal — PEPT (Education for every student), a programme
designed to foster students’ completion of compulsory education,
involves a self-evaluation plan which includes an observatory with 15
indicators relating to context, process, resources and outcomes.
EUROPEAN REPORT ON THE QUALITY OF SCHOOL
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Scotland — In 1996, ‘How good is our school?’ was published. It is
a toolkit for schools to use in self-evaluation, based on a set of 33
performance indicators. For more information, see the web site
(http://www/scotland.gov.uk/structure/hmi/default.htm).
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Spain — INCE (Instituto Nacional de Calidad y Evaluacion) was
created to design evaluation systems for the different types of
education governed by the LOGSE (new law for education).

12. PARENT PARTICIPATION
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POWERS OF SCHOOL-LEVEL BODIES WHICH INVOLVE
PARENT REPRESENTATIVES, IN THE PREPARATION OF THE
SCHOOL DEVELOPMENT PLAN — COMPULSORY EDUCATION,
1997/98

Source: Eurydice. Parental participation may, for example, take
place through:

« statutory advisory and decision-making bodies (e.g., school boards)
« evaluation of their schools

« voluntary associations (e.g., parent associations)

« voluntary involvement in after-school activities and clubs

« voluntary involvement in classroom activities (e.g., paired reading)

» communications with the school and support of their children’s
learning and progress.There are a number of areas in which parents
may participate.The map shows one significant aspect of parental
involvement, namely in the preparation of the school development
plan:

The data reveal that in five countries parents have decision- making
powers in relation to the preparation of the school development plan.
This is generally through a representative body such as a council or
board. It is more common (18 countries) for parents to have a
consultative or advisory function. In some countries, for example the
Netherlands, the council ratifies the plan developed by the authority.
In four countries, parents have no powers in respect of development
planning although in each of these four countries they do have
powers in other areas such as school rules, control or allocation of
expenditure. Finland represents an exception because the powers of
councils vary so much between municipalities and the most recent
legislation (1 January 1999) does not contain provisions for parental
consultation in its school system. These data do not tell us about the
strength and composition of the parent constituency at school level,
its contribution or impact. Further research would be needed in order
to identify the most effective forms of membership and the most
helpful ways in which parents consult and speak on behalf of their
constituencies.Consultative bodies by their nature involve a minority
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of parents — those who volunteer and those most likely to have the
confidence, expertise or interest in playing a role at whole school
level. While parents are a valuable resource and potentially powerful
allies
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of schools (for example, school governors with business experience
and connections) the majority of parents will not be motivated to
become involved at that macro level of school policy/practice. The
large majority will wish to be involved where issues are of direct
relevance to their own children’s welfare and progress. There are
many good practices which involve a wider group of parents at
school and classroom level and which illustrate how parents can
make a significant contribution to quality and standards. This
indicator provides a good starting point for further research and
raises important policy questions about the role and influence of
parents. There are further implications for the role of all stakeholders
and how they work together for school quality and improvement.
European unions of parents, teachers, school students and
headteachers have already, through joint conferences, laid the
groundwork for fuller and richer collaboration.

KEY POLICY ISSUES CONCERNING PARENT

PARTICIPATION

School development planning should not simply be a mechanistic
operation nor one which is confined to school leaders or teachers. It
benefits from the involvement of parents and a wider constituency of
stakeholders. What particular insights and addedvalue do
parents bring to the process of school development planning?
Parental involvement is often regarded as ‘a good thing’ but it needs
to be examined in the light of its relevance for different purposes and
contexts. In what areas of consultation and decision-making are
parent powers most relevant and useful? In what respects might
policy-makers wish to limit parental powers as well as to
increase them? Extending parent participation raises questions
about other forms of stakeholder involvement. For example, what
steps can be taken to give greater responsibility to school
students and exploit the considerable resource and expertise
they offer for improving schools?

EXAMPLES OF NATIONAL INITIATIVES

(For more information see Annex 1)
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Europe — EPA’s ‘Training programme for parents’ is an example of
how to improve quality through cooperation and constructive
dialogue between parents and teachers at school level.

Germany — Seminars for parents aim to: inform them of new
developments in learning and teaching; establish consensus on
areas of school; and to motivate them to participate in wider policy as
aspects of school.
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13. EDUCATION AND TRAINING OF TEACHERS DURATION OF
INITIAL EDUCATION AND TRAINING OF TEACHERS FOR
LOWER GENERAL SECONDARY SCHOOLS,

1999/2000

(:) Data not available

Source: Eurydice.
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Lithuania, Poland, Romania and Slovenia to the equivalent of almost
four years in Germany. In addition, the time spent on
pedagogic/practical training in relation to the total duration of the
training differs widely. In Finland and the Netherlands, for example,
the equivalent of one year is spent on pedagogic and practical
training. However, as a proportion of the total length of training this
represents approximately one sixth and one quarter of the total
duration of the courses in these countries, respectively. By contrast,
the proportion of time spent on pedagogical/practical training in
Germany is closer to two thirds. The data reveal very different
patterns of provision but also conceal underlying complexities. They
tell us nothing about the balance, nature or relevance of studies nor
about their effectiveness in developing the core competencies
required by teachers. As countries develop criteria for teacher
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competencies, they must look again at course provision and consider
its relevance to teachers’ needs. Nor do the data show whether
practical training is higher-education-based or school-based, a factor
which has major resource implications.The data relate only to lower
secondary education. In some, but not all countries, there will be
different arrangements for primary and upper secondary teacher
training.

KEY POLICY ISSUES CONCERNING TEACHER

EDUCATION

The balance of time given to teaching of subject knowledge and
pedagogy is a matter of concern to all countries. What steps must
be taken to ensure that teacher training institutions achieve the
optimum balance in their teaching, taking into account
costeffectiveness? The continuing professional development of
teachers will be an increasing priority in the immediate and long-term
future. What provision should now be made to ensure that
teachers update their knowledge and practice? Teacher
recruitment and retention is more of a problem in some countries
than others but the situation is liable to change as social and
economic conditions change. What can be learned from countries
with a surplus of teachers, and from others with a shortage, in
order to plan for the future? The data shown here are for initial
teacher education in lower general secondary schools only. Data
exist for primary and upper secondary schools too (Eurydice key
data, 2000). The graph illustrates similarities and differences among
countries in:

« the length of initial training courses

« the balance in training between general education and pedagogic
practical training. For the purposes of this indicator, two key
distinctions have been made:

* general or subject-based education and training: knowledge
related to what the trainee will be required to teach, as well as
general education which is directly linked to teaching

» pedagogic and practical training: practical placements in
schools, plus a range of other courses which are related to the
teaching profession (for example, theoretical courses on didactics,
adolescent psychology, methodology, history of education, use of
ICT). In some cases it has been hard to separate the two categories,
for example where general and pedagogic training are taught
together. In these cases 50 % of time has been attributed to each in
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the graph. The graph provides information on two aspects of initial
teacher training: firstly, the length and, secondly, the amount of time
spent on pedagogic and practical training. It should be noted that, for
Germany and Austria (8), only training for teachers in Gymnasium or
AHS (allgemeine héhere Schule) respectively is included (two routes
are possible, depending on the type of secondary education). With
regard to the first aspect, the data show that the most common
length of course is five years (eight countries) or four years (14
countries). In Germany, Luxembourg and ltaly, initial courses are
longer than average, while in Belgium and Liechtenstein they are
shorter. The graph also shows the amount of time spent on
pedagogic and practical training. This varies greatly, from the
equivalent of less than a year in Ireland,
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(8) In Austria, teacher training for the Hauptschule, which represents
around 70 % of teachers, is a three-year non-university education
where theoretical and practical elements are integrated and cannot
be displayed separately. As teacher retention becomes a more
pressing priority, issues of separate pay and promotion
arrangements for particularly effective or ‘expert’ teachers will
become a more pressing policy issue. What can be done to reward
and retain particularly effective teachers?

EXAMPLES OF NATIONAL INITIATIVES

(For more information see Annex 1)

Hungary — The in-service teacher training system — The Act on
Public Education has declared that each teacher should participate
in at least 120 contacthours of in-service teacher training during
seven years of practice.

Portugal — ‘Sailing through the Portuguese language’ is the name
given to an initiative of the Department of Secondary Education of
the Portuguese Ministry of Education, designed to provide teaching
training using Internet facilities.
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14. PARTICIPATION IN PRE-PRIMARY EDUCATION
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Pre-primary education is significant in many different respects.
Firstly, it makes an important contribution to the emotional and
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cognitive development of children and to their social
integration, thereby helping to prepare them for the school
environment and reducing the likelihood of failure at school
later on. Secondly, it plays an important part in supporting
families. The changing role of the family as a social institution
often means that parents are no longer at home full time and
that, as a result, they are unable to provide an adequate
educational and social environment for their children.

AVERAGE DURATION OF ATTENDANCE BY CHILDREN AGED
THREE TO SIX AT AN EDUCATION-ORIENTED INSTITUTION,
1996/97

(:) Data not available

Source: Eurostat, UOE.
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Pre-primary education is defined as the initial stage of structured
teaching. It is usually centre- or schoolbased, designed to meet the
educational and developmental needs of children of at least three
years of age, and provided by adequately trained staff. Even if the
significance of pre-primary education is acknowledged across
Europe, opinions as to its educational function differ. Some believe
that children should play as long as possible, while others argue that
pre-school education is essential in order to facilitate a child’s
transition to primary school. Regardless of these different
approaches of individual countries, it is the case that participation
rates have been increasing markedly during the last 30 to 40 years in
almost all European countries. The indicator provides information
about the average attendance of children aged three to six years at
preprimary (ISCED 0) and primary (ISCED 1) educationoriented
institutions during 1996/97. The data used are based on information
compiled by Eurostat using the results of the UOE data collection
and population statistics. They take into account the fact that
compulsory primary education begins earlier in some countries than
in others. The graph does not, however, provide information about
whether attendance at the institution is full time (all day) or part-time
(half a day). The diagram shows that a considerable number of
countries are able to offer children a place for three full years of pre-
primary education. Belgium, Denmark, France, Italy, Hungary and
Sweden are among these countries. In many countries (including
Austria, Germany and the Netherlands), pre-primary places for
children aged over three are only available for two to three years. In
other countries (such as Finland, Greece and Portugal), however, a
child would, on average, spend less than two years in the pre-
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primary sector. In evaluating the differences between countries, it
must be taken into account that in some, primary education begins at
a comparatively very early age, meaning that that fewer pre-primary
places are required. This applies particularly to the United Kingdom.
The information presented in the chart does not show whether pre-
primary provision in each country corresponds to parental demand.
Theoretically it is conceivable that in countries with comparatively
low participation, supply meets demand more closely than in some of
the countries with high participation. The data illustrated in the chart
show that the majority of the countries attach high importance to
preprimary education. Even if attendance at institutions is generally
voluntary among this age group, there is an emerging trend for
childcare to be provided for almost all children of three years and
older. This indicator does not provide information about the
educational content of the programmes offered by institutions in the
various countries.
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KEY POLICY ISSUES CONCERNING PARTICIPATION IN
PRE-PRIMARY EDUCATION

As participation in pre-primary education increases across Europe, it
is increasingly important to ensure that the links between pre-primary
and primary institutions are strengthened. It is widely acknowledged
that early measures can play a significant part in reducing school
failure’ in later years. What measures can be taken in order to
facilitate successful learning at primary level and beyond, and
to ensure that the transition from playful learning in the
preprimary setting to more formal learning within the school
setting is successful?

EXAMPLES OF NATIONAL INITIATIVES

(For more information see Annex 1)

Italy — In ltaly, three initiatives concerning quality in infant education
have been promoted by the Ministry of Education and by the
National Institute for the Evaluation of Education Systems.
Luxembourg — All children aged between four and six years are
obliged to attend institutions of pre-primary education. In addition, a
third of three-year-olds currently attend these institutions.
Netherlands — In the Netherlands, two experimental programmes
have been implemented for early childhood education with a view to
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stimulating the cognitive, social-emotional and linguistic
development of disadvantaged children aged between three and six
years.

15. NUMBER OF STUDENTS PER COMPUTER

52 | EUROPEAN REPORT ON THE QUALITY OF SCHOOL
EDUCATION NUMBER OF STUDENTS PER COMPUTER —
LOWER SECONDARY SCHOOL, 1995 AND 1998

(:) Data not available

Source: IEA, TIMSS (OECD-OCTO) & SITES.
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The information society will not only open up new channels of
communication amongst people, but it is likely to have a
considerable impact on the way we live, work, consume,
interact with government as well as express and entertain
ourselves. If every European citizen is to be able to use
computers effectively, schools must offer all students the
opportunity of learning to use them. Moreover, if the potential of
the Internet and educational software is to be fully exploited by
teachers and students, a sufficient nhumber of effective and
sufficiently up-to-date computers must be available. It should
not be forgotten, however, that infrastructure in itself does not
guarantee the development of high-level competencies by
students. Schools’ organisation, the management of
technology, the use of high-quality software, and above all
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teachers’ competencies are all important factors (see also the
indicator about ICT). The number of students per computer in the
schools where eighth grade students are enrolled was measured
both in 1995 (IEA-TIMSS) and in 1998 (IEA-SITES). The above
graph shows the number of computers at a particular time (in a
domain in which changes are taking place very rapidly). The
information about the number of computers was derived in different
ways in different surveys. In TIMSS, the issue addressed was the
number of computers ‘available for use by teachers or students’ in
the school, whereas in SITES it was the number of computers
‘available for use by students in the entire school’. The ratios may be
seen as fairly close and comparable, although not strictly identical.
OECD (1998) underlines that, in TIMSS, the indicator may apply to a
slightly different population. In addition, it should be noted that some
countries did not satisfy the IEA sampling requirements. The
statistics illustrated do not provide information about the adequacy of
computers in relation to current requirements — for example
connection to Internet, or ability to run powerful software — nor
about their actual use. Moreover, the indicator could vary according
to the level of the education system: the ratio of students to
computers is considerably more favourable at upper secondary level
than at lower secondary education (nine countries provided
information about both levels). The graph shows that the range of
countries’ scores is very large in both studies: from nine (Scotland) to
880 (Romania) in TIMSS, and from 9 (Denmark) to 238 (Bulgaria) in
SITES. In every country which took part in both surveys, the
availability of computers in schools rose between 1995 and 1998. In
those European or pre-accession countries which took part in both
surveys, the number of students per computer decreased from 90 to
55 on average, that is 39 % in less than four years. It may be
assumed that a similar decrease also took place in the other
countries. Eight of the participating countries, among which three are
northern, had fewer than 20 students per computer in at least one
survey. The number of students per computer is shown in brackets,
according to TIMSS; then SITES; ‘~ means that the country did not
take part in the survey): United Kingdom (11 for England and 9 for
Scotland; —), Denmark (17; 9), Austria (19; —), Sweden (19; -),
Finland (—; 10), Luxembourg (—; 12), ltaly (—; 16) and France (29;17).
Japan and the
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United States also have a high number of computers:

Japan (27; 14) and United States (16; —). According to SITES,
central and eastern European countries (Bulgaria, Lithuania, the
Czech Republic, Slovenia and Hungary) are less well-equipped than
most others. However, Cyprus also ranks very low, but the situation
seems to be changing very fast in those areas: between 1995 and
1998, the decrease in number of students per computer ranged from
23 % (Lithuania) to 70 % (Slovenia). It is important to emphasise that
the indicator represents an average, concealing very different
situations in individual schools: a fairly similar level of equipment in
all schools, or possibly very well-equipped schools alongside schools
without any access to new technologies. The data clearly show a
trend towards an improvement of ICT resources in lower secondary
schools. The resourcing of schools appears to depend on the wealth
of the country, but the relation is not a simple one: major progress
made by several countries between 1995 and 1998 shows that
solutions to a lack of resources can be found, in some cases,
through partnership. KEY POLICY ISSUES FOR DISCUSSION
CONCERNING THE NUMBER OF STUDENTS PER COMPUTER
Faced with the necessity of providing expensive equipment to a large
number of schools, some educational systems turn to a partnership
approach, in which the partner organisation must benefit in some
way from its contribution but must respect national rules regarding
school education. (It may not, for example, interfere with the
curriculum.) Exchange of experiences in this area could eventually
help countries less wellequipped to find a means of improving their
resources. How would it be possible to create partnership with
institutions or organisations which could help to increase the
availability of computers in schools? How can schools be
guaranteed a real long-term benefit from such an approach? As
technology changes rapidly, it is wise to bear in mind from the outset
the need to upgrade computers, replace outdated models, or repair
faulty machines. It may be preferable to provide the schools with a
smaller number of computers in the first instance, in order to ensure
that the hardware remains usable and at a suitable level of
performance over time. How can schools ensure that their
equipment remains appropriate while costs are kept at a
manageable level? Hardware alone cannot guarantee efficient use

212



of ICT in schools; teachers must be able to use ICT effectively
themselves. How should teacher training in this field be
organised? The importance of computer skills in today’s society is
widely recognised. How should the use of computers in primary
and secondary schools be organised in order to ensure that
pupils acquire these skills?

EXAMPLES OF NATIONAL INITIATIVES

(For more information see Annex 1)

Belgium (French) — 1998 partnership offering all primary and
secondary school a ‘cyber centre’: computers and facilities to
connect to Internet.

Estonia — The ‘Tiger leap’ programme is a national target
programme with the overall objective of improving the educational
system in Estonia through the introduction of modern information and
communication technologies (http://www.tiigrihype.ee/english).

Italy — 1999, companies and banks provided schools with their old
(but perfectly working) computers.

Portugal — New regulations on school administration and
management, issued in 1998, created clusters of schools
(agrupamentos) which allow for the sharing of human as well as
material resources.
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16. EDUCATIONAL EXPENDITURE PER STUDENT
EXPENDITURE PER PUPIL/STUDENT (PPS) IN PUBLIC
INSTITUTIONS BY LEVEL OF EDUCATION, 1997

(:) Data not available

Source: Eurostat, UOE.
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Tertiary education Secondary education Primary education The
share of total financial resources devoted to education is a key
decision for national governments. It is an investment with long-
term returns, and most governments consider it to be
something which impacts on several key political challenges
such as social cohesion, international competition, and
sustainable growth. The chart summarises educational expenditure
per student, differentiated according to level of education, namely
primary (ISCED 1), lower and upper secondary (ISCED 2, 3 and 4)
and tertiary education (ISCED 5 and 6). The information is based on
the UOE finance data provided by countries for the financial year
1997; information is presented for EU countries only, as data for the
remaining countries were unavailable. The data cover only
expenditure on public institutions. They include expenditure for
ancillary services such as meals, transport and other welfare
services, but do not generally include expenditure on student fees.
Expenditure for research is not included if it is carried out by
separate research institutions with a purely administrative link to
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universities.A straightforward comparison of expenditure per pupil is
problematic on the basis of these figures. It would not, for example,
take into account national variations in the costs of educational
resources of comparable quality. A teacher in one country could
incur greater expenditure than a teacher in another country as a
result of higher salary costs. However, the work of a teacher in the
first country is not necessarily of better quality than that of a teacher
in the second country.The reason for differences in expenditure can
be attributed largely to differences in salary levels. However, factors
such as the number of students enrolled and the different duration of
studies also have a decisive influence in the amount of educational
expenditure per student. The graph shows clearly that expenditure
per head differs greatly between individual countries. Greece, for
example, has rather low levels of expenditure, while countries such
as Austria have above average expenditure. The extent of the
differences between the countries can be demonstrated clearly by
taking the example of secondary education. Greece spends 2 150
PPS (purchasing power standards expressed in ecus) on each pupil,
whereas Luxembourg spends 10 009 PPS. Between these two
extremes lies a group of countries with relatively low levels of
expenditure, including countries such as Ireland (3 637 PPS) and the
United Kingdom (3 808 PPS), as well as a group of countries with
comparatively high levels of expenditure on secondary education,
such as Austria (7 676 PPS), Denmark (6 699 PPS) and France (6
501 PPS). With respect to the comparatively very low level of
expenditure in Germany (4 196 PPS) it must be taken into account
that training within the dual system of the upper secondary level is
financed to a considerable extent by business, and the expenditure
is not, therefore, included here. Under the dual system,
approximately one third of students’ training takes place in schools
which are financed by the State, and two thirds in companies which
are not normally publicly funded. The differences between countries
can be explained in part by their differing levels of prosperity.
Nevertheless, it is interesting that in those countries which had very
high levels of expenditure per pupil, expenditure also represents a
relatively large proportion of the gross domestic product per head of
the population. In Denmark and Austria, expenditure per pupil on
education comprised 28 % and 33 % respectively of the gross
domestic product per head of the population in 1995, taking into
account the higher prosperity of these countries, whereas it
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represented 16 % in Greece, 19 % in Ireland and 24 % in the United
Kingdom in that year (source: Education at a Glance, 1998).
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A number of observations, beyond those already discussed, can be
made on the basis of the data shown. Even taking into account the
differences in prosperity between countries, the priority given to
education seems to vary considerably. Wealthier countries seem to
be able to ‘afford’ to make education a priority. It is clear that
different countries pursue different strategies regarding expenditure
on education. In the majority of countries, expenditure per student
increases in line with the age of students. The variation in funding
levels between the different levels of education within individual
countries is quite marked. In Denmark, for example, expenditure on
each of the three stages is quite similar, whereas there are clear
differences in the funding allocated to the three stages in the
Netherlands, where the difference between secondary and tertiary
level is explained by the inclusion of research expenditure.

KEY POLICY ISSUES CONCERNING EDUCATION
EXPENDITURE

This comparative overview of expenditure on education, combined
with a knowledge of the situation of the economies of the different
countries, gives rise to the following questions regarding the
financing of education:

* How, and according to which criteria, should priorities be set
— particularly with respect to the different levels of education?

* How can we make sure that expenditure on education is an
investment?

* What is the role of the private sector in funding education,
especially in the context of Ilifellong learning? Is the
contribution of private sector funding an opportunity or a
danger, particularly for the less wealthy countries?

* What is the implication of the expansion of lifelong learning on
education expenditure? Who will meet the costs of this
expansion: the State, the individual participant, the private
sector?

* Is the balance of expenditure between the different educational
levels right? What are the priorities in terms of funding? What
are the consequences of increasing funding at local/regional
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level? How could this affect the quality of educational
establishments?

EXAMPLES OF NATIONAL INITIATIVES

(For more information see Annex 1)

Scotland — New public—private partnership arrangements allow
local authorities to fund school re-building programmes, which they
otherwise would not have been able to fund on such a scale.
EUROPEAN REPORT ON THE QUALITY OF SCHOOL
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1. MATHEMATICS

Austria

In Austria, as a consequence of the poor results of Austrian upper
secondary students — different from the students of the seventh and
eighth grades — the Austrian Ministry of Education has begun a
project with two principal objectives:

* to establish measures for the further development of instructional
methods in mathematics;

» to develop a methodology for the use of materials relevant to
TIMSS in mathematics instruction. These materials will serve as a
tool in voluntary selfevaluation of schools. The project is intended to
be a first step in relating international studies of student achievement
to practical work in schools.

Cyprus

The Mathematical Society of Cyprus, in cooperation with the Ministry
of Education and Culture, has initiated mathematical contests
covering all areas of the country and all ages of pupil. The response
from pupils has been very high. The contests are helping to build a
culture which promotes excellence in mathematics.

France

In France a national ‘observatory’ for mathematics teaching and
achievement has been developed jointly by the Mathematics
Teachers Association (APMEP) and the National Institute for
Pedagogical Research (INRP). Surveys carried out over 10 years
have produced many assessments tools and teaching references for
pupils from grade 6 to grade 12. These are already used by
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hundreds of teachers and are now available on the Internet, and on
CD-ROM, for all teachers.

Germany

In Germany, materials have been developed for mathematics
teachers, in which the TIMSS results are explained and suggestions
for the improvement of mathematics teaching are presented. These
materials include a CD-ROM containing excerpts from a study video,
produced in the context of TIMSS, on the teaching of mathematics in
Germany, Japan and the USA.

United Kingdom

Launch of the Maths Year 2000 in January to raise expectations,
promote a ‘can do’ attitude towards maths and get rid of the national
fear of figures. Maths Year 2000 will make maths fun and accessible
for everyone. And most importantly, Maths Year 2000 will support
the efforts of primary teachers to drive up standards in
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1. EXAMPLES OF NATIONAL INITIATIVES

maths through the government’s national numeracy strategy. Some
27 000 teachers from schools with the biggest challenges will receive
intensive maths training. As a response to the Unesco initiative to
declare 2000 ‘the year of mathematics’, most countries have set up
an agenda and projects which can be consulted
(http://wmy2000.math.jussieu.fr/). As an example, the United
Kingdom has organised a high-profile campaign promoting
mathematics as an enjoyable and interesting topic. The campaign is
being led by a highprofile media personality famous for her numerical
skils. For more information go to the web site
(www.mathsyear2000.org).

2. READING

Denmark

The results from the IEA reading literacy survey from 1991 showed
that Denmark was not at a high or nationally acceptable level. Since
then, Denmark has made efforts to increase the reading level in
compulsory education. One of the projects has been to strengthen
educational/pedagogical research in the field. Furthermore, the in-
service training of school teachers has been expanded and
municipalities have decided to increase the amount of lessons in
reading and writing. Teacher training colleges have, in accordance
with the latest ministerial order, upgraded the importance of Danish
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as a subject. The Ministry of Education, the National Association of
Local Authorities and the Danish Union of Teachers have together
launched a big national programme ‘Folkeskolen 2000’. The aims of
the programme include setting standards for core knowledge and
proficiency for each subject. Additionally, a project named Quality in
Education, was introduced by the Danish Government in 1998 with
the aim of strengthening qualifications in Danish, mathematics and
English.

Germany

Newspapers in schools — A large number of local and regional
newspapers in Germany take part in this project: pupils receive over
the period of three months ‘their’ daily newspaper (without paying for
it). The newspaper is integrated in different subject matters at school.
After four weeks of reading the local newspaper and getting familiar
with structure, special language and different types of texts (report,
comment, etc.), the pupils also receive other newspapers
(transregional and weekly papers). The guided comparative reading
also makes a remarkable contribution to political education and to
media-education in general. The project is an excellent instrument to
stimulate interest in reading, in public affairs and promotes critical
judgement. The project is financed by the publishers and by industry-
sponsors. The participation rate is high.

Italy

In 1998, the Ministry of Education launched the ‘Progetto lettura
2000’ programme aiming to promote the development of school
libraries and to encourage reading among students of all kind of
schools. Among the initiatives proposed by the schools, two are to
be mentioned: Students (last year of lower secondary schools and all
grades of upper secondary) can take part in their own school in a
jury which has to select the 20 most important books of 20th century
from 100 youth books proposed by a group of writers. The selected
books must be reviewed explaining the reasons of the choice; the
reviews can be considered as a credit. The list of the most favourite
books at national level will be presented at the Book Fair (May 2000)
and discussed with the students. A web site on reading ‘Giovani
lettori protagonisti — Young readers are protagonists’, wholly
addressed to pupils of primary and lower secondary schools will be
ready next April as a ‘virtual’ online library. There will be also a
section for teachers with suggestions and didactic proposals in order
to motivate pupils toward book reading (www.galassia.org).
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Sweden

Research has shown that young people improve their reading skills
when they participate in joint reading experiences with a close friend
or relative. Based on this finding, regional and local school
authorities in Sweden have asked and actively encouraged parents
of students aged 10 to 12 to spend half an hour per day reading a
good book with their child. Half the time, the student reads aloud to
the parent and the other
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half the child listens to the parent reading. The authorities have
supported this programme by funding the purchase of interesting
books that both students and parents enjoy.

3. SCIENCE

Europe

‘Women in Science’ is a mobile exhibition, obtainable on request
from the Member States’ Education Ministry departments, which
deals with equal opportunities and gender-related issues to be
shown in the secondary schools. It illustrates the history of science
through the achievements of women in different periods of history
and current trends in the feminist approach to science, accompanied
by figures and bibliographies, and also illustrates initiatives
organised by European networks and by the European Commission
to promote equal opportunities at school, at university and in careers.
The content of the exhibition can be put to use by teachers as a
platform for discussing equal opportunities in schools and perhaps
for getting more girls to opt for scientific and technical subjects.
Ireland

European Union Physics Colloquium — The Colloquium on
Attainment in Physics at 16+ was held in 1998 and involved Ireland
and eight other European education systems. The colloquium
examined approaches to physics education at upper secondary level
in the participating countries. Each country prepared a detailed paper
on physics education. The outcome of the colloquium was a report
on the principal issues in physics education in upper secondary
education in Europe.

Italy

In 1999, a national four-year programme ‘Progetto SET — SET
project’ was launched, aiming to enhance pupils’ scientific and
technological skills and to raise their achievement levels. The
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programme is based on four basic assumptions: a unified vision of
science and technology; a wider concept of laboratory skills including
experimental skills and capacity to evaluate the social relevance of
science and technology; the strategic role of multimedia, telematics
and information technologies; the interdisciplinary meaning of the
content areas proposed by the programme. An initiative has been
carried out aiming to improve teaching/learning processes in science
and to prevent learning difficulties during the last year of primary
school (fifth grade) by means of individualised learning units and
materials. The experience was based on the DIVA model of
individualised teaching (Didattica individualizzata con valutazione
analogica/lndividualised teaching with analogical assessment): using
analogy, this approach allows diagnostic tests to be developed which
identify potential learning difficulties regarding specific subject
content. In this way remedial action can be planned before failure
has actually happened and individualised learning/teaching units can
be prepared. The content area selected for this innovative initiative
deals with physical, chemical and biological phenomena.

Slovakia

‘Schola Ludus’, launched by scientists of Comenius University, is an
NGO operated, and MoE supported, programme commemorating
Jan Amos Comenius’ belief in the effectiveness of learning by
playing. ‘Schola Ludus’ promotes science education by interactive
exhibitions touring the country.

Spain

The National Science Museum has a guide of school programmes
for permanent exhibitions, temporary exhibitions, workshops, guided
visits, didactical materials and courses. The ‘Consejo Superior de
Investigaciones Cientificas’ organises guided visits for groups to
several scientific institutes to acquaint young people with scientific
research.

4.ICT

Europe

One of the objectives of President Prodi’'s eEurope initiative is to
make digital literacy one of the basic skills of every young European.
elLearning is intended to implement the education/training part of
eEurope. This
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initiative has four components: to equip schools with multimedia
computers; to train European teachers in digital technologies; to
develop European educational services and software and to speed
up the networking of schools and teachers. Most of the resources to
be mobilised will be national, but they should be backed by
European Structural Fund assistance in the eligible regions,
mobilisation of the Community programmes to promote digitalisation
and development of partnerships between public authorities and
industry.

Cyprus

From the school year 2000-01, the new type of lyceum — ‘the
unified lyceum’ (upper secondary education) — will be introduced in
Cyprus. Following an extensive four-year pilot, the new lyceum will
have three key new elements:

« upgrading the ICT skills of pupils by introducing curricular changes
that provide for more teaching periods in ICT;

* upgrading schools’ technological equipment;

» developing the skills of staff to enable the provision of a more
flexible programme of studies to suit the needs and aspirations of all
pupils.

Estonia

In some Estonian schools, senior pupils are required to spend four
hours a week on mentoring and tutoring younger children in ICT,
acting as a mediator between them and their teachers. The benefits
to older pupils are seen to be as significant as those for the younger
children who gain from working with peers whose experience is more
relevant. This takes place as part of a wide national initiative to
increase the use of ICT and develop the expertise of teachers.
Hungary

In Hungary, initiatives are underway to promote new methods and
teaching aids that make use of ICT technology in a range of school
disciplines. Successful applicants are expected, in exchange for
funds for equipment and software, to develop and test computer-
assisted sequences of lessons and give reports on student
development. A scheme to offer tax reductions for the purchase of
home computers is currently being developed along with support
schemes for teachers to acquire PCs for home use.
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Italy

A large-scale programme, the PSTD ‘Programma di sviluppo delle
tecnologie didattiche 1997-2000’, was promoted to spread
information and communication technologies (ICT) and aims to
improve the teaching/learning processes. The programme has
defined three large categories of objectives:

1. to promote students’ mastery of multimedia in terms of
understanding and using different tools, or adopting new cognitive
styles in the study, design and the conduct of experiments in
communication.

2. to improve the effectiveness of the teaching/learning processes
and the pedagogical organisation eTwer regarding subject-bound
competencies or the acquisition of cross-curricular skills.

3. to develop the professionalism of teachers not only through
education, but also by giving them tools and services for their daily
job. An experimental teaching project called ‘Multilab’ (multimedia
laboratory) aims to revolutionise teaching through the use of
computers in classrooms. A network of seven schools has been set
up in each of the 20 cities involved in the project and one of the
upper secondary schools selected is responsible for the coordination
and implementation of the initial in-service training phase for the
teachers. Multilab does not, however, propose a single model for
methods of teaching. The project is presented to the schools as an
offer of the necessary structure and equipment.

The Newerlands

The Dutch ‘knowledge net’ is a project of the Ministry of Education
bringing togewer pupils, parents, teachers and cultural organisations.
It is a computer network which also provides services: information,
discussion groups, and technical facilities. Business firms receive tax
benefits if they provide computers to schools. Pupils (and teachers)
receive a qualification, called the
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‘digital educational driver's licence’ (digitaal rijpbewijs) which sets a
standard for basic ICT skills.

Poland

The ‘Interkl@sa’ programme aims to prepare young people for work
in the information society and to develop schools as modern centres
for innovation and creation. It also brings together two projects: the
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first establishing an Internet workshop in each commune, and the
second planning an Internet workshop in each secondary school.
Slovakia

Info-age — Infovek, in Slovak (www.infovek.sk) — is a non-profit-
making NGO operated programme aimed at the improvement of ICT
in primary and secondary schools. Reflecting US and EU activities of
this type, access to Internet, at least one multimedia laboratory and
training of teachers is to be provided for all primary and secondary
schools. The programme was launched in 1999. It is supported by
MoE and backed by the President of the Parliament. It continues the
efforts of Dutch—Czechoslovak project Comenius from early 1990s
and the recent ‘Open society fund’ programme which have already
provided Internet access to 138 schools.

Slovenia

The objective of the ‘Developing computer literacy’ programme
(http://ro.zrsss.si/) is to: train teachers and pupils for the use of
information technology; implement a standardisation of computer
supported transfer of data between schools and other institutions;
unify the computer software used for teaching and administration
purposes in schools; supply schools with up-to-date computer and
data equipment; and provide the possibilities for research and
development in the field of implementing new information
technologies in schools.

Spain

All Spanish State schools have an official Internet account and space
to publish a web page. Many schools have created their own
website. All teachers of State schools have the opportunity to ask for
a personal account for e-mail and access to Internet. Around 65 000
teachers have an account. More information (in Spanish) is available
on the Internet (http://www,pntic.mec.es/).

Sweden

In Sweden the government offers in-service training for school
leaders and teacher teams to learn how to use computers as a tool.
Money has been allocated by the government to supply 60 000
teachers with a personal computer. A specific State allowance is
given to each school so that they can link up to the Internet. Within a
few years all Swedish students will have their own personal e-mail
address.
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5. FOREIGN LANGUAGES

Europe

The aim of the ‘European label’ is to help stimulate interest in
language learning by highlighting innovative language learning
projects at all stages of education and training. The European label
was launched in the context of the Commission’s 1995 white paper
‘Teaching and learning: towards the learning society’, which set the
objective of helping all EU citizens to be proficient in three European
languages. The label can be awarded to any initiative in the field of
language teaching and learning, whatever type of organisation is
responsible and whatever the age of the learners involved. Some
projects will involve the use of new technologies, but that is not
essential. What is important is that a project makes good use of the
resources available to it.

Belgium

Due to the limited international importance of Dutch (the mother
tongue in Flanders), foreign language learning has a prominent
position in Flanders. An impressive number of people attend foreign
language courses, not only in compulsory education (from age 12 to
18), but mainly in all kinds of adult education.The most important
provider is the Department of Education, which offers courses in 18
languages (both, European and non-European). Access to these
courses
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is made easy and very cheap. Some language courses are on offer
as distance learning. In addition, specific types of work-related
language training courses are offered in the sector of occupational
(VDAB) and selfemployment ftraining (VIZO). Finally, many
companies invest in modern foreign language training. The wish to
interrelate the general and vocational language offer has resulted in
developments on the macro-level. The educational authorities have
decided to work out a qualification structure in which both types of
language offer are integrated. To that end the Department for
Educational Development (DED) has worked out a common tool for
building user-friendly and transparent language learning curricula. It
is a common framework to describe the entire language offer (both
general and occupational) provided by the Department of Education.
This framework uses a European-level indication as described in the
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common European framework of the Council of Europe
‘Breakthrough up to effectiveness’. The framework:

« is based on the need for effective communication;

» meets the demands of society and the world of work by describing
final objectives in terms of language tasks. These tasks are
described in a systematic way, using a fixed set of building blocks.
The final objectives are then clustered into certified modules. The
first new curricula based on this framework will be on offer by
September 2000 (basic level to Breakthrough); higher levels of
proficiency will be introduced in 2001.

Bulgaria

Improving foreign language (FL) teaching through creation of a
network of ‘methodology teachers’ In order to improve FL teaching,
the Bulgarian Ministry of Education and Science (MES) decided to
create in 1996 a national network of so-called ‘teacher
methodologists’. After a highly competitive selection process, over
150 candidates in four languages (English, German, French and
Russian) were appointed to attend one- to twoyear special part-time
‘training of trainers’ programmes, and sat exams to become teacher
methodologists. In 1998, corresponding legislative changes were
made and the position of ‘teacher methodologist’ was introduced in
the school system. About 150 teacher methodologists took this
position all over the country. They have half-time classroom work.
They have additional duties, aimed at regular training of other FL
teachers in several neighbouring municipalities in state-of-the-art
teaching methods; analysing the needs of in-service training for the
municipalities for which they are responsible, planning and managing
the in-service training jointly with the regional inspectors in FL. This
cascade model of teacher training is proving very successful, and
currently similar considerations are under way for all other subjects.
Hungary

Hungary, as other countries, has been participating in an experience
of the Council of Europe (Modern Languages Division) concerning a
European language portfolio (ELP) since its launch in 1998. The ELP
is a personal document in which students can record their
qualifications and other significant linguistic and cultural experiences
in an internationally transparent manner, thus motivating learners
and acknowledging their efforts to extend and diversify their
language learning at all levels in a life-long perspective.
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Ireland

In Ireland, a project has commenced aimed at increasing the range
of foreign languages taken by students in secondary school. At
present, French has by far been the dominant foreign language
taught in Irish schools with the number of students taking German
less than one-third of the number taking French. Very few students
take Spanish and far fewer take ltalian. The project is aimed at
increasing the numbers taking Spanish and Italian by increasing the
number of schools which offer these languages. It is also intended to
introduce Japanese to the school curriculum. In its initial stage the
project is exploring how best this extension of foreign languages may
take place.

6. LEARNING TO LEARN

Belgium (Flanders)

In Flemish Belgium, learning to learn skills are already a compulsory
aspect of the 6 to 18 core curriculum. They are presented as a cross-
curricular theme to be integrated and applied in as many subjects as
possible. Skills include
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the ability to reflect on your own learning, choose appropriate
strategies for solving problems, being aware of feelings and be able
to channel these effectively, and to make informed choices about
subjects and careers.

England

In England, the Department for Education and Employment (DfEE)
has commissioned and published a report on thinking skills
(McGuinness, Thinking Skills, DfEE, 1999) and made a Ministerial
press release indicating the importance of this is an emerging
government priority. At the level of practice level there are numerous
authorities and schools undertaking training and examples of large-
scale initiatives such as the University of the First Age, in
Birmingham, which holds summer schools in which schoolchildren of
secondary age practice accelerated learning techniques.

Finland

In Finland, research has been conducted as a prelude to developing
a new form of national assessment. The research analysed factors
which cut across and permeate school subjects and came to be
called ‘learning to learn competencies’. Identification of these factors
will, it is hoped, help to explain relative success and failure in general
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and in specific subjects. The national study of sixth graders in 1996
has provided a national norm for later testing, leading in 1997 to a
study of ninth graders, similarly furnishing a national norm. Further
extensions and developments are now building on this work.
Germany

In Germany, widespread curriculum revision is taking place,
encouraging pupils through the use of texts and questionnaires to
reflect on their working habits, their learning strategies, their ability to
communicate and cooperate. Teachers are given criteria for the
measurement of self-regulated, cross-curricular work, in order to
certificate competencies in these areas.

Italy

In Italy, a repertoire of instruments has been developed to measure
learning to learn competencies and to provide teachers with simple
tools which they can use for remedial and individualised intervention.
Questionnaires have been developed for two age groups. One, for
students of 10 to 15 years of age, covers four main areas: learning
strategies; learning styles; awareness of learning (‘metacognition’);
and attitudes to school and learning. The second, aimed at students
aged 14 to 17 in general and vocational education, has 14 scales,
seven of which tap cognitive, or thinking, skills while the other seven
tap into affective, or feeling, aspects such as test performance
anxiety, self explanations for success and failure, perceptions of
one’s own competence or ability.

The Netherlands

In the Netherlands, a cohort study of 20 000 secondary students is
repeated every five years using a test developed to measure the
general problem solving capacities of 14- to 15-year-old pupils.

7. CIVICS

Greece and Cyprus

In Greece and Cyprus, the ‘Parliament of adolescents’ is an annual
project in which elected Lyceum pupils act as representatives of all
other pupils living in all areas of the two countries. They meet in the
House of Parliament and discuss matters of concern of the young
generation as well as matters of current importance to Greece and
Cyprus. In their discussions they follow the rules and regulations of
the real Parliament. The project has been successful in providing
pupils with rich experiences in civics education.

228



Italy

In all secondary schools a ‘Statute of students’ rights and duties’ was
introduced in order to enhance democracy in schools and widen
students’ opportunities (i.e., the right to be informed about learning
goals and assessment criteria, to participate in support activities to
prevent drop out; the duty of the schools to respect cultural and
religious values of foreign students and to organise intercultural
activities etc.). The following are examples of courses and initiatives
of ‘cross-curricular education’ dealing with civics at both curricular
and extra curricular level:

« peace and human rights education: Amnesty International
organised in-service teachers’ training and
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elaborated students’ and teachers’ materials and teaching units for
schools in Rome and other Italian towns
(http://www.amnesty.it/edu/index.html); ¢ environmental education
and education for cultural heritage: at national level many schools
are involved in initiatives for the ‘adoption’ of monuments and local
areas allowing students to develop a sense of belonging to their local
communities. See the web site
(http://www.legambiente.com/scuola/index.html), which is in Italian;

« intercultural education: Peter Pan is a European multilingual school
magazine, on paper and online. The online version
(http://www.geocities.com/ CollegePark/Theater/8153/index.html)
and chat-line (http://members.xoom.it/PeterPanNews/chat.html) can
be found on the Internet;

* education for lawfulness: the national cultural association LIBERA
(Associations, names and numbers against mafias) signed an
agreement with the Italian Ministry of Education in order to carry out
a plan of action-research in schools aiming to define specific
competencies in this area. The agreement provides for the
collaboration of all provincial representative councils of students.
Poland

In accordance with the requirements and needs of the education
reform taking place in the country, the KOSS programme has trained
2 000 teachers to teach civics to their students. It also creates and
publishes civics programmes. ‘Law and civics education in
secondary schools’ is a programme which deals with the creation of
courses in cooperation with the pupils. Within the framework of this
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programme, lessons are developed and conducted with the active
participation of pupils. An estimated 200 000 pupils from primary and
secondary school (the ‘Gymnasium’ system, implemented following
educational reform) have learned and are learning civics through the
KOSS programme. ‘Young citizens are active’ is a project aiming to
teach young people to participate in everyday life in an active and
productive way. Pupils have to try to find solutions to the most
important problems they feel exist within their society and to
convince the local authorities to develop their ideas. In the field of
‘Education for Europe’, the National Centre for Teachers’
Improvement has trained 1 200 teachers using a multimedia
methodological tool ‘An educational package on the European
integration’.

8. DROP-OUT RATES

Europe

At European level, the ‘Second chance schools’ project offers
education and training to young people who lack the skills and
qualifications necessary to find a job or benefit fully from
conventional training. The project aims to set up long-term
partnerships between all those concerned, at local level, with the
social and economic integration of young people at risk of social
exclusion. More information can be found on the Internet
(http://europa.eu.int/comm/education/2chance/ homeen.html).
Bulgaria

In 1997, a Phare project was launched to cope with the increase in
school drop outs as a result of the unstable economic situation. The
project was named ‘School for everybody’. Its main goals were to
build expertise for coping with this complex problem through
appropriate training, involving all concerned stakeholders, and
building centres of expertise and aid throughout the country. As a
result of the project, 13 project centres were established
countrywide, three of which are resource centres for teacher training,
and the rest are centres for school dialogue. Considerable training of
teachers, headmasters and other stakeholders took place too. At the
end of the project the 13 centres officially became part of the
educational system. They offer various expertise and training in
methods, curriculum design, psychology training, advice, pupil
consultancy services, and support to schools, municipalities, parents
and pupils to cope with the drop-out problem. They are obliged to
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train staff for other such centres to be created in each of the 28
regions of the country.

France

A ‘New chance’ for young people who leave school without
qualifications. Each year some 57 000 young
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people leave the educational system in France without qualifications
and therefore risk social and professional exclusion. The French
Government takes the view that schools are not only responsible for
education and training of the young people attending them, but also
for the future of those who leave school where no arrangements for
transition are in place. This new action:

* encourages responses for each young person rather than general
solutions;

« facilitates initiatives and supports innovation; ¢ acts together with
partners, particularly enterprises. The programme, which was
launched in May 1999, has a number of objectives. It aims to:
improve procedures for identifying the young people concerned and
increase the available information about the issue of drop out;
prevent disaffection in upper secondary schools; enrich training up to
the level of CAP; and develop a European dimension (the integration
of the European ‘Second chance schools’ projects into the ‘New
chance’ programme is explicitly mentioned).

Germany

Some pupils will become drop outs because they lose interest in
theoretical learning at school. In Germany it has proved useful to find
local industry partners who can give those pupils the chance to gain
experience in practical working, in parallel with their school-based
learning. It has been shown that a relatively large number of pupils
gain new motivation for education at school as a result of this
approach.

The Netherlands

Early school-leaving in the Netherlands is challenged by a policy of
cooperation between schools at a regional level. Early school-
leavers are registered and are put back into schools as much as
possible in order to give them the opportunity to achieve an upper
secondary qualification. To achieve this, 39 regional centres (RMC)
have been formed with responsibility for registering early school-
leavers and coordinating actions. These regional centres take into
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account the different responsibilities of the stakeholders in the region
(school, employment agencies, justice, youth care, municipalities,
etc.) in deciding how best to act. A law is currently being prepared
which will make it obligatory for schools to report early school-
leavers to the municipality.

Poland

To help reduce the numbers of those dropping out in Poland, an
educational psychology service was set up and, in 1998/99, 7 646
school educationalists were recruited by schools to identify pupils’
individual needs, to analyse the causes of failure and to find ways of
remedying them. In the same year, 978 psychologists were hired by
schools to look at the potential difficulties facing pupils and to
organise different forms of psychological therapy. In addition, they
provide advice to students and teachers and cooperate with the
educationalists and parents in order to prevent behavioural disorders
and initiate educational assistance inside and outside schools.

Spain

Three different initiatives, two of them depending on the Ministry of
Education or the autonomous community, the other depending on
the Ministry of Labour or the autonomous community.

* ‘Programmas de garantia social’ for 16 to 21 year olds who have
not finished secondary education or have no professional
qualification to the labour market. These programmes are described
(in Spanish) on the Internet
(http://www.mec.es/cnrop/portada _cnrop 40.htm).

* ‘Formacién profesional ocupacional’ provided by the Ministry of
Labour and funded by the European Social Fund. Details, in
Spanish, can be found on the Internet
(http://www.inem.es/ciudadano/p formacion.html).

» Secondary education for adults (ESPA).

United Kingdom

‘New deal’ is a key part of the UK Government’'s ‘Welfare to work’
strategy. It gives jobseekers aged 18 to 24, 25 + and those with
disabilities a chance to develop their potential, gain skills and
experience and find work. It also provides an opportunity for
businesses to make use of the untapped energies and talents of a
new labour force. More than 67 000 companies have signed ‘New
deal’ employer agreements so far. Partnership between the
Employment Service and a wide range of organisations is crucial to
the success of ‘New
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deal'. ‘New deal’ was created to help unemployed people into work
by closing the gap between the skills employers want and the skills
people can offer.

9. COMPLETION OF UPPER SECONDARY

EDUCATION

Ireland

In Ireland, one of the most important aims of education policy is to
maximise the numbers of students who complete upper secondary
education. To that end an alternative programme, the ‘Leaving
certificate applied’, has been devised for students for whom the
mainstream programmes are not suitable. This programme focuses
on the needs and interests of students using a range of
methodologies. It also seeks to develop in the students an
enterprising outlook, self-confidence and other skills related to
success in the workplace. Students are required to perform tasks
during the two years of the ‘Leaving certificate applied’, which are
assessed and count towards the student’s final examination. Work
experience and preparation for the world of work are also important
aspects of the programme.

Spain

The ‘Centro para la Innovacion y Desarrollo de la Educacion a
Distancia’ (CIDEAD) organises and coordinates ‘Educacion a
distancia’ intending to facilitate access to education to adults and
also to non-adults who due to personal, social, geographical or other
exceptional circumstances cannot follow education at school with
daily attendance. It provides primary education, secondary, and
secondary for adults and non-compulsory post-secondary education.
10. PARTICIPATION IN TERTIARY EDUCATION

Ireland

In Ireland, many of the universities and other tertiary institutions now
have programmes which are aimed at redressing the current
imbalance in the representation of the social classes in the
universities and other tertiary institutions. These are organised at
institutional level and between institutions, in line with Government
policy, and are supported in different ways by the State. One
example is the ‘Accessing college education’ project. Sixty students
were accepted into the project and while at school they benefited
from extra classes and supervised study and also tuition in study
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skills. As the students are encouraged to forgo paid employment
while at school, they are each given money each month by the
project. They are also provided with academic, personal and
financial support while they are in college.

Scotland

In Scotland, the ‘Open University’ and ‘Open College’ are interesting
examples of making tertiary education more available to mature
students and those in remote areas. Perhaps more topical is the
development of the new ‘University of the Highlands and lIslands’,
which is making extensive use of remote access teaching technology
to link a number of centres with students across the remote rural
region of northern Scotland.

11. EVALUATION AND STEERING OF SCHOOL

EDUCATION

Austria

In advance of the general introduction of compulsory school planning
and self-evaluation, a rich resource site on the Internet has been
established for schools, allowing them to access information, ideas,
procedural proposals, instruments and other support for schools
programme development and self-evaluation (http://www.qis.at).
Denmark

Denmark launched the Danish Evaluation Institute, in August 1999, a
single organisation for the evaluation of all levels of education. The
mandate of the institute is internationally unique, because it is given
the task by Parliament to undertake systematic and mandatory
evaluation of teaching and learning at all levels of the educational
system from kindergarten classes to postgraduate courses. In order
to understand the expectations of Government and Parliament it is
necessary to point to two highly vis-
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ible elements in the recent Danish political debate on education.
Firstly, there has been much concern about the transition from one
level to the next in the educational system, whether it be the
transition from primary to secondary or from secondary to tertiary
education. Secondly, OECD surveys during the 1990s have
questioned the skill levels of Danish primary school pupils in
elementary reading and mathematics.
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Europe

The European pilot project ‘Evaluating quality in school education’, a
self-evaluation profile, provided a highly stimulating starting activity
and influenced policy developments in a number of countries and in
some, for example ltaly and Portugal, the pilot has been extended to
involve a wider group of schools. For the full report see the web site
(http://europa.eu.int/comm/education/poledu/ finalrep/rep.pdf).
Hungary

The improvement of quality has a prominent place in the strategy of
the Ministry of Education in Hungary. A comprehensive programme
of quality development has been initiated by the Ministry. A new pilot
project will be launched with more then 400 public institutes, nursery
schools (pre-primary education institutes), primary and secondary
schools (including the vocational training schools) and hostels. The
programme focuses on the operation and management of the
schools, thus internal development work will be carried out by the
institutions themselves. The success of the quality development
programme is largely based on the cooperation of teachers,
providers, and those responsible for quality assurance in the domain
of industry. One of the most important elements of professional
support is the Manual of Quality Improvement, published by the
Ministry, which is available for each institution.

The Netherlands

About 0.5 % of the budget for primary and secondary education is
spent on external evaluation activities such as tests, examinations,
evaluations by the inspectorate, and large-scale evaluation research.
School also have their own systems for internal evaluation of the
quality of education.

Portugal

Evaluation and steering of schools is now seen in Portugal as very
much connected with the definition of educational plans which
schools are required to elaborate and follow. PEPT (Education for
every student), a programme designed in 1991 to foster students
completion of compulsory education, made it obligatory for every
school to structure a self-evaluation plan which includes an
observatory with 15 indicators relating to context, process, resources
and outcomes. Similarly the Institute of Educational Innovation (lIE),
is currently taking forward work on self-evaluation of quality
education in schools first developed and financed by the European
Commission.
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Scotland

Scotland has a well-developed approach to promoting self-evaluation
in schools, backed up by publication of examination results and a
regular programme of independent inspections of individual
establishments. ‘How good is our school?’ was published in 1996. It
is a toolkit for schools to use in self-evaluation, based on a set of 33
performance indicators. These were organised into seven key areas.
In the latest development of this approach many schools across the
country (in some cases schools within a local authority) are
beginning to publish their own self-evaluation reports (standards and
quality reports) in which they summarise their own evaluation of their
performance in each of the key areas for their stakeholders.
Development of the self-evaluation approach in Scotland is being
taken forward through the nationally coordinated ‘Quality initiative in
Scottish schools’.

Spain

* INCE (Instituto Nacional de Calidad y Evaluacion) was created to
design evaluation systems for the different types of education
governed by the LOGSE (new law for education).

« Self-evaluation of schools is mandatory in Spain; schools are free
to follow their own model of selfevaluation. The Ministry of Education
has published the ‘Modelo Europeo de Gestion de Calidad’, but
training is needed to put the model into practice.
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The Ministry of Education holds an annual contest for an award of
quality in education, the objectives of which are to foster quality
improvement in education through quality in the management of
schools and to foster use of the ‘Modelo europeo de gestion de
calidad’ as a systematic tool of self-evaluation for improvement.

12. PARENT PARTICIPATION

Europe

EPA’s ‘Training programme in partnership’ is an example of how to
improve quality through cooperation and constructive dialogue
between parents and teachers at the school level. Many parents do
not come to the school — through fear, lack of knowledge, lack of
time or lack of awareness. EPA’s training course targets these
parents and highlights their important role and responsibility in the
education of their own child. It provides them with the confidence to
communicate effectively with teachers.
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Germany

In Germany, seminars for parents are provided at both classroom
and school level with three primary aims:

* to inform them of new developments in learning and teaching and
the part they can play in supporting their children’s learning;

» to establish consensus on areas of school life, such as social
education and values education;

» to motivate them to participate in wider aspects of school policy
such as school rules and policies on violence, drugs, etc.

13. EDUCATION AND TRAINING OF TEACHERS

Hungary

The in-service teacher training system — the Act on Public
Education has declared that each teacher should participate in at
least 120 contact-hours of inservice teacher training during seven
years of practice. The courses could be supplied by any kind of
training organisation including HE institutions, pedagogical
institutions, schools, training firms, NGOs or even private individuals.
The courses should go through an accreditation process which
includes two phases: first, the professional accreditation of the
programme and, second, the accreditation of the Ilocal
implementation of the programme — this allows organisations to
implement programmes created by others if they agree. Each
programme is required to have an internal quality assurance and
quality management system. All education institutions receive per
capita funding based on the number of teachers employed form the
state budget to cover the costs of the courses (tuition and other
expenses).

Portugal

‘Sailing through the Portuguese language’ is the name given to an
initiative of the Department of Secondary Education of the
Portuguese Ministry of Education, designed to provide teaching
training using Internet facilities. This initiative started in October 1999
and is intended for teachers of the Portuguese language who work
with 11th grade students. There are now 158 teachers following this
initiative. ‘Sailing through the Portuguese language’ offers a range of
opportunities

including glossary, activities and solutions to problems and
participating in a group discussion through the Internet.

14. PARTICIPATION RATES IN PRE-PRIMARY

EDUCATION
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Italy

In Italy, three initiatives concerning quality in infant education have
been promoted by the Ministry of Education and by the National
Institute for the Evaluation of Education Systems. A four-year
national programme of in-service teacher training aims to: « promote
a process of action research and implement innovations in four
areas: curriculum, educational organisation, life contexts of children,
professional identity of teachers;
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* encourage and record innovative experiences;

 disseminate relevant results and practices at regional and national
level;

* enhance teachers’ expertise;

* set up a network of professional resources able to support
innovative processes and to meet new demands of teacher training.
A project entitled ‘Special actions to evaluate quality in infant
schools’ aims to:

» carry out a national survey of schools’ experiences of self-
evaluation in the context of factors which contribute to children’s
learning and development;

+ develop a scale to be used by teachers for evaluating the quality of
different aspects of the school setting. The project QUASI (Quality of
infant school) is a study aiming to define a repertoire of quality
indicators relevant to infant schools.

Luxembourg

In Luxembourg, all children aged between four and six years are
obliged to attend institutions of pre-primary education. In addition, a
third of three-year-olds attend these institutions. Pre-primary
education places considerable emphasis on language development
in a multilingual environment.

The Netherlands

In the Netherlands, the Ministry of Education and the Ministry of
Health have implemented two experimental programmes for early
childhood education (Piramide and Kaleidoscope) with a view to
stimulating the cognitive, social-emotional and linguistic development
of disadvantaged children aged between three and six years. The
programme aims to give these children a better start in primary
education. The programmes are implemented in close cooperation
with both childcare centres and schools for pre-primary education,
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and allow the children to receive more personal attention. Evaluation
shows that there is a significant (initial) effect, especially on the
cognitive development of these children, and also on their
vocabulary and thought processes.

15. NUMBER OF STUDENTS PER COMPUTER

Belgium (French)

In 1998, a partnership was signed between the French Community of
Belgium (responsible for education and teachers training), Walloon
or Brussels Capital regions (responsible for technology and
equipment) and the Federal State (responsible  for
telecommunications) in order to offer to each primary and secondary
school a ‘cyber centre’: computers and facilities to connect to
Internet.

Estonia

The Estonian ‘Tiger leap’ programme is a national target programme
with the overall objective of improving the educational system in
Estonia through the introduction of modern information and
communication technologies. The programme is aimed at general
education systems, but it also involves vocational education. Further

information can be found on the Internet
(http://www.tiigrihype.ee/english).
Italy

In 1999, many important companies and banks (Telecom, Enel,
Alitalia, Benetton, Banca di Roma, etc.) provided schools with their
old (but perfectly working) computers. In March 2000, the Italian
Government launched a national plan for spreading the use of
computers among students at home, based on an agreement with
the Italian Association of Banks. The initiative provides an interest-
free loan for purchasing a computer.

Portugal

Computers have been provided to schools in recent years and,
currently, every school, from 5th through to 12th grade, has a least
one computer with access to the Internet. The new regulations on
school administration and management, issued in 1998, created
clusters of schools (agrupamentos) which allow for the sharing of
human as well as material resources. FOCO — the Portuguese
programme for teacher training — defined the area of technology
information and communication as one of its first priorities. FOCO is
developed in the 150 teacher training centres created by the
association of several schools.
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16. EDUCATIONAL EXPENDITURE PER STUDENT

Scotland

In Scotland, the Government has encouraged the use of new public—
private partnership arrangements to allow local authorities to fund
school rebuilding programmes which they otherwise would not have
been able to fund on such a scale. These arrangements make it
attractive for private investors to put the money up front for major
building programmes. In Glasgow, for example, this is allowing the
authority to create several completely refurbished schools at once,
thus rationalising inefficient, under-capacity schools and replacing
poor-quality buildings. This sort of initiative allow major quality
improvements in education to be funded efficiently without capital
funds all having to come from the public purse.
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Mathematics

Black, P., Atkin, M., Changing the subject: Innovations in science,
mathematics, and technology education,

London and Paris, 1996.

Keitel, C., Kilpatrick, J., ‘The Rationality and irrationality of
international comparative studies’, in:

Kaiser, G., Luna, E., Huntley, I., International comparisons

in mathematics education, London, 1998,
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Reading
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European Commission, Brussels, 1998. Elley, W. B., How in the
world do students read?, The International Association for the
Evaluation of Educational Achievement, La Haye, 1992. Elley, W. B.
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Lafontaine, D., ‘From comprehension to literacy: thirty years of
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reading assessment’, in OECD, Network A 2000, OECD, Paris (not
yet published). Postlethwaite, T. N. and Ross, K. N., Effective
schools in reading. Implications for educational planners, The
International Association for the Evaluation of Educational
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